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NECESSARY	SKILLS	WHILE	TEACHING	BUSINESS	ENGLISH	
AT	NON‐SPECIALIZED	FACULTIES	IN	AZERBAIJAN	

(results	of	experiment)	

Abstract.	The	article	deals	with	the	problem	of	Teaching	Business	English	at	
non‐specialized	 faculties	 of	 Azerbaijan.	 Business	 English	 is	 one	 of	 the	
branches	of	ESP,	and	it	is	the	mostly	used	area	in	the	world	nowadays.	Some	
authors,	 such	 as,	 T.	Hutchinson	 and	 А.	Waters,	 D.	Carver,	 P.	Robinson,	
T.	Dudley‐Evans,	 J.	Harmer,	 R.	Mackay	 &	 A.	Mountford	 and	 some	 other	
investigated	ESP	and	 its	 classification.	 In	 the	2nd	part	of	 the	19th	 century,	
Business	 English	 began	 to	 develop	 as	 an	 independent	 area	 of	 ESP	 and	 for	
learning	it,	 learners	should	have	General	English	knowledge.	So,	Azerbaijan	
State	Economic	University	was	chosen	as	a	target	place	for	the	experiment.	A	
two‐part	experiment,	each	of	which	continued	for	5	weeks,	was	held	at	ASEU	
in	2	 experimental	 and	2	 control	 groups.	 The	 results	 of	 the	 experiment	 are	
described	in	the	tables	given	below.	The	main	focus	here	was	on	the	checking	
skills,	 which	 are	 considered	 necessary	 in	 teaching	 Business	 English	
experiment	 at	 non‐specialized	 faculties	 in	Azerbaijan.	 In	 teachinh	Business	
English	teachers	must	be	able	to	be	full	of	information	and	to	make	decisions	
on	 the	 language	 and	 language	 learning.	 One	 of	 the	 main	 points	 is	 that	
teachers	must	 also	 be	 aware	 of	 professional	 and	 business	 world.	 Besides,	
they	must	 also	be	able	 to	adapt	 to	a	 special	 teaching	envronmet	and	must	
also	be	eager	 to	 learn	 continuously.	To	be	 successful	 in	 their	 job,	Business	
English	 teachers	 should	 pay	 attention	 mainly	 to	 the	 following	 three	
competences:	1.	Linquistic	competence.	It	reveals	in	the	main	elements	i.e.,	in	
the	 use	 of	 vocabulary,	 gramamr,	 phonology	 and	 so	 on.	 2.	Discourse	
compotence.	Language	competence	is	connected	with	language	elements	and	
approaches	 the	 language	 from	 out	 of	 the	 context.	 However,	 discourse	
competenceç	on	the	othe	hand,	is	connected	with	the	language	which	is	being	
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used,	and	it	describes	how	people	 intercommunicate	within	a	context.	As	a	
characteristic	 example	 of	 it,	 we	 can	 show	 negotiations,	 presentations,	
correspondence,	 meetings,	 etc.	 Discourse	 can	 be	 written	 and	 oral.	
3.	Intercultural	 competence.	 Culture	 has	 different	 kinds:	 national	 culture,	
organiztional	culture,	professioanl	culture.		

Keywords:	business	English;	general	English;	teaching;	experiment;	non‐
specialized	faculties.		

INTRODUCTION	/	ВСТУП		

Problem	statement.	In	modern	times,	English,	is	considered	to	be	a	business	
language.	 It	 is	used	 for	commercial	purposes	and	 is	a	communicative	medium	 in	
business	 organizations	 to	 carry	 out	 several	 functions.	 Business	 English	 is	 a	
communicative	 competence	 that	 needs	 to	 be	 understood	 in	 the	 context	 of	 the	
workplace.	English	for	Business	focuses	on	the	English	language	skills	necessary	to	
communicate	 in	 an	 increasingly	 global	 business	 environment.	 The	 range	 of	
different	 subject	 areas	 (accounting,	 commerce,	 finance,	 e‐commerce,	 economics,	
HR,	 IT,	 insurance,	 law,	manufacturing,	marketing,	production,	property,	 the	stock	
exchange,	 (international)	 trade,	 transport)	 included	 under	 the	 umbrella	 term	
Business	English	is	wide.	What	is	generally	associated	with	a	Business	English	are	
the	skills	that	most	people	need	to	be	able	to	do	their	jobs	well:	writing	e‐mails	and	
reports,	making	presentations,	doing	negotiations,	using	 the	 telephone,	attending	
and	participating	actively	in	meetings	or	telephone	conferences,	receiving	visitors,	etc.	

Analysis	of	 recent	 research	 and	publications.	Recently,	 some	 articles	
and	theses	have	been	published	in	Azerbaijan,	as	well	as	abroad,	 in	connection	
with	the	topic	of	the	investigation.	The	experience	of	Post‐Soviet,	Western,	local	
specialists	in	this	direction	has	also	been	used	to	achieve	some	results.	

AIM	AND	TASKS	/	МЕТА	ТА	ЗАВДАННЯ	

Such	understanding	of	the	relevance	of	this	work	allowed	to	formulate	the	
purpose	of	this	study.	The	purpose	of	the	study	of	the	given	matter	is	to	find	out	
the	ways	how	to	beneficially	teach	Business	English	at	non‐specialized	faculties	
of	Azerbaijan	Universities.		

In	this	regard,	the	main	objectives	of	the	study	are	as	follows:		
 to	clarify	 the	situation	at	 some	non‐specialized	 faculties	of	Azerbaijan	

Universities	in	connection	with	teaching	Business	English.	
 to	carry	out	experiment	to	better	know	the	necessary	skills	in	teaching	

Business	English.		
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 to	 choose	or	 compile	necessary	books	or	 textbooks	 to	 teach	Business	
English	at	some	non‐specialized	faculties	of	Azerbaijan	Universities.		

THE	 THEORETICAL	 BACKGROUNDS	 /	 ТЕОРЕТИЧНІ	 ОСНОВИ	
ДОСЛІДЖЕННЯ	

Business	 English	 is	 considered	 to	 be	 a	 branch	 of	 English	 for	 Specific	
Purposes	 (ESP),	 which	 was	 classified	 differently.	 Some	 authors,	 such	 as,	
T.	Hutchinson	 and	 A.	Waters,	 D.	Carver,	 P.	Robinson,	 T.	Dudley‐Evans,	 M.	John	
(1998),	 J.	Harmer	 described	 this	 classification	 specifically.	 ESP	 is	 traditionally	
divided	into	two	parts	[1],	[6],	[7].		

1. English	for	Academic	Purposes;		
2. English	for	Occupational	Purposes.		
We	should	note	that	the	above	mentioned	classification	belongs	to	Robinson	[6].	
In	1983,	D.	Carver	defined	3	types	of	teaching	English	for	Specific	Purposes:		
 English	as	a	Restricted	Language;	
 English	for	Academic	and	Occupational	Purposes.	
English	with	Specific	Topics.	
T.	Hutchinson	 and	 A.	Waters	 created	 «The	 tree	 of	 English	 Language	

Teaching»	(«Tree	of	ELT»),	which	included	ESP	[7].	
«Tree	of	ELT»,	was	comparatively	simplified	later	by	R.	Mackay	&	A.	Mountford.	

They	divided	Teaching	ESP	into	3	parts:	(R.	Mackay	&,	A.	Mountford	[5].	
1. English	for	Science	and	Technology	(EST.		
2. English	for	Business	and	Economics	(EBE).		
3. English	for	Social	Studies	(ESS).	
T.	Dudley‐Evans	 and	 M.	St	John’s	 investigations	 in	 this	 field	 are	 very	

popular	 in	 the	world.	 According	 to	 them,	 ESP	 can	 be	 taught	 to	 those	who	 are	
more	or	less	familiar	with	English.	Both	of	the	authors	determined	the	following	
definition	of	ESP:	

«Teaching	ESP	is	the	language	of	comprehension	of	what	is	happening	in	
the	world»	(T.	Dudley‐Evans	&	M.	St	John	(1998)	[1].	

They,	 in	 the	 book	 «Developments	 in	 ESP»,	 divide	 ESP	 into	 «English	 for	
Occupational	Purposes»	and	«English	for	Academic	Purposes».		

We	 should	 note	 that	 nowadays	 «Business	 English»	 occupies	 a	 specific	
place	among	the	fields	of	ESP.	

In	modern	 times,	English,	 alongside	with	 an	 international	one,	 has	 already	
become	a	business	language.	In	America,	Germany,	Korea,	China,	Brazil	and	other	
countries,	 English	 language	 is	 used	 for	 business	 purposes,	 and	 it	 caused	 the	
preparation	of	books	relating	to	management.	Guy	and	Mattock	(1995)	prepared	
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«Offshore	 English»	 book	 for	 the	 nations	 living	 in	 Europe,	 which	 was	 of	 more	
practical	 character	 than	 English	 [4].	 The	 role	 of	 English	 as	 an	 international	
language	 was	 that	 non‐native	 speakers	 should	 understand	 the	 speech	 of	 native	
speakers	 more	 easily	 and	 explain	 something	 easily	 (Vincent	Guy,	 John	 Mattock,	
Anne	 Knudsen	 (1995)).	 Pickett	 (1986)	 noted	 that	 Business	 English,	 being	much	
closer	 to	 the	 language	 spoken	by	 the	general	 crowd,	has	more	 than	one	 face	 (or	
form).	The	author	has	denoted	 two	aspects	of	Business	English:	public	 talks	and	
intra‐or	inter‐company	talks.	Pickett	gave	it	in	the	form	of	a	diagram	below	[1].	

 General	English.	
 Communication	with	public.	
 Business	English.	
 Talks	among	Businesses.	
 Specified	language	of	Special	Business	(insurance,	pharmacy,	etc.).	
People	learn	Business	English	for	different	purposes.	For	some	people,	it	is	a	

necessary	part	of	their	jobs,	for	others	it	is	a	stats	and	an	investment	which	will	bring	
financial	award,	for	some	other	people,	it	is	for	special	needs,	and	some	others	learn	
it	as	they	have	already	begun	a	new	job	or	a	career.	Though	all	these	divergences,	
Evan	Frendo	divides	Business	English	learner	into	the	following	groups	[3].	

Pre‐experienced	 learners	 who	 have	 little	 information	 or	 quite	 no	
information.	 University	 students	 willing	 to	 build	 a	 business	 career	 or	 even	
secondary	school	pupils	enter	this	group.		

Job	experienced	learners	are	enough	informed	about	business	life	and	thier	
jobs,	and	thier	aim	of	learning	Business	English	is	clear	and	concrete.	

General	 business‐experienced	 learners	 have	 definite	 information	 and	 job	
experience	about	Business	life,	and	they	learn	it	in	order	to	change	to	a	new	job	
or	they	learn	it	for	more	specific	purposes.		

Learners	who	learn	appropriate	to	organization	hierarchy	–	are	those	who	
want	to	 learn	Business	English	depending	on	their	position	in	the	organization	
and	on	the	demands	put	forward.	

Learners	who	 learn	appropriate	 to	national	culture	–	are	 those	who	 learn	
Business	English	to	learn	intercultural	differences,	traditions,	values	relating	to	
education	and	overcome	these	difficulties.		

Learners	who	learn	appropriate	to	demantd	–	are	those	who	learn	Business	English	
for	the	needs	such	as	to	join	international	project	team	or	to	answer	to	the	telephone	calls	
made	to	the	company	or	to	describe	the	product	of	the	company	to	a	new	buyer.		

Learners	who	learn	appropriate	to	language	level	–	are	those	who	are	grouped	
appropriate	to	different	language	levels,	such	as,	beginner,	intermediate,	upper,	etc.		

Buiness	English	teaching	environmet	is	divided	into	the	following	groups	[3].	
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Educational	institution	is	a	place	where	the	young	get	education	at	universities,	
colleges	 and	 schools.	 Here,	 in	 the	 final	 exams	 written	 and	 spoken	 assignmets	 are	
oblogatory.	In	such	environmet,	learners	begin	with	exact	expectations	and	feelings	of	
class.	They	expect	teachers	to	be	experts	in	business	life	as	they	are	in	the	language.	
Sometimes	 in	 such	 cases	bigger	 classes	 can	 consist	of	 the	 learners	having	different	
language	level	and	abilities.	These	 learners	don’t	know	exactly	how	to	use	Business	
English	in	the	future,	and	from	this	point	 it	 is	not	qiute	possible	to	focus	on	special	
target.	 The	 privilege	 of	 such	 kind	 of	 teaching	 environmet	 is	 that	 Business	 English	
language	 is	 taught	not	concretely	but	more	widely.	Learners	have	work	experience	
and	know	exactly	why	they	learn	Business	English.	The	teacher,	at	the	same	time,	gets	
widely	acquainted	with	the	company	and	participate	in	the	operations	as	an	observer	
and	organise	the	lessons	appropriate	to	the	needs	of	learners.		

İndividual	 –	 (or	 one‐to‐one)	 environmet	 is	 organized	 appropriate	 to	 the	
needs	 of	 private	 learners,	 such	 as	 to	 prepare	 a	 specila	 project,	 presentations,	
correspondence,	reports,	etc.	

Business	 English	 teachers	 can	 be	 less	 informed	 on	 the	 business	 sphere	
than	the	sphere	where	he	knows	more	than	students.	Business	English	teacher	
must	be	able	to	be	full	of	information	and	to	make	decisions	on	the	language	and	
language	learning.	They	must	also	be	aware	of	professional	and	business	world.	
Besides,	 they	must	 also	 be	 able	 to	 adapt	 to	 a	 special	 teaching	 envronmet	 and	
must	also	be	eager	to	learn	continuously.	Business	English	teachers	should	pay	
attention	mainly	to	the	following	three	components:		

 Linquistic	competence.	It	reveals	in	the	main	elements	i.e.,	in	the	use	of	
vocabulary,	gramamr,	phonology	and	so	on.	

 Discourse	 compotence.	 Language	 competence	 is	 connected	 with	
language	 elements	 and	 approaches	 the	 language	 from	 out	 of	 the	 context.	
However,	 discourse	 competenceç	 on	 the	 othe	 hand,	 is	 connected	 with	 the	
language	which	 is	 being	 used,	 and	 it	 describes	 how	 people	 intercommunicate	
within	 a	 context.	 As	 a	 characteristic	 example	 of	 it,	 we	 can	 show	 negotiations,	
presentations,	correspondence,	meetings,	etc.	Discourse	can	be	written	and	oral.		

 Intercultural	competence.	Culture	has	different	kinds:	national	culture,	
organiztional	culture,	professioanl	culture.		

So,	 Business	 English	 is	 not	 only	 connected	with	 language,	 but	 also	with	
discours	and	culture,	and	they	must	be	taught	together	[3].	

RESEARCH	RESULTS	/	РЕЗУЛЬТАТИ	ДОСЛІДЖЕННЯ		

The	 topic	disscussed	 in	 the	 given	article	 is	new	 in	Azrebaijan	 and	needs	
investigating	thouroughly.	In	this	direction,	some	methods	of	investiagtion	have	
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been	used	in	the	article.	They	are:	theoretical	analysis,	pedagogical	observation,	
synchronic‐descriptive,	 interview	 method,	 mathematical‐statistical	 method,	
pedagogical	experiment	method.	For	the	theoretical	part	of	the	experiment,	we	
have	used	theoretical	analysis	method,	however,	the	other	mentioned	methods	
are	used	in	the	experiment	part	of	this	work.	

Realization	of	the	experiment	
While	carrying	out	 the	research	work,	 the	most	 important	matter	was	to	

carry	aout	an	experiment	connected	with	the	teaching	of	«Business	English».	To	
carry	 out	 the	 experiment,	 we	 decided	 to	 choose	 «International	 Economic	
Relations»	 faculty	of	Azerbaijan	State	Economic	University,	where	a	 lot	of	very	
necessary	subjects	are	taught.	The	reason	for	it	was	that	at	the	mentioned	high	
shcool,	 a	 special	 attention	 is	 given	 to	 the	 teaching	 of	 English,	 especilally,	
«Business	English».	In	order	to	be	successful	in	signing	agreements	and	holding	
negotiations	 in	business,	 the	 teaching	of	 «Business	English»	at	non‐specialized	
faculties	is	very	important,	and	if	possible	to	say,	is	MUST.	For	this,	we	have	been	
sure	of	holding	an	experiment	at	«Business	Management»	faculty	of	Azerbaijan	
State	Economic	Univerisity.		

In	connection	with	this,	the	followings	have	been	done:	
We	investigated	the	psychological,	 linguistic	and	methodological	bases	of	

the	methods	of	«Business	English»	 teaching,	 from	the	 theoretical	viewpoint,	 to	
the	students	at	non‐specialized	faculties	(at	the	«Business	Management»	faculty	
of	Azerbaijan	 State	Economic	Univerisity).	At	 the	 same	 time,	we	 also	 analysed	
the	 textbooks	 and	 manuals	 to	 determine	 at	 what	 extend	 they	 face	 the	
requirements	 at	 the	 same	 faculty.	 Here	 some	 problems	 arise:	 In	 teaching	 this	
subject,	 do	 the	 manuals	 and	 teaching	 aids	 face	 the	 requirements	 fully	 or	
partially;	or	 is	 it	necessary	to	write	new	textbooks	and	manuels;	or	should	the	
existing	textbooks	and	manuels	be	improved?	In	the	given	case,	while	preparing	
different	topics	and	the	exercises	systems	depending	on	it,	the	above‐mentioned	
points	should	be	taken	into	consideration,	and	the	students	can	benefit	from	it.		

In	order	to	solve	the	students’	problems	in	mastering	«Business	english»	
and	to	develop	the	results	on	students’	oral	speech	activity,	an	experiment	has	
been	planned,	and	the	difficulties	that	students	face	while	having	oral	activities	
and	the	errors	that	they	make,	and	the	shortages	they	have,	should	be	revealed	
by	means	of	an	experiment.	Later,	 taking	 into	consideration	 the	results	of	 that	
experiment,	 new	 exercises’	 system	 and	 textbooks	 and	 manuels	 should	 be	
prepared	and	on	the	basis	of	checking	experiment,	their	effectiveness	should	be	
determined.		

Practical‐experimental	investigation	has	the	following	6	stages,	according	
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to	V.	Sudakov’s	classification:		
1. Organizing	stage;		
2. Diagnostic	stage;		
3. Prognostic	stage;		
4. Application	stage;		
5. Practical	stage;		
6. Generalizing	stage	[7].	
Experiment	1	(November‐December,	2015)	
26	students	participated	in	the	experiment	with	5	weeks’	duration,	which	

was	realised	in	Group	284	of	«Business	management»	faculty	of	Azerbaijan	State	
Economic	 University	 (ASUE).	 The	 aim	 of	 the	 experiment	 was	 to	 teach	 the	
students	 «Business	English»	during	5	weeks,	 using	 the	 «Market	 Leader»	book,	
and	to	observe	the	development,	shortages	and	negative	cases	in	the	group,	and	
to	give	definite	proposals	or	ideas	in	the	way	of	solving	them.	

During	 the	 experiment	 the	 students	 of	 Group	 284	 of	 «Business	
management»	 faculty	 of	ASUE	were	 taught	 the	 topics	 «Talk	 about	 your	 career	
plan»,	 «Talk	 about	 companies»,	 «Talk	 about	 shopping	 habits»,	 «Discuss	 new	
businesses	 and	 business	 sectors»,	 «Discuss	 the	 qualities	 of	 a	 good	 manager»	
taken	from	the	book	«Market	Leader»,	and	by	means	of	control,	the	formation	of	
speech	abilities	in	them	relating	to	the	topics	in	that	book	has	been	compared.	

After	the	experiment	it	became	evident	that	the	student	had	the	problem	
with	talking	and	specially	with	normal	word	stock	in	order	to	hold	negotiations.	
Besides,	some	students	were	observed	to	have	problems	in	listening	skill,	too.	To	
eliminate	 the	 problems	 of	 the	 students	 the	 following	 complex	 of	 exercises	 is	
advised	to	be	used	in‐class:		

a) selecting	 texts	 and	 their	 adaptation	 (to	 match	 them	 to	 the	 level	 of	
students);	

b) text	should	include	new	and	interesting	information;	
c) one	should	avoid	using	too	long	phrases	and	sentences;	
d) texts	 should	 be	 simplified	 in	 order	 to	 realise	 their	 listening	

comfortably.		
In	 the	 teaching	 of	 speaking,	 unprepared	 speech	 ability,	 its	 reactivity,	 its	

being	 spontaneous,	 and	 its	 tempo	 develops	 during	 the	 dialogue,	 while	 in	
prepared	speech	initiativity	and	the	ability	of	monological	consistency	develops.	

The	 mutually	 connected	 characteristics	 of	 speech	 activity	 in	 teaching	
speech	 communicability	 are	 the	 follwings	 and	 they	 should	 be	 taken	 into	
consideration:	being	situational,	motivation,	direction	and	strukture.	

Below	is	given	a	table	established	on	the	results	of	the	experiment.	
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Table	1	
Gr.	284	Experiment	1	(November‐December,	2015)	
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The	results	in	%	
The	time	of	the	
experiment	

Before	experiment	
32,8%	 November	07,	2015	1.	Making	a	situation	and	

retelling	(as	a	monologue)	
Gr.	#	284	
(29	students)	 After	experiment	

56,5%	 December	09,	2015	

Before	experiment	
42,6%	

November	07,	2015	2.	Listening	to	an	
unknown	text	and	
answering	to	questions	

Gr.	#	284	
(29	students)	 After	experiment	

60,5%	
December	09,	2015	

Before	experiment	
41,8%	 November	07,	2015	3.	Making	a	text	according	

to	the	pictures	
Gr.	#	284	
(29	students)	 After	experiment	

40,5%	 December	09,	2015	

Before	experiment	
68,8%	

November	07,	2015	4.	Making	a	dialogue	
according	to	the	topic	
(pair	work,	group	work,	
team	work)	

Gr.	#	284	
(29	students)	 After	experiment	

75,5%	
December	09,	2015	

	
According	to	the	Table	1,	the	experiment	was	carried	out	with	the	2nd	year	

students	of	«Business	Management»	faculty	of	ASUE.	The	aim	of	the	experiment	
was	 to	 determine	 different	 skills	 of	 students	 on	 5	 topics	 given	 above	 or	 to	
develope	 these	 skills.	 The	 topics	 given	 are	 the	 topics	 complied	 on	 «Business	
English»,	and	it	is	very	important	to	make	the	students	to	muster	them.		

As	 it	 is	 seen	 from	 the	 experiment	 Table	1,	 there	 are	 experiment	
requirements	organized	in	accordance	with	4	parameters:	

1. Making	a	situation	and	retelling	(as	a	monologue);	
2. Listening	to	an	unknown	text	and	answering	to	questions;		
3. Making	a	text	according	to	the	pictures;		
4. Making	a	dialogue	according	to	the	topic	(pair	work,	group	work,	team	work).	
According	 to	 the	 1st	 parameter,	 though	 the	 indicators	 of	 it	 among	 the	

students	 of	 the	 «Business	 management»	 faculty	 were	 32,8%,	 the	 post‐
experiment	results	became	56,5%.	

According	 to	 the	 2nd	 parameter,	 the	 percentage	 of	 the	 results	 of	 the	
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mentioned	faculty	went	up	to	60,5%	from	42,%	during	5	weeks.	
According	to	the	3rd	parameter,	the	initial	figures	of	the	experiment	of	the	

given	 faculty	 students’	were	41,8%,	however,	after	 the	experiment	ended	 they	
fell	to	40,5%.	

According	 to	 the	 4th	 parameter,	 the	 indicators	 of	 the	 experiment	 in	 the	
beginning	was	68,8%	and	they	increased	in	6,7%	in	the	end.		

Consequently,	 from	 the	 experiment	 carried	 out	 in	 Group	 284	 at	 the	
«Business	 management»	 faculty	 of	 Azerbaijan	 State	 Economic	 University	 the	
following	results	were	achieved:	

1. Among	 the	 students	 (29	 students)	 participating	 in	 the	 experiment,	
according	 to	 the	 percentage	 indicator,	making	 a	 situation	 and	 retelling	 (as	 a	
monologue)	 skill	 was	 marked	 with	 the	 lowest	 percentage,	 however,	 after	 the	
experiment	this	indicator	rose.		

2. Among	 the	students	 (29	students)	participating	 in	 the	experimen,	 the	
percentage	of	Listening	to	an	unknown	text	and	answering	to	questions	skill	was	
less	than	half	and	after	the	experiment	this	indicator	reached	2/3%.	

3. In	the	students	(29	students)	participating	in	the	experimen,	in	the	skill	
of	Making	 a	 text	 according	 to	 the	 pictures	 there	was	 observed	 decrease:	 from	
41,8%	to	40,5%.	

4. In	the	students	(29	students)	participating	in	the	experimen,	in	the	skill	
of	Making	a	dialogue	according	to	the	topic	(pair	work,	group	work,	team	work)	
there	was	an	increase.		

According	to	the	analysis	of	all	the	given	parameters,	we	should	note	that,	in	
the	 teaching	 of	 «Business	 English»	 subject	 at	 the	 non‐specialized	 faculties	 of	
Azerbaijan,	two	parts	–	Making	a	situation	and	Making	a	dialogue	according	to	the	
topic	(pair	work,	group	work,	team	work)are	more	important	and	more	necessary.	
So,	 in	 the	 future	 business	 negotiations	 the	 ability	 of	 having	 talks,	 and	making	 a	
conversation	benefiting	from	current	situations,	occupy	the	initial	places.	

The	results	of	the	experiment	Group	290	were	compared	with	those	of	the	
experiment	Group	284,	which	is	determined	as	a	control	group.	The	purpose	to	
chose	 the	 control	 group	 is	 to	 compare	 the	 achieved	 results	 of	 the	 experiment	
group.	It	also	should	be	mentioned	that,	we	don’t	have	lessons	in	control	gruops.	

The	 lessons	 in	control	group	took	place	during	the	same	period	with	the	
experiment	group.	In	control	group	there	was	slight	increase	in	indicators	only	
in	Parameter	1	 –	Making	a	 situation	and	 retelling	 (as	a	monologue),	but	 in	 the	
other	3	parameters	–	Listening	 to	an	unknown	 text	and	answering	 to	questions,	
Making	a	text	according	to	the	pictures,	Making	a	dialogue	according	to	the	topic	
(pair	work,	group	work,	team	work)	the	percentage	of	skills	fell	down.		
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Table	2	
Gr.290	–	results	of	the	experiment	
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The	results	in	%	
Time	of	the	
experiment	

Before	experiment	
42,8%	 November	07,	20151.	Making	a	situation	

and	retelling	(as	a	
monologue)	

Gr.	#	290	
(25	students)	 After	experiment	

46,5%	
December	09,	2015	

Before	experiment	
41,6%	

November	07,	20152.	Listening	to	an	
unknown	text	and	
answering	to	questions	

Gr.	#	290	
(25	students)	 After	experiment	

40,5%	 December	09,	2015	

Before	experiment	
39,8%	 November	07,	20153.	Making	a	text	

according	to	the	
pictures	

Gr.	#	290	
(25	students)	 After	experiment	

38,5%	
December	09,	2015	

Before	experiment	
66,8%	 November	07,	20154.	Making	a	dialogue	

according	to	the	topic	
(pair	work,	group	work,	
team	work)	

Gr.	#	290	
(25	students)	 After	experiment	

65,5%	 December	09,	2015	

	
Experiment	2	(April‐May,	2016)	
After	the	results	of	the	1st	part	of	the	experiment,	we	came	to	a	decision	to	

carry	 out	 the	 2nd	 experiment	 with	 the	 2nd	 year	 students	 of	 «Business	
Management»	faculty	of	ASUE.	The	reason	for	it	is	as	follows:	

1. The	expected	results	of	the	experiment	were	not	so	as	we	exected.		
2. In	the	syllabuses	there	were	some	shortages	and	they	didn’t	have	good	

and	expected	effect	on	the	lessons.		
3. Analysing	 the	 results	 of	 the	 1st	 experiment	 observed	 by	 us,	 we	 saw	

some	shortages	in	the	current	syllabus.	
4. As	there	were	shortages	in	the	syllabus,	there	was	a	great	demand	for	

preparing	a	new	syllabus	and	analysing	its	results.		
During	April‐May	of	2016,	we	carry	out	the	2nd	experiment	with	the	2nd	year	

students	 (Group	 287)	 of	 «Business	 Management»	 faculty	 of	 ASUE,	 in	 which	 26	
students	were	present.	It	also	continued	for	5	weeks	as	the	1st	one.	The	aim	of	the	
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experiment	was	 to	 teach	 the	 students	 «Business	 English»,	 using	 «Market	 Leader»	
book,	and	to	determine	the	development,	shortages	and	negative	cases	in	the	group,	
and	to	give	definite	proposals	or	ideas	in	the	way	of	solving	them.	In	the	«Business	
Management»	 faculty	 of	 ASUE,	 the	 students	 of	 Group	 287	were	 taught	 the	 topics	
«Talk	 about	 your	 career	 plan»,	 «Talk	 about	 companies»,	 «Talk	 about	 shopping	
habits»,	«Discuss	new	businesses	and	business	sectors»,	«Discuss	the	qualities	of	a	
good	manager»	taken	from	the	book	«Market	Leader»,	and	by	means	of	control,	the	
formation	of	 listening	 and	 speaking	 abilities	 in	 them	 relating	 to	 the	 topics	 in	 that	
book	has	been	compared	during	the	experiment.	

Table	3	
Gr.287	–	Experiment	2	(April‐May,	2016)	
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The	results	in	%	 The	time	of	the	
experiment	

Before	experiment	
64,7%	

April	04,	2016	1.	Making	a	situation	and	
retelling	(as	a	monologue)	

Gr.	#	287	
(26	students)	

After	experiment	
74,5%	 May	06,	2016	

Before	experiment	
32,8%	 April	04,	2016	2.	Listening	to	an	unknown	text	

and	answering	to	questions	
Gr.	#	287	
(26	students)	

After	experiment	
36,5%	

May	06,	2016	

Before	experiment	
44,9	%	

April	04,	2016	3.	Making	a	text	according	to	
the	pictures	

Gr.	#	287	
(26	students)	

After	experiment	
46,7%	 May	06,	2016	

Before	experiment	
72,8%	 April	04,	2016	4.	Making	a	dialogue	according	

to	the	topic	(pair	work,	team	
work	group	work)	

Gr.	#	287	
(26	students)	

After	experiment	
88,5%	

May	06,	2016	

Before	experiment	
62,9%	 April	04,	2016	5.	Listening	to	an	online	

program	and	answering	to	the	
given	questions		

Gr.	#	287	
(26	students)	

After	experiment	
78,8%	 May	06,	2016	

Before	experiment	
62,8%	

April	04,	2016	6.	Working	on	the	writing	
pieces	on	the	given	topics	
(email,	objection	letters,	
gratitude	letters	etc.)		

Gr.	#	287	
(26	students)	

After	experiment	
70,8%	

May	06,	2016	
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As	 it	 is	described	 in	Table	3,	 the	experiment	was	 realised	among	 the	2nd	
year	 students	 of	 «Business	 Management»	 faculty	 of	 ASUE.	 The	 aim	 of	 this	
experiment	was	to	 find	out	the	presence	and	development	of	different	skills	of	
students	on	5	topics	given	above.	In	the	2nd	experiment,	there	were	experiment	
conditions	appropriate	to	the	4	parameters	and	they	coincide	with	those	of	the	
1st	experiment.		

1. Making	a	situation	and	retelling	(as	a	monologue);	
2. Listening	to	an	unknown	text	and	answering	to	questions;		
3. Making	a	text	according	to	the	pictures;		
4. Making	a	dialogue	according	to	the	topic	(pair	work,	group	work,	team	

work);	
5. Listening	to	an	online	program	and	answering	to	the	given	questions;	
6. Working	 on	 the	 writing	 pieces	 on	 the	 given	 topics	 (email,	 letters	 of	

objection,	letters	of	gratitude,	etc.)	
According	 to	 the	 1st	 parameter,	 though	 the	 indicators	 of	 it	 among	 the	

students	 of	 the	 «Business	 management»	 faculty	 were	 64,7%,	 the	 post‐
experiment	results	went	up	to	74,5%.	

According	 to	 the	 2nd	 parameter,	 the	 percentage	 of	 the	 results	 of	 the	
mentioned	faculty	students	rose	to	36,5%	from	32,8%	during	5	weeks.	

According	to	the	3rd	parameter,	the	initial	figures	of	the	experiment	of	the	
given	 faculty	 students’	were	44,9%,	however,	after	 the	experiment	ended	 they	
incresed	to	46,7%.	

According	 to	 the	 4th	 parameter,	 the	 indicators	 of	 the	 experiment	 in	 the	
beginning	was	7,28%	and	they	went	up	to	6,7%	in	the	end.		

According	 to	 the	 5th	 parameter,	 the	 percentage	 of	 the	 given	 faculty	
students’results	rose	to	78,8%	from	62,9%.		

According	to	the	6th	parameter,	the	figures	were	initially	62,8%,	however	
they	became	70,8%	in	the	end.		

Consequently,	 from	 the	 experiment	 carried	 out	 in	 the	 287	 group	 at	 the	
«Business	 management»	 faculty	 of	 Azerbaijan	 State	 Economic	 University	 the	
following	results	were	achieved:	

1. Among	 the	 students	 (26	 students)	 participating	 in	 the	 experimen,	
according	 to	 the	 percentage	 indicator,	making	 a	 situation	 and	 retelling	 (as	 a	
monologue)	skill	was	marked	with	a	high	percentage	which	became	higher	at	the	
end	of	the	experiment.		

2. Among	 the	students	 (26	students)	participating	 in	 the	experimen,	 the	
percentage	of	Listening	to	an	unknown	text	and	answering	to	questions	skill	went	
up	approximately	for	4%.	



Вісник	післядипломної	освіти.	Випуск	17(46)	«Серія	«Педагогічні	науки»	(Категорія	«Б»)	
Bulletin	of	Postgraduate	education.	Issue	17(46)	(Educational	Sciences	Series)	(Category	«B»)	

https://doi.org/10.32405/2218‐7650‐2021‐17(46)		

	

	 55

3. In	the	students	(26	students)	participating	in	the	experimen,	in	the	skill	
of	Making	a	text	according	to	the	pictures	there	was	observed	slight	increase,	just	
for	2%.	

4. In	the	students	(26	students)	participating	in	the	experimen,	in	the	skill	
of	Making	a	dialogue	according	to	the	topic	(pair	work,	group	work,	team	work)	
there	was	also	observed	a	significant	increase.		

5. In	the	students	(26	students)	participating	in	the	experimen,	in	the	skill	
of	Listening	 to	an	online	program	and	answering	 to	 the	given	questions,	we	can	
observe	a	big	increase,	nearly	16%.	

6. In	 the	students	(26	students)	participating	 in	 the	experimen,	Working	
on	 the	writing	 pieces	 on	 the	 given	 topics	 (email,	 letters	 of	 objection,	 letters	 of	
gratitude,	etc.)	the	indicators	of	the	given	parameter	went	up	for	8%.	

Table	4	
Gr.291	–	results	of	the	experiment	
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The	results	in	%	
The	time	of	the	
experiment	

Before	experiment	
46,7%	 April	04,	2016	1.	Making	a	situation	and	

retelling	(as	a	
monologue)	

Gr.	#	291	
(24	students)	 After	experiment	

47,5%	
May	06,	2016	

Before	experiment	
40,5%	 April	04,	2016	2.	Listening	to	an	

unknown	text	and	
answering	to	questions	

Gr.	#	291	
(24	students)	 After	experiment	

42,5%	 May	06,	2016	

Before	experiment	
44,9%	

April	04,	2016	3.	Making	a	text	
according	to	the	pictures	

Gr.	#	291	
(24	students)	 After	experiment	

43,7%	
May	06,	2016	

Before	experiment	
62,8%	 April	04,	2016	4.	Making	a	dia‐logue	

according	to	the	topic	
(pair	work,	group	work,	
team	work)	

Gr.	#	291	
(24	students)	 After	experiment	

63,5%	 May	06,	2016	

	
According	to	the	analysis	of	all	the	given	parameters	of	the	2nd	experiment,	

we	 can	 say	 that,	 in	 the	 teaching	 of	 «Business	 English»	 subject	 at	 the	 non‐
specialized	 faculties	 of	 Azerbaijan	 Universities,	 two	 parts	 –	 Listening	 to	 an	
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known	 text	 and	 answering	 to	 questions	 and	 Making	 a	 text	 according	 to	 the	
pictures	were	 considered	 to	be	 less	 important	 for	 the	 students,	while	Making	a	
dialogue	according	 to	 the	 topic	 (pair	work,	group	work,	 team	work)	 ability	was	
more	necessary	for	them.	So,	in	the	future,	the	students	of	the	above	mentioned	
faculty	are	thought	to	be	more	interested	in	increasing	the	ability	of	working	in	
pairs,	groups	and	teams.	

The	results	of	the	experiment	Group	291	were	compared	with	those	of	the	
experiment	 Group	 287,	 which	 is	 also	 determined	 as	 a	 control	 group	 in	
Experiment	 2.	 The	 purpose	 to	 chose	 the	 control	 group	 is	 to	 compare	 the	
achieved	results	of	the	experiment	group.	It	also	should	be	mentioned	that,	we	
don’t	have	lessons	in	control	gruops.	

The	 lessons	 in	control	group	took	place	during	the	same	period	with	the	
experiment	group.	In	control	group	there	was	slight	increase	in	indicators	only	
in	Parameters	1,	2,	4,	however,	in	the	parameter	3	–	Making	a	text	according	to	
the	pictures,	the	percentage	of	skill	fell	down	by	nearly	1%.	

Results	of	the	experiment	
After	 observing	 the	 lessons	 and	 having	 a	 2‐part	 experiment,	 which	

continued	for	5	weeks	at	«Business	Management»	faculty	of	ASUE,	the	following	
problems	in	the	teaching	«Business	English»	arose:	

1.	At	the	mentioned	faculty,	we	couldn’t	see	any	diagnostic	testing	of	students	
for	 teaching	 «Business	 English».	 The	 diagnostic	 testing,	 in	 our	 opinion,	 is	 very	
important,	because	in	the	experiment	groups	the	difference	in	students’	levels	was	
evident.	We	think,	there	should	have	been	held	this	type	of	test	and	the	students	
should	 have	 been	 divided	 into	 groups	 according	 to	 their	 knowledge	 level,	 and	
teaching	materials	 should	 have	 been	 chosen	 in	 accordance	with	 students’	 levels,	
including	all	skills,	and	the	given	subject	should	have	been	taught.		

2.	At	non‐specialized	faculties,	for	teaching	«Business	English»	coursebooks	or	
books	must	be	written/prepared,	because	the	current	coursebooks	don’t	meet	the	
demands.	 In	 other	 words,	 the	 current	 books	 though	 being	 very	 qualitative	 and	
including	all	skills,	there	are	not	any	topics	in	them	relating	to	Azerbaijan	reality,	and	
it	creates	problems	in	learning	terminology	appropriate	to	some	spheres.		

3.	At	 non‐specialized	 faculties,	 for	 teaching	 «Business	 English»	 the	
selection	of	 teachers	 is	 also	 important.	Thus,	 if	 the	 teachers	who	have	 enough	
knowledge	 on	 the	 spheres	 of	 economy	 and	 business,	 teach	 this	 subject,	 it	 can	
make	 the	 lessons	 much	 more	 qualitative.	 For	 instance,	 at	 «Business	
Management»	 faculty	 of	 ASUE,	 Durdana	 Vakilova,	 who	 taught	 «Business	
English»,	 having	 deep	 knowledge	 on	 different	 spheres	 of	 business,	 she	 could	
teach	the	subject	in	a	detailed	and	professional	form,	including	all	skills.	In	this	
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case,	her	life	experience	also	helps	her.		
4.	The	 supplying	 of	 the	 classes	 with	 ICT	 means	 is	 one	 of	 the	 most	

important	 factors.	 At	 «Business	 Management»	 faculty	 of	 ASUE	 while	 teaching	
«Business	 English»	 and	 in	 the	 observed	 lessons,	 there	 were	 nothing	 but	 the	
personal	laptop	of	the	teachers	and	an	ordinary	board.		

5.	One	 more	 problem	 is	 about	 the	 motivation	 in	 students.	 It	 is	 known,	
there	 are	 two	 types	 of	 motivation:	 inner	motivation	 and	 outer	motivation.	 At	
«Business	 Management»	 faculty	 of	 ASUE	 while	 teaching	 «Business	 English»,	
both	of	the	teachers,	whose	lessons	we	observed	–	Phd,	senoir	teacher	Durdana	
Vakilova	 and	 Phd,	 senoir	 teacher	 Shahla	 Karimova	 could	 create	motivation	 in	
students.	Here,	the	only	existing	problem	was	that	the	students	didn’t	have	inner	
motivation	while	learning	«Business	English».		

6.	The	 next	 problem	 is	 in	 what	 courses	 «Business	 English»	 should	 be	
taught.	 So,	 the	 teaching	 «Business	 English»	 in	 the	 I	 term	 of	 the	 2nd	 course	 at	
«Business	Management»	 faculty	of	ASUE,	where	we	had	our	experiment,	 is	not	
so	 effective.	 It	 wasn’t	 so	 difficult	 for	 us	 to	 understand	 it	 from	 the	 general	
language	level	of	the	students,	though	they	knew	all	the	skills.	We	would	like	to	
note,	as	a	proposal,	that	the	experimented	subject	is	appropriate	to	be	taught	at	
the	 II	 term	 of	 the	 3rd	 or	 the	 4th	 courses	 at	 non‐specialized	 faculties.	 We	 can	
explain	 it	with	 this	 that,	 as	 age,	 knowledge,	 background	 and	world	 outlook	 of	
students	 increase,	 the	 level	 of	 analytical	 thinking	 of	 students	 and	 interest	 to	
knowledge	also	increases,	and	they	approach	these	matters	consciously.	

CONCLUSIONS	 AND	 PROSPECTS	 FOR	 FURTHER	 RESEARCH	 /	
ВИСНОВКИ	ТА	ПЕРСПЕКТИВИ	ПОДАЛЬШИХ	ДОСЛІДЖЕНЬ		

As	a	conclusion,	after	the	experiment	the	following	roblems	revealed:		
1. The	 basis	 of	 teaching	 Business	 English	 at	 non‐specialized	 faculties	 in	

our	republic	must	be	investigated	from	linguistic	point	of	view.	
2. Pedagogical	 and	 psychological	 rules	 of	 teaching	 Business	 English	 at	

non‐specialized	faculties	must	be	determined.		
3. To	 achieve	 communicative	 competence	 during	 the	 business		

communication	process,	some	work	must	be	carried	out	in	this	direction.	
4. The	 coursebooks	and	manuals	on	Business	English	at	non‐specialized	

faculties	must	be	relevant	to	and	useful	for	the	students	and	must	meet	today’s	
demands.	 In	 order	 to	 achieve	 this,	 they	 must	 be	 fitted	 to	 the	 business	
environmet	of	the	republic.		

5. Though	most	of	the	prblems	at	non‐specialized	faculties	of	ASUE	have	
been	solved,	some	of	them	remain	unsolved.	



Вісник	післядипломної	освіти.	Випуск	17(46)	«Серія	«Педагогічні	науки»	(Категорія	«Б»)	
Bulletin	of	Postgraduate	education.	Issue	17(46)	(Educational	Sciences	Series)	(Category	«B»)	

https://doi.org/10.32405/2218‐7650‐2021‐17(46)		

	

	 58

6. It’s	 possible	 to	 find	 shortages	 on	 the	 syllabus	 of	 Business	 English	 at	
non‐specialized	faculties	(e.g.	ASUE),	and	they	need		adjusting.	

7. The	model	which	was	formed	for	efficent	teaching	of	Business	English	
and	 the	 exercises	 created	 on	 the	 basis	 of	 it,	 have	 proved	 to	 be	 beneficial	 for	
overcoming	the	difficulties	the	students	face,	learning	Business	English.	

Prospects	 for	 further	 research.	 Since,	 Business	 English	 is	 one	 of	 the	
branches	 of	 ESP,	 the	 investigations	 on	 this	 sphere	 are	 going	 on.	 Teaching	
Business	 English	 in	 different	 higher	 education	 institutions,	 especially,	 non‐
specialized	faculties	demands	future	investigation.	To	develop	necessary	skills	of	
students	 while	 teaching	 Business	 English,	 will	 be	 beneficial	 for	 both	 teachers	
and	learners.	It	will	result	in	building	a	new	theoretical	approach	to	the	matter,	
and	important	books	and	manuals	will	be	published	in	this	direction.	
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НАВИЧКИ,	ПОТРІБНІ	ДЛЯ	ВИКЛАДАННЯ	БІЗНЕС‐АНГЛІЙСЬКОЇ	МОВИ	
НА	НЕСПЕЦІАЛІЗОВАНИХ	ФАКУЛЬТЕТАХ	В	АЗЕРБАЙДЖАНІ	

(результати	експерименту)	
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дисертант,	старший	викладач		
кафедри	методики	викладання	іноземних	мов,	
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Анотація.	 У	 статті	 розглядається	 проблема	 викладання	 ділової	
англійської	 мови	 на	 неспеціалізованих	 факультетах	 Азербайджану.	
Ділова	англійська	–	один	із	напрямів	ESP	(англійської	для	спеціальних	
цілей).	 Нині	 це	 найбільш	 актуальна	 сфера	 у	 світі.	 Деякі	 автори,	
наприклад,	 Т.	Хатчінсон	 і	 А.	Уотерс,	 Д.	Карвер,	 П.	Робінсон,	 Т.	Дадлі‐
Еванс,	 Дж.	Хармер,	 Р.	Маккей	 і	 А.	Маунтфорд	 та	 інші	 досліджували	
екстрасенсорне	сприйняття	і	його	класифікацію.	У	другій	половині	XIX	
століття	 ділова	 англійська	 мова	 почала	 розвиватися	 як	 самостійна	
галузь	ESP.	Для	її	вивчення	студенти	мають	добре	володіти	загальною	
англійською	 мовою.	 Як	 цільове	 місце	 для	 такого	 експерименту	 було	
вибрано	 Азербайджанський	 державний	 економічний	 університет	
(АДЕУ).	У	2	експериментальних	і	2	контрольних	групах	було	проведено	
двохетапний	 експеримент,	 кожен	 з	 яких	 тривав	 5	 тижнів.	 Його	
результати	 описано	 в	 таблицях,	 наведених	 нижче.	 Головна	 увага	
приділялася	навичкам	перевірки,	які	вважаються	потрібними	в	процесі	
проведення	 експериментів	 з	 навчання	 бізнес‐англійської	 на	
неспеціалізованих	 факультетах	 в	 Азербайджані.	 Під	 час	 навчання	
ділової	 англійської	 мови	 викладачі	 мають	 володіти	 повною	
інформацією,	уміти	ухвалювати	поточні	рішення	щодо	певних	мовних	
ситуацій.	Одним	із	основних	моментів	є	те,	що	викладачі	також	мусять	
бути	поінформованими	про	професійний	діловий	світ.	Крім	того,	вони	
мають	адаптуватися	до	особливого	середовища	навчання	і	прагнути	до	
постійного	вдосконалення	власних	знань.	Щоб	домогтися	успіху	у	своїй	
роботі,	 викладачі	 ділової	 англійської	 звертають	 увагу	 переважно	 на	
таке:	 1.	Лінгвістична	 компетенція,	 яка	 проявляється	 в	 основних	
елементах,	 тобто	 під	 час	 використання	 лексики,	 граматики	 тощо.	
2.	Компетентність	 дискурсу.	 Мовна	 компетенція	 повязана	 з	 мовними	
елементами	 і	підходить	до	мови	поза	контекстом.	Однак	дискурсивна	
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компетенція,	 з	 іншого	 боку,	 виникла	 у	 використовуваному	 мовою	 і	
описує,	як	люди	спілкуються	в	контексті.	Як	характерний	приклад	ми	
можемо	 показати	 переговори,	 презентації,	 листування,	 зустрічі	 тощо.	
Дискурс	 може	 бути	 письмовим	 та	 усним.	 3.	Міжкультурна	
компетентність.	 Культура	 буває	 різних	 видів:	 національна	 культура,	
організаційна	культура,	професійна	культура.	

Ключові	 слова:	 ділова	 англійська;	 загальна	 англійська;	 навчання;	
експеримент;	неспеціалізовані	факультети	

НАВЫКИ,	НЕОБХОДИМЫЕ	ПРИ	ПРЕПОДАВАНИИ		
БИЗНЕС‐АНГЛИЙСКОГО	ЯЗЫКА	НА	НЕСПЕЦИАЛИЗИРОВАННЫХ	

ФАКУЛЬТЕТАХ	В	АЗЕРБАЙДЖАНЕ	
(результаты	эксперимента)	

Айтан	Физули	Казимова,	
дисертант,	старший	преподаватель		
кафедры	методики	преподавания	иностранных	языков	
Азербайджанского	университета	языков.	
Баку,	Азербайджан.	
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Аннотация.	 В	 статье	 рассматривается	 проблема	 преподавания	
делового	английского	языка	на	неспециализированных	факультетах	
Азербайджана.	 Деловой	 английский	 –	 одно	 из	 направлений	 ESP	
(английского	 для	 специальных	 целей).	 В	 настоящее	 время	 это	
наиболее	 актуальная	 сфера	 в	 мире.	 Некоторые	 авторы,	 например,	
Т.	Хатчинсон	 и	 А.	Уотерс,	 Д.	Карвер,	 П.	Робинсон,	 Т.	Дадли‐Эванс,	
Дж.	Хармер,	 Р.	Маккей	 и	 А.	Маунтфорд	 и	 другие	 исследовали	
экстрасенсорное	 восприятие	 и	 его	 классификацию.	 Во	 второй	
половине	XIX	века	деловой	английский	язык	начал	развиваться	как	
самостоятельная	 область	 ESP.	 Для	 его	 изучения	 студенты	 должны	
владеть	 общим	 английским	 языком.	 В	 качестве	 целевого	места	 для	
эксперимента	 был	 выбран	 Азербайджанский	 государственный	
экономический	 университет	 (АГЭУ).	 В	 2	 экспериментальных	 и	 2	
контрольных	 группах	 был	 проведен	 двухэтапный	 эксперимент,	
каждый	 из	 которых	 длился	 5	 недель.	 Его	 результаты	 описаны	 в	
таблицах,	 приведенных	 ниже.	 Основное	 внимание	 здесь	 уделялось	
навыкам	 проверки,	 которые	 считаются	 необходимыми	 при	
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проведении	 экспериментов	 по	 обучению	 бизнес‐английскому	 на	
неспециализированных	факультетах	в	Азербайджане.	При	обучении	
деловому	 английскому	 языку	 преподаватели	 должны	 владеть	
полной	 информацией,	 уметь	 принимать	 решения	 по	 возникающим	
языковым	ситуациям.	Одним	из	основных	моментов	является	то,	что	
преподаватели	 также	 должны	 быть	 осведомлены	 о	
профессиональном	 деловом	 мире.	 Кроме	 того,	 они	 должны	
адаптироваться	к	особой	среде	обучения,	стремиться	к	постоянному	
усовершенствованию	 своих	 знаний.	 Чтобы	 добиться	 успеха	 в	 своей	
работе,	 преподаватели	 делового	 английского	 преимущественно	
обращают	 внимание	 на	 такое:	 1.	Лингвистическая	 компетентность,	
которая	 проявляется	 в	 основных	 элементах,	 т.	 е.	 в	 использовании	
лексики,	 грамматики	 и	 т.	п.	 2.	Компетентность	 дискурса.	 Языковая	
компетенция	связана	 с	языковыми	элементами	и	подходит	к	языку	
вне	контекста.	Однако	дискурсивная	компетенция,	с	другой	стороны,	
связана	с	используемым	языком	и	описывает,	как	люди	общаются	в	
контексте.	 В	 качестве	 характерного	 примера	 мы	 можем	 показать	
переговоры,	 презентации,	 переписку,	 встречи	 и	 т.	п.	 Дискурс	 может	
быть	 письменным	 и	 устным.	 3.	Межкультурная	 компетентность.	
Культура	 бывает	 разных	 видов:	 национальная	 культура,	
организационная	культура,	профессиональная	культура.	

Ключевые	 слова:	 деловой	 английский;	 общий	 английский;	
обучение;	эксперимент;	неспециализированные	факультеты.	

REFERENCES	(TRANSLATED	AND	TRANSLITERATED)	

[1]	 T.	Dudley‐Evans,	 &	 M.	St	John,	 Developments	 in	 English	 for	 Specific	
Purposes:	 A	 Multi‐disciplinary	 Approach.	 Cambridge:	 Cambridge	
University	Press,	1998,	310	p.	

[2]	 Mark	Ellis	 and	 C.	Johnson,	 Teaching	 Business	 English.	 Oxford:	 University	
Press,	1994,	360	p.	

[3]	 Evan	Frendo,	How	to	Teach	Business	English.	Harlow:	Pearson	Education	
Limited,	2005,	234p.	

[4]	 Vincent	Guy,	John	Mattock,	Anne	Knudsen,	«All	the	Tools,	Tactics,	and	Tips	
You	Need	for	Doing	Business	Across	Cultures»,	The	International	Business	
Book	Paperback.	January	11,	1995,	192	с.	

[5]	 R.	Mackay,	&	A.	J.	Mountford,	The	teaching	of	English	for	Specific	Purposes:	
theory	and	practice;	Longman,	Еds.	London,	1978.	227	p.	

https://www.amazon.com/Vincent-Guy/e/B001KI8TWM/ref=dp_byline_cont_book_1�
https://www.amazon.com/s/ref=dp_byline_sr_book_2?ie=UTF8&text=John+Mattock&search-alias=books&field-author=John+Mattock&sort=relevancerank�
https://www.amazon.com/s/ref=dp_byline_sr_book_3?ie=UTF8&text=Anne+Knudsen&search-alias=books&field-author=Anne+Knudsen&sort=relevancerank�


Вісник	післядипломної	освіти.	Випуск	17(46)	«Серія	«Педагогічні	науки»	(Категорія	«Б»)	
Bulletin	of	Postgraduate	education.	Issue	17(46)	(Educational	Sciences	Series)	(Category	«B»)	

https://doi.org/10.32405/2218‐7650‐2021‐17(46)		

	

	 62

[6]	 P.	C.	Robinson,	 E.S.P.:	 (English	 for	 Specific	 Purposes):	 The	 Present	
Position:	 English	 for	 Special	 PurposesESP:	 the	 present	 position.	 Oxford,	
Pergamon	Press,	chapter	1,	1980.	

[7]	 T.	Hutchinson,	 &	 A.	Waters,	 English	 for	 Specific	 Purposes.	 Cambridge:	
Cambridge	University	Press,	1993,	27	p.	

[8]	 V.	V.	Sudakov,	 Pedagogicheskij	 eksperiment.	 Organizaciya,	 metodika,	
upravlenie.	 Leningrad,	 Rossiya:	 Prosveshchenie,	 1989,	 13	s.	 [Elektronnyj	
resurs].	Dostupno:	https://www.booksite.ru/fulltext/kos/hmar/ped/index.htm		

Стаття	надійшла	до	редакції	
3	вересня	2021	року	

https://www.booksite.ru/fulltext/kos/hmar/ped/index.htm�

