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WAYS OF IMPROVING STUDENTS’ COMMUNICATION-ORIENTED ORAL
SPEECH SKILLS IN ENGLISH (THROUGH AUTHENTIC MATERIALS)

Abstract. The presented article briefly examines the problems that first
and second course students confront while speaking. The article
emphasises that English has become a fashionable language to learn in
Azerbaijan in the past decades. First course students know grammar
rules well enough and they possess rich vocabulary also. Yet most
students (not all of them, of course) are unable to take part in simple
conversations either with a teacher or with each other. The lack of self-
confidence in students lead them to express their view points in
Azerbaijani. The presented paper emphasizes the importance of the use
of authentic materials to improve first and second course students’
communication-oriented skills in English. It is indicated in the paper that
according to the requirements of the communicative approach, the usage
of authentic texts and language materials in the English language lesson
are better than the presentation of artificial texts. Speaking is the
productive use of language and improving students’ speaking skills which
is considered to be the most difficult part of language teaching and is
directly connected with motivation, communicative exercises, listening
activities. In the article, it is stated that habit forming provides an
excellent incentive so speak English fluently. With regard to the selection
of authentic materials, the interests of the students should be taken into
consideration. Those authentic materials should be presented to the
students that meet their needs and requirements. In addition, the article
outlines the types of authentic materials. Teachers are encouraged to use
all the types authentic materials in class. Authentic reading and listening
materials used in English classes and the activities to be carried out on
them are also grouped. The paper points out that authentic materials
have become an important element of the English language lessons
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noting that students should use them in English more often in the
contexts in which real oral speech occurs naturally than in the context in
which artificial speech occurs. Therefore, it is important to use authentic
materials in the process of teaching English.

Key words: language learning; authentic materials; language teaching
methods; motivation; newspaper articles; listening activities; learner
independence.

INTRODUCTION / BCTYII

Formulation of the problem. We have to confess that English became a
‘lingua franca’ many years ago. There have been many various reasons why
English is considered the new universal, international language. “Journal of the
IATEFL SIG” explains it like: “The English language has gradually imposed itself
as a ‘global language’, as a language capable of being assumed and understood
in every part of the world and by people of all cultures, religions, and social
status. This is, no doubt, to two main factors: the growing capability of modern
man to move around the planet and the unstoppable advance of new
technologies, which precise new terms and idioms to go about defining and
baptizing this range of different elements that so far did not exist and that are
becoming part of our new daily universe” [1, p. 5].

But it is not the reason why English is so popular in Azerbaijan. The reason
why English is so popular in Azerbaijan may be explained as follows: after the
collapse of the Sovit Union, Azerbaijan gained its dependence in 1991. Since that
time, our country has been developing its international relations with other
countries not through the Russian language, but mainly through the English
language. That is why English has become very fashionable foreign language in
Azerbaijan. Foreign companies, student exchange programmes and other factors
influenced on our education system also. However, because of our country’s
economic growth, the English language plays an important role in the business
sector, in the workplace, and especially in high education. Developing students’
communicative ability is vital for achieving success in their professional career.
Thus, there is an urgent need to produce competent, qualified users of English.

Analysis of major research and publications. D. Nunan explains the
authentic language material as “any material which has not been specifically
produced for the purposes of language teaching” [2, p. 54]. In general, which
texts are more appropriate for students learning English, whether texts are
authentic or not has often become a topic of discussion. “That is because people
have worried about more traditional language-teaching materials which tended
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to look artificial and to use over-simplified language which any native speaker
would find comical and untypical” [3, p. 68].

Referring to the book “The practical study of languages” published in
1899 by Henry Sweet, one of the prominent linguists at the end of the 19th
century, A.Gilmore pointed out that the use of authentic materials in the
teaching of foreign languages has a long history and wrote: ..The artificial
systems, on the other hand, tend to cause incessant repetition of certain
grammatical constructions, certain elements of the vocabulary, certain
combinations of words to the almost total exclusion of others which are
equally, or perhaps even more, essential” [4, p. 97].

However, in the 20th century, the dominant language theories of the
time, which created some language teaching methods, such as the audio-legal
method, led to the widespread use of fictitious materials, which A. Howatt
called the “cult of materials” [5, p. 267]. In the 1970s, the question of textual
authenticity reappeared against the background of polemics between
N. Chomsky (1965) and D. Haymes (1972) and this was due to the fact that the
scope of communicative competence was more extensive than language
structures and contextualized communication than prevailed over the form.

This trend led to the use of authentic texts in English language teaching,
which continues today and is valued not for its linguistic form, but for the ideas
it presents. By taking advantage of these criteria, it is possible to say whether a
text is authentic or not, referring to the source of the discourse and the context
in which the text was created. From these brief summaries, we can see that the
concept of authenticity is reflected either in the text itself, in the participants, in
the social or cultural situation and goals of the act of communication, or in a
combination of all these features.

While considering the difference of the above mentioned opinions related
to authenticity, it is better to define “an authentic text is a stretch of real
language, produced by a real speaker or writer for a real audience and
designed to convey a real message of some sort” [6, p. 13]. We also consider
this to be a more suitable option. We should not forget that authentic materials
are not limited to articles taken from newspapers and magazines. Songs,
television programs and films, radio and podcasts, leaflets, menus - everything
written in English is considered to be an authentic material.

AIM AND TASKS / META TA 3ABAAHHA

The purpose of the research is to group types of authentic materials that
develop students’ communication-oriented oral speech skills and to deal with
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the activities that can be performed based on those materials.

The tasks of the study may be described as follows:

e to analyse the relevant scientific literature;

e to group types of authentic materials;

e to describe the activities that can be performed with the help of
authentic materials.

THE THEORETICAL BACKGROUNDS / TEOPETHYHI OCHOBHU
JTOCTIKEHHA

Since communicative language teaching emphasizes the study of words
that are used in a real context and are useful for the current period, the
problem of the authenticity of materials presented to students in the process of
English language teaching is still an actual issue.

We would like to re-emphasize an issue known to all of us and say that as
a result of using language materials out of the real context during the lesson,
students cannot effectively apply the language materials and grammar rules
they have learned in the process of communication. Since students are being
prepared for real communication, the use of authentic teaching materials is a
necessary requirement. It is possible to develop students’ communication-
oriented oral speech skills in English when students work with authentic
materials and perform various operations on them.

If we consider that any written or recorded by a native speaker is
authentic regardless of the year of writing and speaking, then we can divide
authentic texts into two groups:

a) linguistically authentic material;

b) authentic material in terms of time.

Clarifying this idea, we can say that in terms of time, even an article
published last week may not be considered authentic, because time does not
stand still and developing events replace each other. Linguistically, that
material is authentic and it is acceptable to work on it in class. “A video drama
which contained 5-minute episodes would not, therefore, be authentic in terms
of typical TV programs, but it would be pedagogically practical and efficient in
terms of language comprehension” [7, p. 85].

M. Breen divides authenticity itself into four types. “The four types of
authenticity within language teaching are as follows:

1. Authenticity of the texts which we may use as input data for our learners.

2. Authenticity of the learner’s own interpretations of such texts.

3. Authenticity of the tasks conducive to language learning.
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4. Authenticity of the actual social situation of the language classroom [8,
p. 68].

By the authenticity of the text, the author means the authentic qualities of
the text. In the context of language learning, authentic texts are any source of
data which will serve as a means to help learners to develop an authentic
interpretation.

The authenticity of the learner’s own interpretations refers to the ability
of learners to interpret the meaning in the text as the native speaker would
interpret it in real life.

Authenticity of the tasks refers to tasks selected to engage learners in
authentic communication.

Authenticity of the actual social situation of the language classroom
means that language learners in the classroom have the opportunity to
experience the social and interpersonal distribution of language learning
content, and the discovery of the most effective tools and strategies for dividing
and solving problems with such content [8, p. 68].

RESEARCH METHODS / METOAU AOC/IIAXXEHHA

Regarding the selection of authentic materials in developing students’
oral speaking skills in English, S. Berardo considers it appropriate to select
authentic texts based on the following factors: suitability of content,
exploitability, readability and presentation. A teacher who chooses an
authentic material based on these factors should find answers to questions that
include those factors:

«Suitability of Content:

e Does the text interest the student?

e Isitrelevant to the student’s needs?

e Does it represent the type of material that the student will use outside
of the classroom?

Exploitability:

e C(Can the text be exploited for teaching purposes?

e For what purpose should the text be exploited?

e What skills/strategies can be developed by exploiting the text?

Readability:

e [sthe text too easy/difficult for the student?

e [sitstructurally too demanding/complex?

e How much new vocabulary does it contain? Is it relevant?
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Presentation:

e Does it “look” authentic?

[s it “attractive”?

Does it grab the student’s attention?

¢ Does it make him want to read more?» [9, p. 63].

As it seen, S. Bernardo emphasizes the importance of taking into account
the student's interests when choosing an authentic material and making sure
that the authentic material matches the needs and abilities of the student.

Among these criteria used to select an authentic material to use in the
classroom, suitability of content is considered the most important factor
because the presented authentic reading materials should arouse students’
interest, meet their needs, and motivate them. Exploitability refers to the
methods used to develop the reading competence of learners, while readability
incorporates the difficulty and complexity of the text. The authentic material
should not contain a large number of difficult words and sentence structures.
The material should match the English level of the language learners.
Otherwise, it may demotivate students and slow down the learning process.

McGrath suggests the following eight criteria to consider while selecting
appropriate authentic texts:

e Relevance to course book and learners’ needs.

Topic interest.

Cultural fitness.

Logistical considerations.
Cognitive demands.
Linguistic demands.
Quality.

Exploitability [10, p. 251].

Other authors argue that authentic texts should be relevant to students’
experiences. In addition, the characteristic of developing students’
competencies (skills) and the use of authentic text for educational purposes is
an indicator of its suitability for learning. Finally, “the language, structure and
lexical complexity of the authentic text determine its readability” [11, p. 459-
473].

S.Berardo also points out that teachers should consider two other
important criteria while choosing authentic materials: variety and
presentation. Using different texts helps make reading assignments more
interesting. According to him, the presentation of authentic materials is the
main element to attract the attention and interest of learners [9, p. 60-69].
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RESULTS OF THE RESEARCH / PE3YJIbTATH JOCIIAKEHHA

Summarizing all the above mentioned, we can suggest the following
criteria and factors to be taken into account while selecting authentic
materials:

1) while presenting authentic materials (reading, listening and video
materials), their topics and type of text should be taken into account. Students
should not always read factual encyclopedia type texts, we should also introduce
them short stories, business letters and newspaper articles, small interviews.
Organizing discussions, especially after reading or listening material, is useful in
terms of developing students’ communication-oriented speaking skills.“If they are
all business people, the teacher may well want to concentrate on business texts
that. If they are sciense students, reading scientific texts may be a priority. But if,
as is often the case, they are a mixed group with differing interest and careers, a
more varied diet is appropriate. Among the things the teacher might want them to
read are magazine articles, letters, stories, menus, advertisements, reports, play
extracts, recipes, instructions, poems, and reference materials” [3, p. 69].

2) authentic materials should be selected according to students’ English
level and interest. It is pedagogically wrong to bring all the materials that we
consider authentic to the classroom. “However, if you give low-level students a
copy of The Times or The Guardian (which are certainly authentic for native
speakers), they will probably not be able to understand them at all. There will
be far too many words they have never seen before, the grammar will be (for
them) convoluted and the style will finish them off” [3, p. 68]. That is why
authentic materials should be carefully selected or adapted to the students’
level of linguistic knowledge. Otherwise, it will lead to demotivation of any
student. Therefore, there should be a balance between the language of the
authentic material and the students’ skills and interests.

There are some authentic materials such as menus, manuals, time-tables,
etc. students at the beginning level understand them to some extent and can
apply them where appropriate. But when it comes to prose works, we can offer
students works written or adapted for their level.

For students it is essential to learn how to successfully manage during
communication, it is necessary to know what real models native speakers use
in that situation. While working with these materials, students perform not
only the tasks required from them, but also they make new meanings for
themselves, new discoveries about the way of life of foreign countries with
great interest Such texts foster a sense of tolerance towards other cultures.

3) while choosing authentic materials, the volume of that material should
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be taken into account. Boring and long dialogues cannot be considered suitable
for the lesson either as reading or listening material. If what the interlocutors
are talking about does not interest the student, is not appropriate for their age
and knowledge level, no matter how authentic it is or how much the students
listen, there is nothing for them to learn. It's just a waste of time.

Another problem in the presentation of authentic materials is related to the
teacher’s ability to effectively benefit from that authentic material. The teacher
should not consider his work finished by suggesting an authentic material to be
read or listened to in the teaching process. By conducting practical work on both
authentic reading and listening materials, the teacher should be able to make the
lesson interesting and develop students’ communication-oriented oral speech
skills.

Authentic materials can be divided into the following three types:

1. Authentic listening materials, such as radio news, cartoons, songs, etc.

2. Authentic visual materials, such as street signs, magazines and
newspapers pictures, post cards, etc.

3. Authentic printed materials, such as sports reports, newspapers,
restaurant menus, train tickets, etc. [10, p. 251].

In another source, this list is more extensive: “There are two main
categories of authentic materials - print and auditory. ..Some examples of the
many types of authentic print materials include:

e Utility bills.

Packing slips.
Order forms.
ATM screens.
ATM receipts.
Web sites.

Street signs.
Coupons.
Traffic tickets.
Greeting cards.
Calendars.
Report cards.

TV guides.

Food labels.
Magazines.
Newspapers Examples of authentic auditory materials include.
Phone messages.
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Radio broadcasts.
Podcasts.

E-books.

Movies.

Videos and DVDs.
Television programs” [12].

Of course, using all or most of these listed materials in class may result in
deviation from the lesson program provided in the syllabus. That is why we
decided to group the authentic reading and listening materials and the types of
activities to be carried out on them in the following way:

1. Short dialogues - the use of authentic short dialogues is of special
importance in the process of developing students’ communication-oriented
oral speech skills in English. Dialogues, which are considered to be real
examples of real foreign language speech, increase the effectiveness of the
learning process by reflecting the elements of communicative competence in
the communication process, because they are the product of the real speech
and culture of the native speakers, and when brought to the audience, they
become a reflection of the socio-cultural environment of that country.
Memorizing and retelling dialogues is a traditional language learning
technique. But on the contrary: «learners can be asked to perform the dialogue
in different ways: in different moods (sad, happy, irritated, bored, for example);
in different role-relationships (a parent and child, wife and husband,
wheelchair patient and nurse, etc.). Then the actual words of the text can be
varied: other ideas substituted (by teacher or learners) for “shopping” or “it’s
stopped raining”, and the situation and the rest of the dialogue adapted
accordingly. Finally, the learners can suggest a continuation: two (or more)
additional utterances which carry the action further» [13, p. 132].

2. Short stories are a type of activity aimed at reading. A person can read
to gain information, to increase their knowledge, or for pleasure. If students are
not interested in reading, giving them short and easy stories to read has a
positive effect, because when the meaning of reading materials is understood, it
is possible to organize students’ interactive activities on them in a more
organized and efficient manner. At this point, even funny stories or anecdotes
can be recommended, as students read them enthusiastically. In addition,
reading easy and funny material encourages students to read more difficult
material. After a certain time, teachers can ask them to read more difficult
stories. “Just as we can claim that extensive reading helps students to acquire
vocabulary and grammar and that, furthermore, it make students better
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readers...” [14, p. 228].

It is better if teachers empower students to choose reading materials by
themselves. The plan of the reading lesson by stages, the questions to be asked
should be prepared in advance.

Most books classify the levels of reading lessons as follows:

1) Pre-reading activities;

2) While reading activities;

3) Postreading activities.

Or:

1) Pre-reading activities;

2) Firstreading;

3) Second reading;

4) Postreading activities [15], [16].

The purpose of presenting pre-reading activities is to arouse students’
interest in the reading material and encourage them to read. These tasks help
students focus on the reading material. As a pre-reading activity, the best and
most common method is to tell students the title of the story and ask them
what they think the story will be about. Tasks performed before reading play a
major role in the development of students’ guessing and logical prediction
skills.

While reading activities help students to work carefully on the reading
material. Therefore, in order to focus students’ attention on the reading
material, teachers ask them to perform certain tasks, for example, finding a
synonym / an antonym of a given word from the text, finding words and
phrases in the text according to the definition, etc.

It is inadmissable to be satisfied with conducting analytical work on the
reading material. Discussing the reading material should definitely become a part of
the lesson because students’ participation in the discussion allows them to improve
their communication skills in English. The main goal of our research is to develop
students’ communication-oriented oral speech skills, which is more effective
through pre-reading and post-reading tasks. These activities teach students the
habit of maintaining communication, help them express their thoughts on the
reading material and make connections between the material and their own lives.

3. Newspaper articles. The application of newspaper materials to the
language teaching process creates interactivity in the class, increases students’
worldview. All the activities performed in reading short stories can also be
performed while reading articles. In addition, teachers may ask students to
write short essays on any event, either real or fictional.
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4. Songs. Special importance should be given to the issue of developing
students’ communication-oriented oral speech skills through listening
comprehension. In this case, songs are the best tool, because music has a
positive effect on human emotions and creates enthusiasm. The song should be
selected in advance, activities and questions to be performed while listening
should be prepared in advance, in short, a short plan of the lesson should be
drawn up to ensure the sequence of the lesson.

Students should be aware of the theme of the song they are going to
listen to. For this reason, pre-listening questions are of great importance to
focus students’ attention on the song. The teacher should encourage and direct
students’ maintaining communication through consistent and related
questions. On the basis of these questions, students determine what and why
they will listen to, and they understand the theme of the song more quickly.

While listening some activities, for example marking correct/wrong
answers, filling in missing words, sequencing mixed lyrics, correcting words
that do not match the text, etc. can be done.

After listening to the song, answering questions, narrating the short
content of the song, drawing conclusions, narrating any story connected the
song and other activities may be performed. While doing such activities,
students express their opinions by making sentences of various constructions
(simple and complex) and improve their own communication-oriented oral
speech skills by referring to their previously acquired lexical and grammatical
knowledge. Besides, as J. Harmer pointed out: «they can write stories based on
the mood of the music they hear, or to more than one piece of music and
discuss with each other what mood the music describes, what “colour” it is,
where they would like to hear it, and who with» [14, p. 242].

5. Short videos. Videos are the best source of authentic spoken language.
Activities based on short videos are almost identical to activities applied in
reading and listening comprehension classes. Of course, teachers trying to
make their lessons different and colorful prefer other methods, such as
discussing the watched passage by “freezing” the image, asking students what
can happen next. “Almost everything we have said about listening applies to
video too” [3, p. 108].

CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH /
BHUCHOBKH TA IIEPCIIEKTHBH IIOAAJIBINUX JOC/IIAKEHD

Summarizing all the above mentioned, we can point out two main
reasons for exposing students to authentic: firstly, inauthentic materials, i.e.
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“invented materials”, have different characteristics from authentic materials in
a certain sense. Since they include the linguistic features of written speech
compared to oral speech, they do not train students to communicate, either in
class or outside of class, because the elements of real communication are not
manifested in inauthentic texts.

The second advantage of using authentic materials is that students are
able to apply the learned grammatical and lexical knowledge not only in the
learning process, but also in the environment outside the classroom.

Considering that students benefit from English more in contexts where
real oral speech occurs naturally than in contexts where written speech occurs,
then usage of authentic materials during English language learning should
become an important element of the lesson.

Prospects for further research in this direction. The presented paper
emphasizes the importance of the use of authentic materials to improve first
and second course students’ communication-oriented skills in English. It is
indicated in the paper that according to the requirements of the communicative
approach, the usage of authentic texts and language materials in the English
language lesson are better than the presentation of artificial texts. With regard
to the selection of authentic materials, the interests of the students should be
taken into consideration. Those authentic materials should be presented to the
students that meet their needs and requirements. In addition, the article
outlines the types of authentic materials. Teachers are encouraged to use all the
types authentic materials in class.

Authentic reading and listening materials used in English classes and the
activities to be carried out on them are also grouped. The paper points out that
authentic materials have become an important element of the English language
lessons noting that students should use them in English more often in the
contexts in which real oral speech occurs naturally than in the context in which
artificial speech occurs. Therefore, it is important to use authentic materials in
the process of teaching English.

REFERENCES (TRANSLATED AND TRANSLITERATED) / CIIMCOK
BUKOPUCTAHHUX JKEPEJI

[1] M. M. De Hurtado, A. O. Gullon, A. U. Munoz, «Lexico-Semantic Features of
English in Tourism as a Universal Language», Journal of the IATEFL SIG.,
is. 30, 2007.

[2] D.Nunan, Designing tasks for the communicative classroom. Cambridge:
Cambridge University Press, 1989.

21



BicHuk nicasidunaomuoi oceimu. Bunyck 25(54) Cepis «Iledazoziuni Hayku» (Kamezopis «b»)

[3]
[4]
[5]
6]
[7]

[8]
9]

[10]

[11]

[12]

[13]
[14]
[15]

[16]

Bulletin of Postgraduate education. Issue 25(54) Educational Sciences Series (Category «B»)

https://doi.org/10.58442/2218-7650-2023-25(54)

J.Harmer, How to teach English. Harlow: Addison Wesley Longman Limited,
2004.

A. Gilmore, «Authentic materials & authenticity in Foreign Language
Learning», Language Teaching, vol. 40, is. 2, p. 97-118, 2007.

A.P.R. Howatt, A history of English Language Teaching. Oxford: Oxford
University Press, 1984.

K. Morrow, «Authentic texts and ESP», in English for Specific Purposes.
London, England: Modern English Publications, 1977, p. 13-16.
Methodology in Language Teaching: an anthology of current practice;
J. C.Richards, W.A.Renandya, Ed. Cambridge: Cambridge University Press,
2003.

M. Breen, «Authenticity in the language classroom», Applied Linguistics,
num. 6, p. 60-70, 1985.

S. Berardo, «The use of authentic materials in the teaching of readingy,
The Reading Matrix, vol. 6, num. 2, p. 60-69, 2006.

H. A.A. Rashid, M. H.A. Rashdi, «The Effect Of Using Authentic Materials In
Teaching», International Journal of Scientific & Technology Research,
vol. 3,is. 10, p. 249-254, 2014.

S. Bacon, M. Finneman, «A study of attitudes, motives, and strategies of
university foreign language students and their disposition to authentic
oral and written input», Modern Language Journal, vol.74, num. 4,
p.459-473, 1990.

«What are authentic materials?», Calporo, Professional Development: Fact
sheet, No 1, 2007. [Online]. Available: https://is.gd/LNZaya Application
date: Jul. 05, 2023.

P.Ur, A Course in Language Teaching. Practice and theory. Cambridge:
Cambridge University Press, 2004.

J. Harmer, The Practice of English Language Teaching. Longman: Pearson
Education Limited, 2001.

D. A. Ismailova, Teaching English as a Foreign Language. Baku,
Azerbaijan: Moutarjim, 2011.

Steps to Success. A starter pack for newly qualified teachers. British
Council, 2006.

22



BicHuk nicasidunaomuoi oceimu. Bunyck 25(54) Cepis «Iledazoziuni Hayku» (Kamezopis «b»)
Bulletin of Postgraduate education. Issue 25(54) Educational Sciences Series (Category «B»)
https://doi.org/10.58442/2218-7650-2023-25(54)
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YCHOTI'o MOBJIEHHA CTYJAEHTIB AHI'JIIMCBbKOIO MOBOIO
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AHoTanig. Y cTaTTi KOpPOTKO pO3IJISAAIOThCA MpPOOJEMH, 3 SKUMHU
CTUKAKTbLCA CTYLEHTU MEepLIoro Ta APYroro Kypcy ImiJi 4ac MOBJIEHHS.
[lizKpec/areTbCA, W0 3a OCTAaHHI AeCATWJIITTS aHIJIiMCbKa MOBa CTaja
MOJIHOIO JJi1 BHUBYEHHs1 B A3ep6aiipkaHi. CTyAeHTH MepIIoro Kypcy
JIOCTaTHbO J10Ope 3HAKTh MpaBUJa I'PAaMaTHKH, a TAKOX MAlTb OaraTuu
CJIOBHUKOBHUM 3anac. [[poTe 6isblIicTh YYHIB (3BUYANHO, HE BCi) HE MOXYTh
OpaTh y4acTb y NPOCTUX PO3MOBAX Hi 3 yuduTeseM, Hi MK C06010.
BiacyTHICTh y CTyAeHTIB BIIEBHEHOCTI B C006i 3MylIye iX BHCJIOBJIOBATU
CBOI0O TOYKYy 30py a3epbaii/kaHCbKOl MoOBow. [lpejacraBieHa cTaTTs
NiIKPEeCJI0E BaXJIMBICTb BUKOPUCTAHHA aBTEHTUYHHUX MaTepiasliB [
B/IOCKOHAJIEHHA KOMYHIKaLliIMHUX HaBUYOK CTYZEHTIB epLIOro Ta APYyroro
KypCy aHIJIIKCbKOI MOBOIO. Y poOOTi 3a3Ha4yeHo, 10 3TriJHO 3 BUMOTaMH
KOMYHIKaTMBHOI'O MiAX04y BUKOPUCTAaHHA aBTEHTUYHUX TEKCTIB 1 MOBHUX
MaTepia/iB Ha ypoLi aHIJIIKCbKOI MOBHU Kpallle, HXX MOJAHHSA IITYYHUX
TeKCTiB. ['OBOpiHHA - L [OpOAYKTHBHE BHUKOPUCTAHHA MOBH Ta
BJOCKOHAaJICHH  MOBJIEHHEBUX HABUYOK Y4YHIB, 110 BBAXA€EThCA
HAaUCKJIAJHIIIOK YaCTUHOI0 HaBYaHHA MOBHM i 06e3nocepelHbO NOB'I3aHe 3
MOTUBALi€l0, KOMYHIKaTUBHMMU BIIpaBaMH, ayAil0BaHHAM. Y CTaTTi
CTBEP/KYEThCS, 10 POPMYBaHHS 3BUYKU € 4YYyJOBUM CTHUMYJIOM, TOMY
BUIBHO PO3MOBJISINTE aHIJIIMCbKOM. [IpU BiI6Opi aBTEHTUYHUX MaTepiaJiB
Cli  BpaxoByBaTM iHTepecd CTyAeHTiB. CTyAeHTaM MawTb OyTHU
npe/icTaBJIeHi Ti aBTEeHTUYHI MaTepia/iy, AKi BiZJIIOBIAAI0Th IXHIM noTpebam i
BuMoram. Kpim Toro, y craTTi oKpecjieHO BUJAU aBTEHTUYHUX MaTepiasiB.
BuuTesiM peKOMeHAYETbCA BUKOPUCTOBYBAaTU Ha Yypoui BCli BUAU
aBTEHTUYHHUX MaTepiasiB. TakokK 3rpynoBaHO aBTEHTWYHI MaTepiaau A
YUTAHHSA Ta ay/lil0BaHHS, SIKi BUKOPHUCTOBYIOTbCS HAa YpPOKaX aHIJIIKMCHKOI
MOBH, a TAKOX Jil, IKi HE0OXiZJHO BUKOHYBAaTU 3 HUMHU. Y POOOTi BKa3y€eThCH,
10 aBTEHTUYHI MaTepiad CTald BaXXJUBHUM €JIeMEHTOM YpPOKiB
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aHIJIIMCBKOI MOBHY, 3a3Hayaw4dM, L0 Y4YHI MalTb BUKOPUCTOBYBATH iX
aHIJIIMCBKOI0 MOBOIO YacTille B KOHTEKCTaX, B fAKUX CIIPaBXHE YyCHe
MOBJIEHHSl Bi/IOYBA€ETbCA NPUPOJHUM YMHOM, HDP)K Y KOHTEKCTi, B SIKOMY
Bi/IOYBA€TbCA IITYYHE MOBJIEHHS. TOMy B INpoueci HaBYaHHSl aHIJIIACBKO]
MOBY BaX/IMBO BUKOPUCTOBYBATHU aBTEHTUYHI MaTepia/u.

Kilo4oBi cjsioBa: BUBYEHHd MOBM; aBTEHTUYHI MarTepiasid; MeTOAU
HaBYaHHA MOBU; MOTUBALlifl; ra3eTHI CTATTIi; ayAil0BaHHS; CAMOCTIMHICTb
YYHS.
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