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REGULARITIES AND PRINCIPLES IN THE PREPARATION OF FUTURE
PRESCHOOL TEACHERS FOR INCLUSIVE PRACTICES

Abstract. The formation of preschool teachers’ readiness for inclusive
activities is founded on specific pedagogical regularities, which ensure that
the training process is systematic, purposeful, and continuous. These
regularities derive from the essence of the pedagogical process, the
mechanisms of teacher activity, and the requirements of inclusive
education. Effective training encompasses not only pedagogical knowledge
and skills but also the teacher’s social position, psychological state, value
system, and professional behavioral strategies. Approaches to inclusive
education and teacher preparation differ across countries, shaped by
diverse scientific schools. The European model emphasizes social justice,
equality, human rights, and school transformation, examining teacher
preparation in the context of the interplay between societal demands and
pedagogical activity. The Russian model focuses on the theory of teacher
activity, developmental psychology, and the pedagogical potential of social
interaction, prioritizing personality-oriented development, individualized
growth, and systematic performance capacity of teachers. In the United
States and several Western countries, preparation centers on social
relationships, motivation, activity-based learning, and the implementation
of inclusive pedagogical technologies, aiming to enhance teachers’
psychological and social positions, behavioral strategies, and pedagogical
adaptability. Several key regularities underpin a systematic and coherent
approach to preparing preschool teachers for inclusive activities. These
include the interrelation of parts and the whole, hierarchical structure,
necessary diversity, and system development. The interrelation of parts
and the whole ensures balance and consistency among different training
components and integrates individual skills with general professional
qualities. The hierarchical structure grounds teacher preparation at both
general educational and individual levels, following the principle of
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interaction. The law of necessary diversity emphasizes that teachers must
possess broad and continuous knowledge, skills, and approaches to adapt
to various situations. The system development regularity ensures that
training is continuously updated and aligned with evolving pedagogical
requirements. The foundational principles of training are divided into
general and specific principles. General principles include a humanistic
approach, democratization of education, scientific rigor, systematicity,
content and structural integrity, and multidisciplinarity. The humanistic
approach fosters teachers’ ability to consider each child’s individual
development and to promote tolerant attitudes in inclusive settings. The
democratization principle ensures equal opportunities by addressing
children’s individual educational needs. Scientific rigor facilitates the
practical application of theoretical knowledge and the use of innovative
methods in inclusive education. Systematicity organizes the interaction
among psychological and pedagogical components, ensuring coherence in
the training process. Specific principles include professional context
alignment, diagnostics, prioritizing the social model of disability, value-
content competence, preventive adaptation, identification and
compensation of difficulties, teamwork, and professional pedagogical
practice. Professional context alignment involves modeling concrete
pedagogical situations, developing adaptive skills, and mastering practical
activities in inclusive groups. Diagnostics enable monitoring of individual
development, identification of strengths and weaknesses, and timely
corrective measures. The social model of disability emphasizes
individualized approaches and the implementation of inclusive values.
Preventive adaptation and difficulty compensation strengthen teachers’
psychological and pedagogical readiness for future challenges. Teamwork
and professional practice -cultivate integrative cooperation skKills,
facilitating effective performance in inclusive environments. In conclusion,
the preparation of preschool teachers for inclusive activities is
multidisciplinary, complex, and integrative. It requires harmonizing
pedagogical, psychological, and social regularities. The purposeful
application of these principles promotes the development of the knowledge,
skills, and attitudes necessary for effective performance in inclusive
educational environments while accounting for teachers’ individual
characteristics. Thus, this concept provides a scientific and pedagogical
foundation for systematically, coherently, and sustainably preparing
teachers for inclusive activities, fostering both practical and theoretical
competencies.
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INTRODUCTION / BCTYII

Statement of the problem / IlocTtaHoBKa npo6JieMu. In contemporary
education systems, the concept of inclusive education has emerged as one of the
priority directions in global pedagogical practice. Inclusive education is not
limited to integrating children with special educational needs into mainstream
institutions; it also seeks to ensure their social, emotional, and academic
development. This approach requires the creation of equal opportunities within
the educational process while taking into account the unique developmental
characteristics of each child. Consequently, preparing preschool educators for
inclusive practice acquires particular significance, as teachers’ professional
competence, psychological readiness, and interpersonal relationships play a
decisive role in the effective implementation of inclusive education.

The scientific and pedagogical foundations of preparation for inclusive
practice encompass several dimensions. First, it is essential to apply certain
regularities to ensure that the preparation process is systematic, continuous, and
grounded in pedagogical logic. These regularities stem from the nature of
pedagogical processes, the mechanisms of teacher activity, and the specific
requirements of inclusive education. Their consideration contributes not only to
the development of teachers’ professional knowledge and skills but also to the
formation of their values, social positions, and professional behavior strategies.

International experience shows that approaches to teacher preparation
vary according to the social, cultural, and scientific contexts of different regions.
In European countries, inclusive education is based on the principles of social
justice, equality, human rights, and school transformation. In this model, teacher
preparation is analyzed within the framework of the interaction between social
demands and pedagogical activity. In the Russian model, the theories of teacher
activity, developmental psychology, and the pedagogical potential of social
interaction form the foundation. Here, teacher-centeredness, individualized
development, and systematic competence represent the main directions of
research. In the United States and other Western contexts, teacher preparation
emphasizes social relationships, motivation, activity-based learning, and
inclusive pedagogical technologies. These approaches aim to develop teachers’
psychological and social positions, improve their behavioral strategies, and
strengthen their pedagogical adaptability.
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A key aspect of preparing preschool educators for inclusive practice is the
combination of multidisciplinarity and a systems-based approach. This process
involves not only the acquisition of pedagogical knowledge and skills but also the
development of social attitudes, psychological dispositions, and value
orientations. Thus, the conceptual model of preparation for inclusive practice is
comprehensive, integrative, and coherent. The principles guiding this process
include both general pedagogical principles—such as humanism,
democratization, scientific validity, systematization, structural integrity, and
multidisciplinarity—and specific ones, including alignment with professional
contexts, diagnostics, the social model of disability, preventive adaptation,
compensation for difficulties, teamwork, and professional reflection. Together,
these principles ensure the comprehensive and purposeful preparation of
teachers for inclusive practice, contributing to the development of their
professional, psychological, and social competencies.

Today, the effective implementation of inclusive education requires a
scientifically grounded concept of teacher preparation. Studying the regularities
and principles that underlie the preparation of preschool educators for inclusive
practice enables the generation of new theoretical insights and practical
recommendations. Accordingly, this topic is strategically significant not only for
advancing pedagogical theory but also for improving the quality of inclusive
education in preschool institutions.

In summary, the introduction underscores that preparing preschool
educators for inclusive practice is a complex, goal-oriented, and interdisciplinary
process. Its effectiveness is closely linked to teachers’ theoretical knowledge,
practical skills, and social-psychological dispositions. Research in this field offers
valuable scientific and practical contributions to enhancing teacher
professionalism and improving the overall quality of inclusive education.

Analysis of (major) recent research and publications / Ananis
(ocHOBHMX) OCTaHHIX aociaigkeHb i myoJsikanin. Over the past decade,
scholarly research on teacher preparation for inclusive education has expanded
considerably. For example, the works of G. Allport [3], I. Ajzen & M. Fishbein [2],
and R. Rosenberg, K. De Bruin & M. Ludecke [14] explore examples and principles
for aligning teachers’ professional skills, psychological readiness, and social
behaviour strategies with inclusive practice. Similarly, C.Grové, S.Laletas,
C. Grove, & U. Sharma [5] and D. Rose [13] have investigated how these same
dimensions—professional skill development, psychological preparedness, and
social-behaviour strategies—are adapted for inclusive education.
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In European and American contexts, teacher preparation is guided by
principles of social justice, equality, human rights, and educational
transformation. For instance, the European Agency for Special Needs and
Inclusive Education (2018) highlights the importance of multidisciplinary,
activity-oriented approaches to teacher preparation for inclusive education [9].
In the Russian context, research is grounded in theories of teacher activity and
developmental psychology [8], which support the development of teachers’
personal growth, systematic competence, and individualized learning strategies.

Recent studies have emphasized several key regularities of the preparation
process: multidisciplinarity, the interaction between parts and the whole,
hierarchical structure, necessary diversity, and system development [2], [3], [9].
The interaction between parts and the whole ensures the synthesis of specific
skills with holistic professional qualities. The hierarchical structure principle
establishes continuity between general education and individual development.
The principle of necessary diversity underscores that teachers must possess a
wide range of knowledge and skills to adapt effectively to diverse pedagogical
contexts. Finally, the principle of system development guarantees the ongoing
renewal and improvement of the preparation process [4], [6].

The principles of preparation encompass both general and specific
approaches. General principles include humanism, democratization, scientific
rigor, systematization, structural and content integrity, and multidisciplinarity
[10, 11, 16]. Specific principles involve alignment with professional contexts,
diagnostics, the social model of disability, preventive adaptation, compensation
for difficulties, teamwork, and professional pedagogical experience [1]. Studies
demonstrate that the purposeful application of these principles facilitates the
formation of essential professional competencies that enable teachers to function
effectively in inclusive educational settings [14].

In conclusion, research over the past decade reveals that the preparation of
future preschool educators for inclusive practice requires a multidisciplinary,
systematic, and integrative approach. Both theoretical and practical
dimensions—combined with teachers’ social, psychological, and behavioral
orientations—determine the effectiveness of inclusive practice. Drawing from
both national and international experience, these studies establish a robust
scientific foundation for developing a conceptual model of teacher preparation in
inclusive education.

AIM AND TASKS / META TA 3ABJAHHA

The main purpose of this research is to systematically present the scientific
and pedagogical foundations for preparing future preschool educators for
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inclusive practice and to identify the regularities and principles guiding this
process.

To achieve this goal, the following objectives were set for the study:

¢ Identify the core regularities of the preparation process;

¢ Define the general and specific pedagogical principles;

e Conduct a comparative analysis of international models of teacher
preparation;

e Determine the multidisciplinary and dynamic characteristics of inclusive
teacher preparation;

e Qutline the practical directions for applying these findings in preschool
educational institutions.

THEORETICAL FRAMEWORK / TEOPETHUYHI OCHOBH

The concept of forming preschool teachers’ readiness for inclusive activity
is grounded in certain scientific and pedagogical regularities that ensure the
preparation process is implemented in a systematic, purposeful, and continuous
manner. These regularities arise from the nature of the pedagogical process, the
mechanisms of teachers’ professional activity, and the fundamental requirements
of inclusive education. Taking these factors into account contributes to the
effective organization of educational work and facilitates future preschool
teachers’ adaptation to the inclusive learning environment.

Researchers approach inclusive education and teacher training from
various theoretical and methodological perspectives, which has led to the
emergence of diverse scientific views and approaches concerning the regularities
of development in this field.

European scholars base their approaches on the principles of social justice,
equality, human rights, and social integration in inclusive education. In studies
conducted in this direction, inclusivity is viewed not only as a pedagogical
principle but also as a core component of educational policy. Their key ideas rest
upon the interrelation between social demand and pedagogical activity—that is,
the influence of social needs on teacher training and school structures.

In the Russian model, teacher training is analyzed within the frameworks of
activity theory, developmental psychology, and the pedagogical potential of social
interaction. The focus is placed on teachers’ mental and professional
development, the role of social integration, and the structural organization of
activity in education. Russian scholars’ main ideas are based on the regularities of
learner-centeredness and individualization, unity of theory and practice, and the
existence and functioning of educational systems.
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In the works of American and other Western researchers, the focus lies on
social relations theory, psychological perspectives, behavioral models, and the
application of inclusive pedagogical technologies. The preparation of preschool
teachers for inclusive activity is associated with their socio-psychological stance,
social relationships, personal values, and professional behavioral strategies. Their
central ideas are grounded in the regularities of motivation- and activity-oriented
learning, as well as social interaction and psychological relations.

In the Azerbaijani model, the formation of readiness for inclusive education
develops based on national pedagogical traditions, humanistic values, and the
integration of international experience. At the present stage, inclusive education
in Azerbaijan—guided by the “Education for All” principle—embodies the ideas
of social equality and participation. The primary focus of this model is the
psychological and methodological preparation of future preschool teachers for
inclusive activity, developing their ability to work with diverse groups of children,
and strengthening their communicative and empathetic competencies. The model
also contributes to improving the quality of inclusive education through
mechanisms such as systematic pedagogical monitoring, educational
measurement, and reflective practice.

A comparative analysis of these approaches shows that preschool teachers’
preparation for inclusive activity is multidimensional, interconnected, and
dynamic. This process extends beyond the acquisition of pedagogical knowledge
and skills; itis also shaped by teachers’ value orientations, social interactions, and
psychological dispositions. Therefore, in the modern context, the concept of
preparing preschool teachers for inclusive activity requires a complex,
systematic, and integrative approach that synthesizes various scientific fields and
harmonizes pedagogical, psychological, and social factors.

Considering the regularities related to the existence and functioning of
systems within this concept helps determine the structure of the process, the
psychological foundations of social relations, and their influence on behavior.
Hence, identifying pedagogical regularities is crucial, as they define the optimal
ways to effectively implement preschool teachers’ preparation for inclusive
activity.

Some studies [4] identify the following regularities of inclusive readiness:
systematization; activity and subjectivity; learner-centeredness; contextuality
(adaptation to specific environments); developmental orientation; humanism and
value orientation; and integration.

The key pedagogical regularities that determine preschool teachers’
preparation for inclusive activity can be presented more concretely as follows:
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The interrelation between goals, content, and activity with social needs -
organizing inclusive readiness in accordance with the demands of inclusive
education in society;

The influence of the educational environment and methods - the outcomes of
inclusive readiness depend on the conditions of preschool institutions and the
teaching methods applied;

The importance of educational material and attitudes toward it - inclusive
readiness is based on theoretical and practical materials, inclusive education
values, and socio-professional tolerance;

The competency-based approach - inclusive preparation is carried out
according to competency-based principles.

These regularities determine the general pedagogical and specific
principles of the concept of forming future preschool teachers’ inclusive
readiness, as well as the rules for their implementation.

General Pedagogical Principles

Principle of Humanistic Approach. This principle ensures the preservation of
humanistic values in education, the acceptance of diversity among children in
social and educational contexts, the provision of equal rights, and an approach
tailored to individual needs. “The principle of a humanistic approach forms the
basis of preschool teachers’ pedagogical activity aimed at recognizing each child’s
uniqueness, supporting individual development, and fostering tolerant
relationships in an inclusive environment” [15]. This contributes to “social
integration and the application of individual and differentiated approaches” [7],
thereby enhancing the emotional and social well-being of children in inclusive
preschool education.

Principle of Democratization of Education. This principle ensures attention
to children’s individual educational needs, their active participation in the
learning process, and equal opportunities for all. It also requires preschool
teachers to create an “inclusive, flexible, and supportive educational
environment” [7], emphasizing careful consideration of children’s personal
characteristics. The democratization principle plays a vital role in preparing
preschool teachers for inclusive activity and enhances the quality of their
professional performance.

Principle of Scientificity. This principle is crucial for preparing future
preschool teachers for inclusive activity. It helps identify individual educational
needs accurately, apply innovative teaching technologies, and improve the quality
of inclusive educational environments. The principle ensures the practical
application of theoretical knowledge, requiring methods that foster professional
competencies and socio-personal development. By “structuring inclusive
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readiness on a scientific basis” [7], it provides a foundation for effectively
developing inclusive competencies and improving educational quality.

Principle of Systematicity. This principle views the preparation of future
preschool teachers for inclusive activity as a system of interrelated psychological
and pedagogical components—cognitive, emotional, conative, communicative,
and reflective—each playing a significant role in shaping inclusive readiness.

Principle of Content and Structural Integrity. This principle serves as a key
guideline for organizing preschool teachers’ preparation for inclusive activity in
pedagogical institutions. It ensures the consistent, systematic, and phased
acquisition of theoretical knowledge, practical skills, and professional
competencies required for inclusive practice. It also guarantees the “functional
coherence and interrelation between the structural components of the inclusive
preparation model and its implementation stages” [9]. Additionally, this principle
emphasizes creating an educational environment focused not only on
professional expertise but also on inclusive culture, social responsibility, and
humanistic values.

Principle of Multidisciplinarity. This principle envisions the integration of
multiple disciplines in the curriculum for preparing preschool teachers for
inclusive activity. It involves evaluating inclusivity from different perspectives,
incorporating inclusive values into all aspects of teaching, and applying the
acquired knowledge and skills in inclusive settings.

RESEARCH METHODS / METOU JOC/TIAKEHHA

In addition to the general principles guiding the preparation of future
preschool teachers for inclusive activity, a set of specific principles has also been
identified. These include:

e the principle of alignment with professional conditions;
the principle of diagnostics;
the principle of prioritizing the social model of disability;
the principle of inclusive education based on value-content competence;
the principle of preventive adaptation;

e the principle of identifying and compensating for difficulties in the
inclusive approach;

e the principle of professional and pedagogical collaboration within the
team.

The regularities identified in the process of preparing future preschool
teachers for inclusive activity correspond to the fundamental nature of the
pedagogical process. These regularities “reflect stable, recurring, and significant
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relationships within the learning process” [1]. The principles derived from them
define the general strategic directions that ensure the purposeful and systematic
organization of inclusive preparation.

The established regularities and principles contribute to the systematic and
goal-oriented formation of the professional qualities of future preschool teachers.
Their application creates favorable conditions for developing the knowledge,
skills, and attitudes essential for effective performance in an inclusive educational
environment. Furthermore, these principles support the design of a
comprehensive preparation process that accounts for the individual
characteristics and developmental needs of each future teacher.

The following methods were employed in the research: 1) observation;
2) interview; 3) theoretical analysis; 4) simulation and role-playing; 5) practical
training sessions; 6) group work and collaboration; 7) reflection and self-
assessment.

RESEARCH RESULTS / PE3YJIbTATHU AOCIIAKEHHA

The primary aim of this study was to investigate the regularities and
principles underlying the preparation of future primary school teachers for
inclusive activity and to assess the level of development of their professional
competencies. Both theoretical and empirical analyses yielded significant
findings, contributing to a deeper understanding of teacher preparation within
the context of inclusive education.

Theoretical Findings

The theoretical framework encompassed the concepts of inclusive
education, professional competencies, and teacher preparation. The results
demonstrated that preparing future teachers for inclusive activity is a
multidimensional and complex process. The following regularities were
identified:

Interrelation between professional and personal development. The
readiness of future teachers for inclusive activity is closely associated with their
personal qualities, empathy, and communication skills. Inclusive competence
encompasses not only subject knowledge but also emotional and social abilities.

Role of cognitive and metacognitive components. Both theoretical and
empirical evidence indicated that high levels of metacognitive skills and reflective
thinking enhance teachers’ readiness for inclusive activity. Teachers who can
critically evaluate their pedagogical practice implement inclusive strategies more
effectively.

Importance of pedagogical environment and instructional technologies.
Readiness for inclusive activity is influenced not only by teachers’ knowledge and
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skills but also by the educational environment, instructional methods, and the
integration of modern technologies. Interactive and individualized learning
approaches accelerate the development of practical competencies among future
teachers.

Empirical Findings

At the empirical stage, the preparation of future primary school teachers for
inclusive activity was assessed across five components: cognitive, emotional,
conative, reflective, and communicative. The results are summarized as follows:

Cognitive component. Participants demonstrated medium-to-high levels of
knowledge regarding the principles and strategies of inclusive education and
exhibited a solid understanding of theories addressing diverse developmental
needs in early childhood.

Emotional component. Participants showed high levels of empathy and the
ability to provide emotional support to children. These competencies enhance
motivation for inclusive activity and contribute to its effectiveness.

Conative component. Future teachers exhibited active participation,
problem-solving skills, and initiative in inclusive activities.

Reflective component. Participants possessed well-developed reflective
thinking and self-assessment skills, which facilitate informed decision-making
and improve the effectiveness of inclusive practices.

Communicative  component. Participants = demonstrated  strong
communication skills with parents, colleagues, and specialists. Effective
communication is essential for the successful implementation of inclusive
education.

Scientific and Practical Significance

The findings indicate that preparing future teachers for inclusive activity
requires a multidimensional approach and have both scientific and practical
significance:

Scientific significance. This study systematized the concept of readiness for
inclusive activity across five components and clarified the mechanisms of
professional competency development among primary school teachers, thereby
contributing to both national and international pedagogical research.

Practical significance. The results provide specific recommendations for
teacher preparation programs. In particular, integrating interactive technologies,
reflective practices, and individualized learning approaches can enhance the
inclusive competencies of future teachers.

Policy and management perspective. The findings offer valuable insights for
inclusive education policy and curriculum development, demonstrating that a
balanced combination of theoretical and practical training enhances the
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effectiveness of inclusive education.

CONCLUSIONS / BUCHOBKH

Based on the study results, the following recommendations are proposed:

1. Inclusive education in teacher preparation programs should adopt a
multidimensional approach, integrating cognitive, emotional, conative, reflective,
and communicative components.

2. Practical competencies of future teachers should be reinforced through
simulation lessons, inclusive practice, and interactive teaching methods.

3. Reflective professional practice should be fostered, enabling students to
evaluate their performance and make informed decisions.

4. Effective communication with parents and the community should be
recognized as a core aspect of inclusive teacher competence.

Future research should investigate the effectiveness of inclusive training
across different age groups and educational contexts to provide additional
empirical validation.

Prospects for further research in this direction / IlepcnekTuBu
NOoAAJbIIUX JAOCHIJXKeHb y LbOMy Hampsami. In conclusion, this study
demonstrates that preparing future primary school teachers for inclusive activity
extends beyond acquiring theoretical knowledge. It is a complex,
multidimensional process encompassing professional competencies, emotional
intelligence, reflective skills, and effective communication abilities. The results
provide a solid methodological and pedagogical foundation for both theoretical
understanding and practical application in inclusive education.
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3AKOHOMIPHOCTI TA IPUHLIUIIY NIATOTOBKU MAMBY THIX
BUKJIAZJAYIB JOMKIJIbHUX HABUYAJIbHUX 3AKJ/IAZIIB
J10 IHKJIIO3UBHOI IPAKTUKU

FaxpamaHoBa Ha6at As3 rusmy,

JIOKTOpaHTKa porpamu Jloktopa ¢isnocodii
A3ep6ali/PKaHCBKOT0 [lep>KaBHOTO e aroriYyHoro yHiBepcuTeTy.
baky, Azep6aii/i>xaH.
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nabat.gahramanova@yahoo.no

AHoTanisa. PopMyBaHHS TOTOBHOCTI BUXOBATeJIiB JOMKIJIbHUX 3aKJIaiB
10 I1HKJIIO3UBHOI [iAJIbHOCTI I'PYHTYETbCA Ha IEBHUX IeJarorivHux
3aKOHOMIPHOCTHX, AKI 3a0e3MnevyyTh CUCTEMATUYHICTD,
iJleCIpSAMOBaHICTh Ta Oe3nepepBHICTb mpouecy HaB4yaHHA. L
3aKOHOMIPHOCTI BUIUIMBAKOTbL i3 CYTHOCTI IeJaroriYyHoro IpoLecy,
MexXaHIi3MIiB [isJIbHOCTI BUXOBaTeJid Ta BHMMOI IHKJIIO3UBHOI OCBITH.
EdeKkTrBHe HaBYaHHS OXOIJIKOE HE JIMIIE NeJaroriydi 3HaHHs Ta BMiHH4, a
M coljja/bHY MO3ULII0 BUXOBaTeJss, UOr0 MCUXOJIOTIYHUN CTaH, CUCTEMY
I[iHHOCTe! Ta npodeciiiHi moBeAiHKOBI cTpaTerii. [ligxoau 10 iHKIH03UBHOI
OCBITH Ta HiZIFTOTOBKYU BUUTEJIIB Pi3HATHCS B Pi3HUX KpaiHax, cGopMOBaHi
Pi3HOMaHITHUMHU HayKOBUMH LIKOJIaMU. EBpOIIeMChbKa MO/ie/Ib HaroJolye
Ha COLiaJIbHIA CHpaBeAJIMBOCTI, pIBHOCTI, npaBax JIIOJWUHU Ta
TpaHcdopMalii K, po3rasalnyd HiITOTOBKY BYMTEJIB Y KOHTEKCTI
B3aEMO/JIil MiXK CyCHiJIbLHUMU BUMOTAaMU Ta IeAATrOriyHOK JifJIbHICTIO.
Pociricbkka Mozenb 30CepelKyeETbCd Ha Teopil JiIJIbHOCTI BYMUTeJ,
IICUXOJIOTII PO3BUTKY Ta llearoriyHoMy noTeH1iaji coniaJabHOl B3aEMO/],
HaJawo4u npiopuTeT 0COOUCTICHO-OPIEHTOBAHOMY PO3BUTKY,
IHAMBIya/1i30BaHOMY 3POCTAaHHIO Ta CUCTEMAaTUYHOMY NPOAYKTUBHOMY
noTeHuiany BuuTeJiB. Y CrosyyeHux lllTaTax Ta KiJibKOX 3aXiJHUX KpaiHaXx
NiArOTOBKA 30Cepe/»KeHa Ha COLiaJIbHUX CTOCYHKAaxX, MOTHUBALlil, HABYaHHI
Ha OCHOBI JiAJIbHOCTI Ta BOPOBAa/»KEHHI IHK/JIK3MBHHUX IMeAaroriyHux
TE€XHOJIOT1H, CHPSIMOBAaHUX Ha MOKpPalleHHS MCUXO0JIOTIYHUX Ta COLiaJIbHUX
NO3UIIi, MOBEAIHKOBHUX CTpaTeridi Ta MeAaroriyHol aJanTHUBHOCTI
BUYMTeNiB. KisbKa KJ/IOYOBUX 3aKOHOMIPDHOCTEW JieXKaTb B OCHOBI
CAUCTEMATHUYHOI'O Ta MOCJIiJOBHOTO MiAXOAY A0 MiATOTOBKU BUXOBATEJIiB
JOLIKIJIbHUX 3aKJaiB A0 IHKJJK3UBHOI AiJIbHOCTI. JIo HUX HaJeXaTb
B3aEMO3B'SI30K YaCTUH 1 1iJoro, i€epapxiyHa CTPYKTypa, HeoOXiJHa
pPi3HOMAaHITHICTh Ta PO3BUTOK CUCTeMHU. B3a€EM0O3B'SI30K YaCTHH i Liij0ro
3abe3meyye 6OaJjlaHC | Yy3Tro/PKEHICTb MiXK pi3HHUMU KOMIIOHEHTaMU
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HaBYaHHA Ta IHTerpye IiHAUBiAyaJbHI HaBUYKWA 13 3arajJbHUMU
npodeciiHUMU SKOCTSMU. lepapxiyHa CTpPyKTypa IPYHTY€ HiITOTOBKY
BUYUTeEJIIB AK HA 3arajJibHOOCBITHBOMY, TaK i HAa IHAWBIAYaJIbHOMY PiBHAX,
JIOTPUMYIOYHCh MPUHLIMITY B3aEMO/ii. 3aKOH HEOOXiZHOI Pi3HOMAaHITHOCTI
NiJKpeCc/aeE, L0 BYUTeJi TOBUHHI  BOJIOLITM IIAPOKUMU  Ta
Oe3nepepBHUMHU 3HAHHAMH, HABUYKAaMM Ta MigX0AaMHy AJs ajanTauil g0
pi3HUX cHUTyaliid. 3aKOHOMIpPHICTb PpO3BUTKYy CUCTEMU 3abe3Meydye
IIOCTiHHE OHOBJIEHHA Ta Yy3rOJ»KeHHd HaB4YaHHA 3 I[eJaroriyHuMu
BMMOTaMHM, L0 PO3BUBAKTHLCA. OCHOBOIOJIOXKHI NPUHLUIM HABYAHHA
NO/VISIIOThCS Ha 3arajibHi Ta cnelnidivHi. 3arajibHi IPUHIUIIU BKJIKOYaKOTh
T'YMaHICTUYHUM MiAXiJ, JeMOKpaTHU3allil0 OCBITH, HAYKOBY PeTeJIbHICTb,
CAUCTEMAaTHUYHICTb, 3MICTOBHY Ta CTPYKTYpHY LIJICHICTb, a TaKOX
6araTonpodisibHiCTb. [yMaHiICTUYHUH NiAXiA COPUSE 3JaTHOCTI BUMTEJIIB
BpPaxOBYBAaTH IHAUBIAYaJIbHUU PO3BUTOK KOXXHOI JAUTUHU Ta CHPUATH
TOJIEPAHTHOMY CTaBJIEHHIO B IHKJIIO3WBHUX yMoOBaXx. [lIpuHUUO
JleMOoKpaTu3allii  3abe3mnedyye  piBHI  MOXJMBOCTI,  BpPaxXOBYHOYHU
iHAuBifyanbHi OCBiTHI moTpebu aiTed. HaykoBa peTesbHICTh clpusie
NPaKTUYHOMY 3aCTOCYBaHHIO TEOPEeTUYHHUX 3HAHb Ta BUKOPUCTAHHIO
iHHOBaAlliMHUX MeTOJAIB B IHKJ/JIWO3UBHIK 0CBiTi. CHcTeMaTU4YHICTb
OpraHi3oBYy€ B3aEMOJII0 MiXK ICUXOJOTIYHUMU Ta MNeLarorivyHuMU
KOMIIOHEHTAaMHM, 3a0e3Medyyl4yMd Y3ro/JpKeHICTb y TMpoleci HaBYaHHS.
KoHKpeTHi NPUHIMIIU BKJKOYAKOTh Y3roKeHHS NPodPeCiiHOT0 KOHTEKCTY,
JIarHOCTUKY, NIpiopyUTe3alilo colialbHOI MOJeJi iIHBaJIiIHOCTI, I[iHHICHO-
3MICTOBHY KOMIIETEHTHICTb, NpPEBEHTUBHY aJalTalilo, BUABJIEHHA Ta
KOMIIeHCallil0 TPy HOILiB, KOMaH/HY po00Ty Ta npodeciiHy neAaroriyuy
IPaKTUKY. Y3romxeHH4 npodeciiHOro KOHTEKCTY BKJIIOYAE
MOJIeJIFOBaHHSA  KOHKPETHUX  MeJaroriyHux  CUTyallikd, pPO3BUTOK
aAaITUBHUX HABUYOK Ta ONAHYBAaHHA NPAKTUYHOI [iAJILHOCTI B
IHKJIFO3VBHUX rpymnax. JliarHocTHKa JI03BOJIAIE MOHITOPUTHU
iHAMBIlyaJIbHUM PO3BUTOK, BUSIBJISITU CUJIbHI Ta C/1a0Ki CTOPOHHU, a TAKOXK
CBOEYACHO BXXUBATH KOPUTYBaJbHUX 3axofiB. ConiajbHa MOJeJb
iHBa/siIHOCTI pPOOUTHL aKLEeHT Ha IHAWMBiAyasi3oBaHUX MiAX0JAax Ta
BIPOBA/KE€HHI IHKJIIO3UBHUX LiHHOCTeW. [IpeBeHTHMBHa ajanranis Ta
KOMIIeHCallid TPYAHOLIIB 3MILHIOKTb IICUXOJIOTIYHY Ta IeAaroriyHy
FOTOBHICTb BYUTEJIB A0 MalOyTHiX BUKJIUKIB. KoMaHaHa po6oTa Ta
npodeciiHa NpaKTUKa PO3BHMBAIOTh HAaBUYKU iHTErpaTUBHOI CHiBIpal,
cnpusitouM e(peKTUBHIKN po60Ti B IHKJIW3WBHOMY cepenoBulli. Ha
3aBeplIeHHs, MNOiAr0OTOBKA BUXOBATeJIIB [JOLWIKIJIBHUX 3aKJafiB [0
iHKJIIO3UBHOI  [iSlJIbHOCTI € 6araTonpo@ijibHOW, CKJaJHOK Ta
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IHTerpaTUBHOIO. BoHa BHUMarae rapMoHisarnil neJaroriyHux,
IICUXOJIOTIYHUX Ta COLjjaJIbHUX 3aKOHOMipHocTeW. llisiecnpsiMoBaHe
3aCTOCYBaHHA LMX NPUHLMUIIB CIPUAE PO3BUTKY 3HaHb, HABUYOK Ta
CTaBJieHb, HEOOXiIHUX JJisi e(dEeKTHBHOI pPOOOTH B IHKJIHO3UBHOMY
OCBITHBOMY CepeJoBMIi, BpPaxOBYHOYMA IPU LbOMY IiHAUBIAYAJIbHI
0CO0JIMBOCTI BUMTeiB. TakUM YMHOM, LS KOHLIeMNLid 3abe3ne4ye HayKOBO-
nefaroriyHy OCHOBY [JJid CUCTE€MAaTU4YHOI, MOCJIIJOBHOI Ta CTaJjol
NiATOTOBKH BYUTEJIIB 40 IHKIO3UBHOI AiAJIbHOCTI, CHPUAYU PO3BUTKY AK
NPAaKTUYHUX, TAK | TECOPETUYHUX KOMIIETEHL[iN.
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