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METHODS AND MEANS USED IN SUMMATIVE ASSESSMENT

Abstract. There are various models of assessment of student
achievement in school practice. The most common among them is the
assessment by results. Modern education in a managerial sense evaluates
the activities of pedagogical workers, educational institutions and the
system based on the dynamics of the development of the learning
outcomes of learners. It is possible to carry it out only if there is a
database of information collected during an objective assessment of
training achievements. Ensuring the objectivity of the assessment of
training achievements allows you to plan and manage educational
activities at the enterprise on a scientific basis. And this does not happen
suddenly or on command. This is possible during the emergence of new
managerial thinking and its application in the learning process. This is
because student achievement assessment is one of the key factors for
improving management efficiency at all levels of the education system.
For an objective assessment of student achievements, the summative
assessment should be based on clearly given criteria, the results of which
should allow analyzing the relevant learning indicators. Intra-school
assessment of student achievements in secondary schools in modern
times is one of the urgent problems of theoretical and pedagogical
practice. Measuring the quality of education and the results of activity at
different stages of development of society, as well as analyzing the results
of the measurements, have always been the main point of interest of
pedagogic scientists and methodologists. If the theoretical side of the
problem attracted the attention of the researchers of this field more, the
quality level of education in general education schools and the
accessibility of the mechanism of evaluation of student achievements
caused the concern of education managers and educators. Therefore, in
order to successfully implement the important goals facing secondary
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schools from the perspective of modern requirements, it is necessary to
create a new legal normative base in the field of summative assessment
of student achievements, to organize training courses that serve to
increase the level of professionalism and pedagogical skills of school
leaders and teachers in this field, to prepare methodological
recommendations and other turns the successful solution of important
issues into demand. In such approaches, the need to develop new,
reliable and scientifically based evaluation mechanisms for the purpose
of accurate and objective measurement of student achievements in
general education schools, as well as the evaluation of the school's
activity, emerges as the need of the day. For this purpose, first of all, the
study of scientific and theoretical approaches in the field of summative
assessment of student achievements, the essence, content, goals and
tasks of summative assessment have been systematically investigated, its
possibilities have been revealed and the ways of effective use of those
possibilities have been determined. From the analysis of theoretical-
pedagogical and methodological literature it follows that in Azerbaijan
and foreign practice there was no systematic research on summative
assessment of student achievement in secondary schools. It is impossible
to obtain reliable information about the quality level of education in
schools without using purposeful, systematic and scientifically-
pedagogical approaches to the summative assessment of students'
learning achievement in secondary schools.

Key words: student achievement; summative assessment; evaluation
objective; pedagogy; teacher.

INTRODUCTION / BCTYII

Formulation of the problem. As a logical result of the Educational Reform
program approved by the Great Leader Heydar Aliyev in 1999, new educational
programs (curricula) began to be implemented in the 1st grades of secondary
schools starting from 2008. The introduction of new educational programs
(curricula) made it necessary to conduct an intra-school assessment of student
achievements with a new mechanism. As a result of this necessity, by the decision
of the Cabinet of Ministers dated January 13, 2009, No.09, the concept of
assessment in the general education system of the Republic of Azerbaijan was
approved. The concept specifically mentions taking into account not only the
cognitive (mental) activity of students in modern assessment activities, but also
the quality indicators and the level of use of knowledge mastered by them.
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The concept shows that the final assessment is the main tool for
assessing the progress achieved by students in the direction of mastering the
standards. At the same time, one aspect of summative assessment is specifically
highlighted in this historical document. It is reported that the main aspect of
summative assessment is to reveal to what extent the learners have acquired
the ability to apply what they have learned.

In order to ensure the practical application of the concept, the Ministry of
Education of the Republic of Azerbaijan has prepared the “Rules for conducting
intra-school assessment in secondary schools”. It was decided to use all three intra-
school assessments of students 'achievements in both documents, including
diagnostic, formative and summative. Summative assessment of student
achievements is understood as revealing and comparing the results of training of
schoolchildren at one or another stage of training activity with the requirements set
by state educational standards and programs. Consequently, the summative
assessment is a measure of the level of the student's learning achievements, the
quality of his knowledge, compliance with the normative ones.

The result of the summative assessment is analyzed, the student's
existing knowledge, the skills and habits he shows are evaluated. The teacher
makes appropriate adjustments at future stages of his own learning activity in
accordance with the level of knowledge of the student. In traditional school
practice, the objectivity of assessing student achievements is considered only
from this position. The goal of summative assessment of student achievement
is not only to measure the level of knowledge of students, but also to clarify the
reasons for lagging in training, and on its basis to predict the future educational
activities of schoolchildren.

Different participants in the summative assessment process are
interested in different data. It consists in what purposes the results of the
summative assessment will be used. For example, students learn to compare
their results with other classmates, as well as to detect deficiencies in their
knowledge and skills. Graduates evaluate their own achievements in
comparison with other fellows in order to determine further educational paths.
Teachers use this information in streamlining gaps in the development of
students in the class where he teaches. Based on the results of the summative
assessment, the teacher and the school administration reveal the need to
ensure an individual approach to students in the learning process, to which
student there is a need for repeated clarification of educational materials.

Similar information at the school level allows designing purposeful work
to improve the quality of training. It is important to plan the activity of subject
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method combinations in order to clarify the content that is difficult to master
and solve them successfully.

There are various models of assessment of student achievement in school
practice. The most common among them is the assessment by results. Modern
education in a managerial sense evaluates the activities of pedagogical workers,
educational institutions and the system based on the dynamics of the
development of the learning outcomes of learners. It is possible to carry it out only
if there is a database of information collected during an objective assessment of
training achievements. Ensuring the objectivity of the assessment of training
achievements allows you to plan and manage educational activities at the
enterprise on a scientific basis. And this does not happen suddenly or on
command. This is possible during the emergence of new managerial thinking and
its application in the learning process. This is because student achievement
assessment is one of the key factors for improving management efficiency at all
levels of the education system.

For an objective assessment of student achievements, the summative
assessment should be based on clearly given criteria, the results of which
should allow analyzing the relevant learning indicators.

Intra-school assessment of student achievements in secondary schools in
modern times is one of the urgent problems of theoretical and pedagogical practice.
Measuring the quality of education and the results of activity at different stages of
development of society, as well as analyzing the results of the measurements, have
always been the main point of interest of pedagogic scientists and methodologists.
If the theoretical side of the problem attracted the attention of the researchers of
this field more, the quality level of education in general education schools and the
accessibility of the mechanism of evaluation of student achievements caused the
concern of education managers and educators. Therefore, in order to successfully
implement the important goals facing secondary schools from the perspective of
modern requirements, it is necessary to create a new legal normative base in the
field of summative assessment of student achievements, to organize training
courses that serve to increase the level of professionalism and pedagogical skills of
school leaders and teachers in this field, to prepare methodological
recommendations and other turns the successful solution of important issues into
demand. In such approaches, the need to develop new, reliable and scientifically
based evaluation mechanisms for the purpose of accurate and objective
measurement of student achievements in general education schools, as well as the
evaluation of the school's activity, emerges as the need of the day. For this purpose,
first of all, the study of scientific and theoretical approaches in the field of
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summative assessment of student achievements, the essence, content, goals and
tasks of summative assessment have been systematically investigated, its
possibilities have been revealed and the ways of effective use of those
possibilities have been determined.

Analysis of major research and publications. In recent years, valuable
suggestions and considerations have been put forward based on the research
conducted by A. Mehrabov [4], Y. Karimov [5], A. Aghayev [1], A. Abbasov [2],
F. Sadigov [6], A. Abbasov [3], E. Beylerov [7].

. Javadov and others on the in-school assessment of student
achievements in general education schools, and their results, the results of the
research were published in the pedagogical press, but the application of the
obtained results was not ensured [8].

Regarding the problems of summative assessment of student
achievement, ]. Garrison [9], S.Chappuis [10], N.Glazer [11], C.Moss [12],
among the US researchers, P.Black [13] from the educational specialists of
Great Britain, H. Tekin [14], D. Ozcelik [15] from the pedagogic scientists of
Turkey, and others conducted empirical studies and gave valuable opinions
about the problem.

AIM AND TASKS / META TA 3ABJAHHA

The purpose of the research is to determine the scientific and
pedagogical basis of the work on the summative assessment of student
achievements in secondary schools.

To achieve the set goal, the following tasks have been put forward:

e determining the nature and content of summative assessment;

e analyzing the scientific-pedagogical literature from the point of view
of the problem;

e researching the development history of student achievement
assessment models in the practice of foreign countries;

e studying the experience of summative assessment of students'
educational achievements in secondary schools;

e preparation of the method of organizing summative assessment in
secondary schools;

¢ identification of methods and tools used in summative assessment;

e identification of didactic requirements for the development of
summative assessment tools;

e identification of didactic requirements for the development of
summative assessment tools.
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THE THEORETICAL BACKGROUNDS / TEOPETHYHI OCHOBHU
JOCTIKEHHA

Historically, educational researchers have conducted research on what,
how and to what extent to teach students in pedagogical practice, and with
what methods and means to evaluate their acquired knowledge, skills and
habits. What kind of methodical assistance should be provided to teachers in
order to provide objectivity in the assessment of students' learning
achievements has worried the methodists and is still doing so today. Because
the socio-economic changes in the society impose new demands on the school.
It makes inevitable that his work is constantly improved, updated in terms of
the requirements of the day. According to the modern philosophy of education,
the student is the subject of the educational process, he is at the center of the
pedagogical process. The main purpose of education in the modern period is to
develop logical, critical and creative thinking of students, to form educational
skills in them.

Studies show that teachers who wuse the results of summative
assessments of student achievements have a clear idea of how and at what level
students acquire knowledge in the learning process, know how to organize the
learning process in order to meet the requirements of students and continue to
move towards the next goals. Because the summative assessment of student
achievements is not a means to reshape the learning process, but to provide the
teacher and students with information about the results of their learning
activities. The results of the summative assessment can be used to determine
the level of quality of education at school or the development of students'
knowledge and take further steps. On the other hand, the summative
assessment is an indicator of the development of knowledge. That is, the
strengths and weaknesses of the training process should be determined based
on the data obtained from the assessment of student achievements, and the
necessary administrative, pedagogical and methodical measures should be
taken to support these aspects. On the basis of this information, appropriate
decisions are made that serve to improve the activities of students, teachers
and school leaders in the school.

Studying the experience of student achievement assessment used in
schools of 9 countries, including Azerbaijan - Great Britain, USA, Finland,
Singapore, Japan, Turkey, Russia and Ukraine, allows us to conclude that
different assessment models are used in each country to ensure a fair,
transparent and objective assessment.

It was determined that the model of student achievement assessment
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used in the schools of each country is implemented according to the education
policy of that country, and the results of the assessment are used for the
development of education.

Different and similar aspects in the organization and implementation of
student achievement assessment in these countries have been identified.

In Great Britain, Russia and Ukraine, those who are involved in an
additional exam from a certain subject block have the right to choose to take an
exam from an additional subject or subjects. In Turkey and Azerbaijan, the final
assessment is carried out on specific subjects offered by examiner.

Testing is carried out in Turkey and Azerbaijan, in the UK in writing, in
Russia and Ukraine in oral and written form.

Different forms of assessment existed in Azerbaijan at different times. For
a more efficient construction of this work, the process has been constantly
improved, progressive world experience has been studied, new guidelines,
evaluation mechanisms have been developed.

Various considerations have been put forward in the pedagogical press
by research scientists on the requirements for assessing student achievement.
According to scientists, the organization of assessment on the basis of uniform
requirements serves to objectively and transparently measure the knowledge
and skills acquired by the student.

RESEARCH METHODS / METOAU AOC/IIAXEHHA

The following methods were used in the research process:

e Theoretical analysis. Defended dissertations, published books and
booklets, scientific articles related to the problem were reviewed and their
attitude was expressed.

e Analysis of school documents. Documents on the evaluation of student
achievements in secondary schools, including protocols of the pedagogical
council, progressive approaches used in schools to evaluate the educational
achievements of students were studied and analyzed.

e Study and generalization of advanced practice. Effective ways of
summative assessment of student achievements have been studied, the work
experience of school leaders and individual teachers has been investigated.

e Pedagogical observation. The activities of schools on the summative
assessment of student achievements were observed, the collected materials
were analyzed, grouped and summarized and reflected in separate paragraphs
of the dissertation.
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e Interview. Interviews were conducted with leading pedagogical workers
and teachers to determine the guidance of students on theoretical and
experimental issues of the process of assessing educational achievements by
teachers.

e Survey. Surveys were conducted with school administrators and
teachers to reveal the level of knowledge of theoretical and practical issues of
the summative assessment process of students' learning achievements, survey
materials were analyzed and summarized and given in the relevant paragraphs
of the dissertation.

e Pedagogical experiment. A pedagogical experiment was conducted to
prove the truth of the working hypothesis.

RESULTS OF THE RESEARCH / PE3YJIbTATH JOCIIAAKEHHA

As a result of the research, it was established that the correct
organization and conduct of summative assessment of pupils 'achievements
allows to increase the level of knowledge, skills and habits of pupils, improve
their cognitive activity, and effectively use the teaching time.

The study showed that almost all teachers consider the assessment of
student achievements on the basis of a new mechanism as a success of our
modern education. They mostly correctly understood the organization of student
achievement assessment, changed the methods and methods of teaching, taking
into account the modern requirements for students' knowledge and skills.

As can be seen from the results of the conducted summative assessment,
students have no difficulty in reading and understanding the text. In addition,
the vast majority of students understand the content of the text they read at a
conscious speed. They make it possible to assess the level of fulfillment of
students' program requirements, the development of students' oral and written
speech. They make a lot of mistakes both in the oral interpretation of the
material and in their own written work.

As a result of the introduction of summative assessment, the
computational culture, measurement, graphic work skills, the ability to
independent thinking in students have significantly increased, spatial
imagination has become more accurate. Children have learned to choose more
efficient methods of solving issues. Students have developed the ability to
independently carry out operations of thinking - comparison, analysis,
generalization, abstraction etc.

All this shows that the correct organization of summative assessment of
student achievements in schools will allow achieving more successful results.
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The following conclusions were drawn about the study:

Taking into account the need to improve the system of summative
assessment of students 'learning achievements in secondary schools, the
essence and content of summative in-school assessment were investigated, the
system of requirements for the summative assessment of students' learning
achievements, the scientific, pedagogical and methodical bases of the goals and
tasks of using different types of summative assessment at different stages of
the learning process were elaborated.

Summative assessment is a tool that allows you to structure the priorities
and methods of the educational process, determine what and how students
learn. On this basis, which summarizes the development of students at certain
times. summative assessment involves reporting on achievement learning in
classroom and school contexts. Summative assessment is carried out in order
to study the state of students' learning achievements, scientific, pedagogical
and methodological foundations of existing problems on the basis of designing
an objective, reliable, transparent and usable assessment in educational
institutions. In the current dissertation presented on this basis, the following
conclusions were made based on the data obtained from research methods
(questionnaire survey, experiment, observation).

A summative assessment of student achievement is essential to measure
the progress and performance of students, plan future steps to improve
teaching and learning, and prepare appropriate reports.

1) It is clear from the research that summative assessment enables
reliable information about student achievements, knowledge and skills
acquired by them. This, in turn, helps students become aware of their mistakes,
increase their motivation for learning and provide them with the necessary
support. At the same time, it is the main tool for teachers to learn about the
gaps in the educational process, to carry out appropriate work to solve them,
and to the school administration to take appropriate measures to eliminate the
shortcomings in the management of the school. Thus, summative assessment
serves teachers to evaluate student achievements, choose the right goals in the
direction of mastering knowledge, skills, and move towards these goals.

2) Despite the important role of summative assessment in education, the
important factor that improves student achievement has not been adequately
studied. The reason for this is that the summative assessment is carried out
after the end of the teaching. In this case, it becomes less important as a
diagnostic tool to detect students who are lagging behind in learning and to
guide teachers in timely elimination of their learning difficulties.
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Despite these shortcomings, the final assessment plays a key role in
education, eliminating the shortcomings in the system. It provides valuable
information for teachers to determine the effectiveness of teaching a specific
subject, make important decisions and evaluate the effectiveness of general
education activities. Summative assessment gives an opinion on the compliance
of the general level of learning of students with accepted standards during the
academic year and helps teachers to improve their professional level.

3) Based on the results of the conducted research, summative assessment
allows teachers and school management to get detailed information about the
difficulties faced by students in the learning process, the impact of these
difficulties on their knowledge, skills, in a word, learning achievements,
whether the learning materials are consistent with the level of understanding
of students, the availability and availability of pedagogical technologies,
learning strategies. Taking into account all the above, we can say that the
summative assessment provides a package of results, which is used to assess
whether the corresponding program, strategy, works or not.

4) Both domestic and foreign sources (pedagogical, psychological and
methodological literatures) on the summative assessment of student achievement
were considered. Summative assessment is an important tool in determining the
quality of the learning process, the level of students' assimilation of the current
material, the ability to use the acquired knowledge and skills in practice when
evaluating the ideas reflected in these sources. In particular, the considered sources
allow us to say that summative assessment is a planned and purposeful activity.
Organizing the education system in accordance with the demand of the changing
world is the main goal facing the modern era. Foreign country practices considered
on this basis emphasize the importance of designing the assessment in accordance
with the intended purpose, ensuring their stability, reliability, transparency and
suitability for use. Thus, the durability of the evaluation is related to the
appropriateness of the results added to the evaluation, the use and results based on
the evaluation. Highly reliable assessment provides an assessment of relevant
aspects of students' academic performance. Reliability in the assessment is
important in the correct measurement of the assessment. Thus, a highly reliable
assessment ensures that the assessment is accurate and does not depend on a
particular appraiser or case of assessment. Transparency in the assessment is related
to the degree of accessibility of information about the expected learning outcomes,
the criteria to be used during the assessment of students 'training qualifications, and
the rules applied when making a decision on training. The convenience of using
assessment is related to understanding and responding to assessment results among
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policymakers, school administrators, teachers, parents, and students. Thus, by
ensuring the objectivity of the assessment of student achievement, it is possible to
make it timely, understandable, easily interpreted on the part of teachers and
students, useful from the point of view of the necessary measure of instruction for
the subsequent, intended decision-making and guiding action.

5) It is clear from the research that the quality of the educational process is
evaluated by the results obtained from the summative assessment of student
achievements. On this basis, the main objective of the educational policy of the state
is to achieve the application of effective assessment criteria for improving the
quality of teaching and improving student achievement. For this reason, it is
believed that the information obtained from the methods used in the study will
contribute to a deeper understanding of the situation. Thus, when the results were
analyzed, it was clear that the majority of participants (70 %) were informed on the
merits of the summative assessment. At the same time, 34 % of participants noted
in the summative assessment that the test method is the most reliable in the
objective measurement of students' assimilation of current material. From the
analysis of the results, it is clear that teachers positively evaluate the introduction of
new subject curricula in the educational process. We can note that the assessment
of students in a suitable, planned period of time, according to the level of difficulty,
is important for the effectiveness of summative assessment. In the study, the
importance of informing teachers about the nature of their questions, what is a
student portfolio?, what does it consist of?, was reflected. At the same time, it is
clear that 78,3 % of teachers took an active part in the trainings organized by the
Ministry of Education and organized by these and other organizations in
connection with the “Application of new subject curricula”, which serves to
improve the educational achievements of students. During the application of
summative assessment, evaluation of projects, abstracts, writing works,
determination of levels of assessment in accordance with standards, preparation of
test tasks taking into account difficulty levels, removal of annual assessment were
the most frequent difficulties experienced by teachers. And 40,3 % of teachers
noted that they tried to overcome the difficulties they faced by taking advantage of
the curriculum, internet resources, participating in method-unification meetings,
training courses, holding discussions with the authors of textbooks. From the
research carried out, it is clear that while 80,3 % of teachers do not need trainings
and seminars on summative assessment, 18,1 % of teachers stated that they need
training in determining the degree of difficulty of questions, preparing and
evaluating open-ended questions, evaluating writing works, analyzing the results
of the assessment.

36



BicHuk nicasidunaomuoi oceimu. Bunyck 25(54) Cepis «Iledazoziuni Hayku» (Kamezopis «b»)
Bulletin of Postgraduate education. Issue 25(54) Educational Sciences Series (Category «B»)
https://doi.org/10.58442/2218-7650-2023-25(54)

CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH /
BHUCHOBKH TA ITIEPCIIEKTHBH IIOAAJIBIIUX JOC/IIAKEHD

Obviously, modern assessment activities serve to improve the quality of
education. On this basis, the use of various methods and tools organized by the
teacher or the school administration in the summative assessment of student
achievements in school practice is considered expedient. Since the methods
and tools used in summative assessment play an important role in the
demonstration of knowledge and skills of students, it is necessary to take into
account the age level of students and the characteristic features of the subject
in their compilation. In school experience, it has been known that the test
method is used more often in both small and large summative assessments
because it creates conditions for the student to be more active in the
educational process. However, it is a fact that tests designed for summative
assessment are not clear enough. It is important that the tests are organized in
accordance with the purpose of the summative assessment, allowing students
to evaluate skills such as perception, application and analysis of the materials
being passed. On the other hand, if the purpose of the assessment is to compare
schools or regions, the test should be designed by providing highly reliable
summative scores across a wide range of comparable categories.

At the same time, teachers responsible for summative assessment
overestimate students by being subjected to parental pressure to reduce
assessment standards. So parents do not perceive strict teachers as good
teachers, preferring higher grades than high standards. This can lead to
potential distortion of the results due to parental pressure. In addition, in the
small summative assessment, the teacher acquires a double role, both as a
teacher and as an evaluator. This can result in a breakdown of the relationship
between the student and the teacher, rather than strengthening the teacher-
student relationship. On this basis, some ways are proposed to eliminate
potential bias in the assessment of teachers and improve the reliability of the
assessment. As a result of the observations, it was found that memory tests are
mainly used in the assessment of students' achievements in secondary schools.
In addition, cause-and-result, coherence, consistency, relationship etc. test
models were also used. The reliability of teacher-based assessments can be
increased by using assessment guidelines that provide examples of the
calculation of points and high performance with a detailed description of skill
levels. Teachers can apply the evaluation criteria more precisely when they
clarify the objectives to be achieved and especially when they participate in the
elaboration of the criteria. External criteria that indicate normal or adequate
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progress of students in certain grades and subjects can also help teachers make
correct judgments. On this basis, a combination of teacher-based and external
assessments can be proposed to ensure maximum reliability.

In the article, it is also reported that open-ended and closed-ended tools
are used in in-school assessment. Open-ended questions serve to develop
students' written speech and encourage their curiosity, creativity, reasoning
and thinking skills. Open-ended questions do not consist of right or wrong
answers, but they help to expand the students' thinking processes, develop
their speaking and language skills, and develop the ability to express
themselves with the help of words. For more efficient preparation of open-
ended questions, questions should be presented in a general manner, should be
clear, understandable, should not be interdependent, should be formulated in
accordance with spelling, grammar, and style. At the same time, it is stated that
it is advisable to use closed questions when evaluating a large volume of
content during a time limit. Closed-ended questions should cover the content
as a whole, questions should be formulated in accordance with the age level of
students, answers should be sorted out according to logic.

When developing summative assessment tools, the characteristic
features of the subject, its goals and objectives should be taken into account,
correspond to the level of difficulty of perception, the age level of students,
questions and answers should be formulated in clear and simple language, and
didactic requirements such as the degree of difficulty of questions and tasks
should be taken into account.

The defining, educational and checking pedagogical exsperiment has
been organized, which allows to learn about the difficulties encountered by
teachers during summative assessment of student achievements, the reasons
that caused them, the purposeful use of methods and tools. A comparative
analysis of the experiment carried out allows us to say that the experiment
proposed in the dissertation work justified itself. Thus, it was proved as a result
of the analysis of the experiment that the proposed methodology improves
student achievement. As a result of the initial and final assessment of the
pedagogical exsperiment, it was understood that the correct organization of
summative assessment of the student's achievement improves the quality of
training in the school. A comparative analysis of the experimental and control
classes showed that students in the experimental classes are more active and
independent in applying theoretical and practical knowledge. The result of the
experiment shows that students can better master knowledge and skills if the
summative assessment is properly organized and applied at the same time,
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they will be able to comprehensively master the course and material. In the
study, the assessment of student achievements on the basis of a new
mechanism is assessed as the success of our modern education.

Prospects for further research in this direction. Since summative
assessment is of higher importance, it is especially important to ensure that the
assessment is consistent with the objectives and expected results of the
guideline. It is believed that the results obtained from the research will have a
positive impact on the education system of the Republic of Azerbaijan. On this
basis, it is considered necessary to take into account the above-mentioned
proposals for a more reliable, objective and effective organization of
summative assessment of student achievements.

1) Students can be encouraged to increase their effort and achievement.
Grades, transcripts or diplomas related to the summative assessment must be
considered as awards for the successful performance of the assessment. A number
of different parties can be informed about the student performance, such as the
students themselves, their parents, and other persons within the school.

2) Rubrics or a table of specifications can be used. Instructors can use
rubrics to formulate expected performance criteria for a range of grades.
Rubrics will describe what an ideal assignment looks like and can “generalize”
expected performance at the beginning of the school year, providing students
with a sense of trajectory and completion.

3) Clear, effective questions can be formulated. If you are composing
questions for writing work, teachers should be able to ensure that the
questions meet the criteria, as well as give students the freedom to creatively
express their knowledge and take into account how they perceive or assimilate
the meaning.

4) A comprehensive assessment can be organized. Efficient summative
assessments can give students the opportunity to review the totality of the
course's content, establish broad relationships, demonstrate synthesized skills,
and explore deeper insights that drive or find the course's ideas and content.

5) Clarification of parameters can be taken into account. When preparing
for the final assessment, instructors can ensure that the parameters are well
defined (the length of the assessment, the depth of the answer, the time and
date, the evaluation standards); the knowledge evaluated must be clearly
linked to the content covered by the course; and students with difficulties can
be given the necessary support.

6) Alternatively, blind grading can be considered. If instructors want to
provide a truly unbiased summative assessment, they can also consider
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different blind assessment methods. Using this method, identifiers are removed
prior to the student work review process. Being aware of this type of
assessment can increase students' confidence in the accuracy and objectivity of
assessment scores.

Finally, we can note that the preparation of the instruction on conducting
the in-school evaluation of the general education lantern can help to overcome
the difficulties in the teacher's evaluation activity.
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AHoTanig. Y WKIJIbHIM [OpakTULi ICHYIOTh pi3HOMaAHITHI MogeJi
OLiIHIOBaHHA HaBYaJIbHUX AOCATHEHb Y4HIB. HalnmomwupeHimuM cepen
HUX € OLIiIHIOBaHHA 3a pe3yJibTaTaMu. CydacHa OCBiTa B yIIpaBJiHCbKOMY
PO3yMiHHI OLIHIOE [IAJIBHICTh NeJaroriyHyuxX MNpaliBHUKIB, 3aKJja/iB
OCBITU Ta CUCTEMU HA OCHOBI JWHaMIKU pPO3BUTKY pe3yJIbTaTiB
HaBYaHHA THUX, XTO HaBYa€. 34IMCHUTH Lie MOXJ/IUBO JIMIle 32 HAABHOCTI
6a3u JaHuX, 3i0paHoOi MiJ Yac 06’€EKTUBHOrO OI[iHIOBAaHHS HaBYaJIbHUX
JlocsirTHeHb. 3abe3mneyeHHs O00'€KTMBHOCTI OIliHIOBAaHHS HaBYaJIbHUX
J[OCATHEHb [103BOJIAE IJIAHYBATHU Ta YIPABJATU OCBITHBOI AiAJIbHICTIO
Ha MiZNPUEMCTBI Ha HAYKOBil OCHOBI. | 11e He BiJ0OYBA€ETHCSA paNTOBO YU
3a KoOMaHzow. lle MOXJIMBO miJ 4yac NOSABM HOBOTO YIPABJIIHCbKOTO
MUCJIEHHS Ta MOT0 3aCTOCYBaHHA y NpoLeci HaB4aHHS. [loCHIOETBCA 1ie
THUM, 1[0 OLIIHIOBAHHA OCBITHIX JOCATHEHb YYHIB € OJHUM i3 KJIIOYOBUX
dakTopiB mNiABUIEHHS eQEKTHBHOCTI yNpaBJiHHSA Ha BCiX pIiBHAX
CUCTEMU OCBiTH. [lJI1 00’€EKTHBHOIO OI[iHIOBAaHHS OCBIiTHIX JOCATHEHb
Y4YHIB MIJICYMKOBe OIL[IHIOBAaHHA Ma€ I'PYHTYBaTUCA Ha YiTKO 3aJaHUX
KpUTEpPIFAX, pe3yJbTaTU AKMX MAalOTh J03BOJIATH aHaIi3yBaTHU BiANOBIHI
NOKa3HUKW HaBYaHHA. BHYTpIIIHbLOLIKIJIbHE OLIIHIOBAaHHA OCBITHIX
JIOCATHEHb YYHIB 3aKJ/Ia/liB 3arajibHOI cepeiHbOI OCBITHU Y CY4aCHUU 4ac €
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OZIHIEI0 3 aKTyaJbHUX Npo6JieM TeOpPETHUKO-MeJaroriyHol MpaKTHUKHU.
BUMIipIoBaHHA AKOCTI OCBITU Ta pe3yJbTaTIB [iAJbHOCTI Ha pPi3HUX
eTalnax po3BUTKY CyCHIJIbCTBA, a TAKOX aHaJ1i3 pe3y/1bTaTiB BUMiIpIOBaHb
3aBX/AW OyJiM NpeJMeTOM iHTepecy BUEHMUX-NEeAaroriB Ta MeTOJUCTIB.
Ko TeopeTMYHa CTOpPOHA MNpo6JieMH Oisblle MpUBepTasa yBary
JIOCHNIIHUKIB JOaHOl rajaysi, TO SAKICHUW piBEHb OCBITH B 3akJjafi
3arajibHoOl cepeJHbOI OCBITH Ta AOCTYIHICTb MeXaHi3My OL|iHIOBAaHHA
OCBITHIX [JOCATHEHb Y4YHIB BHKJHMKa/IU 3aHENOKOEHHS YIPaBJIIHIIB
ocBiTH Ta BuxoBaTeJsiB. OTxe, [Jid ychoimHoOI peasidanii BaXKJIUBUX
3aBJlaHb, AKi CTOATH IepeJ], 3aK/jaZlaMy 3arajbHol cepefHbOI OCBITHU 3
NOrJIIAY Cy4YaCHUX BUMOT, HEOOXiJHO CTBOPHUTU HOBY HOPMaTHUBHO-
NpaBoOBy 6a3y y cdepi miICYMKOBOrO OI[iHIOBaHHSI OCBITHIX /IOCATHEHb
Y4YHIB, OpraHi3yBaTHU OCBITU KYpPCH, AKI CJAYTYBAaTUMYThb MiJABULIEHHIO
piBHSl HABYaHHA Y4HiB, podecioHali3My Ta neJaroriyHol MaiCcTepHOCTI
KepiBHUKIB 1 BYMTeJIiB 3aKJaiB OCBITM y Lid rajysi, roryBaTu
MeTO/IMYHI peKoMeHJallii ToIo. Y TaKuX Mifxo[ax noTpeda cboro/leHHs
NOCTAa€E y po3poO6JIeHHI HOBHUX HAaJiMHHUX Ta HAYKOBO OOI'PYHTOBAHHUX
MeXaHi3MiB OI[iHIOBaHHA 3 METOI0 TOYHOro Ta OO0 EKTHBHOTIO
BHUMIpIOBaHHA JOCATHEHDb YYHIB 3aKJ/IaZliB 3araJibHOI cepeHbOI OCBITH, a
TAKOX OL|IHIOBaHHA 1X AifgabHOCTI. [l nboro, Hacammnepez, CUCTEMHO
JOCJIIPKEHO HAyKOBO-TEOPETHUYHI MiAXOAU Y Trajy3i miJCyMKOBOTO
OLIIHIOBAaHHA OCBITHIX [JOCATHEHb Y4HIB, CYTHICTb, 3MICT, LIl Ta
3aB/JlaHHSA MiJICYMKOBOrO OILIiIHIOBAaHHS, PO3KPUTO MOr0 MOKJIMBOCTI Ta
IIJISIXW, BU3HAY€HO epeKTUBHE BUKOPUCTAHHS [IUX MOXKJIMBOCTEM.

3 aHaJlidy TeopeTUKO-NeJaroriyHoi Ta MeTOAMUYHOI JiiTepaTypu
BUILJIMBAE, 110 B a3epObai/PKaHCbKiM i 3apyOiXHIM NpakTHUIi He 0YJ0
CUCTEMAaTUYHUX [JOCJIiPKeHb IiJICYMKOBOIO OIL[IHIOBAHHA OCBITHIX
JIOCATHEHb Y4YHIB y 3aKJaJax 3araJbHol cepefHboi ocBiTU. OTpUMaTH
JIOCTOBipHY iHdOpMallilo NPOo PiBEHb SIKOCTI OCBITHU y IIKOJIi HEMOXJIMBO
0e3 BUKOPHUCTAHHSA LiJleCHPpSIMOBAaHOr0, CHUCTEMHOr0 Ta HayKOBO-
NeJaroriyHoro MmigxoAiB [0 MiACYMKOBOrO OLIiIHIOBAaHHA OCBITHIX
JOCATHEHb YYHIB 3aKJIa/[iB 3araJibHOI cepeHbOI OCBITH.

Ki1rlouoBi cj10Ba: [0CATHEHHs Y4HIB; MiJICYMKOBE OL|iHIOBAaHHSI; MeTa
OLIIHIOBAHHS; MeJlarorika; BYUTeJb.
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