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THE FEATURES OF TEACHERS' INNER FREEDOM
WITH DIFFERENT LEVELS OF PSYCHOLOGICAL SAFETY
OF THEIR EDUCATIONAL ENVIRONMENT

Abstract. The article deals with the problem of the correlation between
teachers’ inner freedom and psychological safety of the educational
environment of the school. The key contradictions of the position of the
Ukrainian teachers which can reduce their inner freedom and adversely
affect on the psychological safety of the educational environment are
determined. The essence and basic indicators of teachers’ inner freedom and
psychological safety of the educational environment of secondary schools are

revealed.

The relationship between the inner freedom of teachers and the safety of the
educational environment has been investigated. The distinctive features and
factors of teachers’ inner freedom and psychological safety of their
educational environment are found. As a result of the empirical study of the
inner freedom of teachers of secondary school from all regions of Ukraine,
are found an insufficiently high level of the inner freedom and psychological
safety of educational environment for a significant number of educators. The
features of manifestations of inner freedom of teachers and psychological
safety of the educational environment of school depending on their gender

and work experience are defined.

It is shown that psychological safety of educational environment is a
significant factor in the personal development of teachers, in particular, their
inner freedom. There are correlations between psychological safety of
educational environment and indicators of teachers’ inner freedom such as
self-efficacy, the personal value of inner freedom, professional autonomy and

subjective well-being.

The investigation findings can be used in to elevate inner freedom Ukrainian
teachers’ by means of special training courses in the system of post-graduate

pedagogical training is stated.
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1. INTRODUCTION / BCTYII

Statements of problem. In the context of educational reforms, educational
institutions need a teacher capable of educating a pupil as a citizen, a person, an
innovator who can constructively transform the world, freely choose and build his
life path, realize personal and spiritual potential. This poses increased demands on
the personal characteristics (in particular, inner freedom) of teachers, which
should be a model for pupils.

However, there are key contradictions of the position of the Ukrainian
teachers which can reduce their inner freedom and adversely affect on the
psychological safety of the educational environment:

e the contradiction between high positional requirements and actual
educationists’ status;

e the contradiction between the necessity to make independent and
innovative decisions and considerable limitations of independence by superiors;

e the contradiction between the necessity to educate a unique and
independent personality capable of constructive acting under sustained socio-
economic changes and a set of social norms and values peculiar to a given culture;

e the contradiction between the profession’s personality-related
requirements and the teacher’s actual level of preparedness to perform
professional functions, etc [3].

Analysis of recent research and publications. The personal inner freedom
is investigated as a person's awareness of his ability and willingness to act, to freely
make choices, to make decisions and to manage his life in accordance with his own
meanings and values (G. Ball [7]; A. Sen [15], V. Chornobrovkina [9] etc.).

The experience of psychological safety is stated as one of the important
conditions for the formation, full functioning and development of a free personality
in society (I. Baeva, L. Yakimanska [1], etc.). At the same time, the main focus of the
researchers is on the psychological safety of the educational environment for pupils
and students (O.Eliseyeva [6], T.Shcherbakova [10], etc); instead, the
psychological safety and inner freedom of the personnel of educational
organizations is much less studied.

That is why the study of the inner freedom of educators which correlate
toward to the psychological safety of their educational environment is important.
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2. AIM AND TASKS / META TA 3ABJAHHA

The aim of the investigation is to find out the levels of teachers’ inner
freedom and their correlation with psychological safety of the educational
environment of the school.

The tasks of the investigation are: 1)to study levels of teachers’ inner
freedom and psychological safety of the educational environment of their school;
2) to find out correlation of levels of teachers’ inner freedom and psychological
safety of the educational environment.

3. THE THEORETICAL BACKGROUNDS / TEOPETUYHI OCHOBH
JNOCTIKEHHA

The research is based on:

e The psychology of inner freedom (G. Ball, V. Chernobrovkina [9], etc.) and
The capabilities approach (A. Sen [15], C. Graham [13], etc.) which views the goals
of development as substantive freedom—the ability of people to live the lives that
they themselves value;

e Subjective well-being as a cognitive-judgmental process (E.Diener,
D. Kahneman [11], etc.);

e The theory of self-determination: autonomy, competence and connections
with others (R. Ryan, E. Deci [14], etc.).

4. RESEARCH METHODS / METOAU AOCIIAXXEHHA

The research have been used theoretical (theoretical analysis of literature)
and practical psychological methods. The following research instruments have
been used: a) Index of psychological safety of educational environment (author -
[. Baeva [1], modified by O.Bondarchuk); b)Factual Autonomy Scale (FAS,
P. Spector, S. Fox, modified by S. Topolov [8]); c) author's method of determining
the subjective value of personality characteristics of pedagogical employees [3];
d) The self-efficacy scale (M. Sherer, J. E. Maddux, modified by A.Boyarintseva;
f) The Satisfaction With Life Scale (SWLS, E. Diener et all [11]).

The obtained data were analyzed using correlation, ANOVA (SPSS-21.0).

The sample included 500 teachers of secondary school from different regions
of Ukraine of whom 85,5% were females and 14.5% males. The respondents were
divided into four groups according to the length of their service: less than 5 years
(19,6% of the respondents), 5-15 years (19,1%), 15-25 years (25,5%), over 25
years (35,8%).

5. RESEARCH RESULTS / PE3YJBTATHU AOC/TIAKEHHA

According to the results of the theoretical analysis of literature, it is
determined that inner freedom of personality is a cognitive and semantic
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experience that accumulates in itself the experience of relations of an individual
with the world, relations with other people and attitudes towards oneself, acquired
throughout life [9].

This implies: 1) an implicit positive emotional assessment by the subject of
himself and the world, which constitutes the basic sense of the reliability of the
world; 2) the perception of yourself as a person capable of acting adequately and
successfully; 3) conviction of the right to choose one's own and personal
responsibility for own actions and, at the same time, non-interference in those
affairs and events that are the sphere of self-determination and responsibility of
other people or social groups; 4) awareness of the possibilities and limits of the
influence of the world on person and person on the world; 5) spiritual self-
determination in the value relation to the world, people, themselves;
understanding of one's own uniqueness and at the same time unity with the world,
etc. (B. Bratus [5], G. Ball [7]; V. Chernobrovkina [9], etc.).

As a result of the empirical study of inner freedom indicators, the insufficient
level of their manifestation in a fairly large number of teachers has been found.

At the first stage of the investigation on the SWLS scale the average value of
teachers’ well-being was 23.3 points with a standard deviation of 4.8. The possible
range of scores on the questionnaire is from 5 (low satisfaction) to 35 (high
satisfaction). Teachers’ well-being was shown to correlate with gender and work
experience: the longer the service, the less well-being become; female, especially
those with less professional work experience, have less well-being than male
(p<0.01)

It should be noted that high and fit levels of life satisfaction were found in a
mere 50% respondents (tab. 1).

Table 1
Groups of teachers in relation to levels of their well-being
Levels of well-being % of the respondents
Low 18.9
Reduced 31.4
Fit 21.0
High 28.7

This is a rather sad fact because subjective well-being is a generalized and
relatively persistent feeling that has a special significance for the individual. It is to
a great extent that it determines the characteristics of the dominant mental state: a
favorable state - harmonic mental processes, successful behavior that supports
mental and physical health, or, conversely, unfavorable health [11]. This suggests
that the perception of the reliability of the world as well as emotional assessment
by the subject of himself and the world is not sufficiently positive.

12



BicHuk nicasdunaomuoi ocgimu.  Bunyck 7(36) «Cepisa «CoyiaabHi ma nogediHKo8I HAQyKu»
https://doi.org/10.32405/2522-9931

Also, self-efficacy of teachers has been investigated as one of the empirical
indicator of their inner freedom. Indeed, a person with a high level of self-efficacy
feels self-confidence, is less dependent on pressure of a stressful situation, respects
himself and uses constructive strategies in dealing with difficult life situations in
activities and social interaction [4].

According to the results of the study, an insufficient level of self-efficacy was
found for a significant number of pedagogical workers, whose high level was
determined only in 33,6% of the respondents, while other educators are
characterized by average (27,3%) and low (39%) levels of self-efficacy [2].

At the next stage of the investigation the distribution of teachers was
determined by the levels of their professional autonomy (tab. 2).

Table 2
Groups of teachers in relation to levels of their factual autonomy

Levels of factual autonomy % of the respondents
Low 15.7
Below average 19.5
Average 47.3
Over average 17.5
High 0.0

As can be seen from Table 2, the low level of professional autonomy was
found in 15,7% of the teachers surveyed, below the average - 19,5%, the average -
47,3%, higher than the average - 17,5%. There were no teachers with a high level
of professional autonomy.

The dependence of the indicators of professional autonomy of pedagogical
staff on their gender and work experience is established: with the increase of
professional experience, the professional autonomy of male teachers increases, and
on the contrary, it becomes smaller among female teachers (p <0.01).

In addition, according to the results of factor analysis of the data of the
author's technique, features of the subjective value of personality characteristics of
educators were revealed. At the same time, the high level of manifestation of the
leading (first and second) factors «Spirituality» and «Subjectivity» was established
in less than half of the subjects (41,5% and 36,9% respectively) [2]. Thus, it is a
question of the insufficient level of value for educators in the development of
spirituality and other personality characteristics, which are of particular
importance in the context of internal freedom of teachers.

On the other hand, the essence and features of a psychologically safe
educational environment are determined. First of all, it has been established that
the educational environment is a subsystem of the socio-cultural environment as a
set of factors, circumstances, situations that historically formed as the integrity of
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the specially organized conditions for the development of the personality of the
subjects of the educational process [12].

Vectors of the analysis of the psychological security of the educational
environment are singled out: 1) freedom - dependence (whose interests are
priority in this educational environment - personality or group; who is adapted in
the process of pedagogical interaction - a teacher to a pupils or a pupils to a
teacher; 2) activity - passivity (whether the initiative of the participants in the
educational process is stimulated, whether positive or negative feedback is
received among the participants in the educational process, etc.).

Accordingly, the main features of a psychologically safe educational
environment include: a) human-centered, humanistic orientation; b) interaction,
free of manifestations of psychological violence; c) the referential significance and
involvement of each subject of the educational process to the design and
maintenance of the psychological comfort of the educational environment, etc [1],
[6], [10].

At the next stage of the empirical investigation the Index of psychological
safety of educational environment found out a mere 20,8% of the respondents to
identify the psychological safety of their educational environment as completely
safe, 45,4% - as safe (table 3).

It should be noted that 21.2% of the teachers are estimated the psychological
safety of their educational environment as uncertain, 10,8% - as unsafe, 1,8 - as
completely unsafe.

The investigation found weak statistically significant correlations between
the groups of teachers with different psychological safety of educational
environment and their gender: males feel more psychologically safety than females
(p <0.01).

Table 3
Groups of teachers in relation to levels of psychological safety of their
educational environment

Levels of psycholog'ical safety of educational % of the respondents
environment
Completely unsafe 1.8
Unsafe 10.8
Uncertain 21.2
Safe 45.4
Completely safe 20.8

This result, in our opinion, is a consequence of gender inequality in our
society. At the same time, recently, positive trends in solving this problem should
be noted.
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In addition, statistically significant correlations between psychological safety
of educational environment and professional characteristics (length of professional
service and positions) of teachers have been established. In particular: the longer
the length of professional service, the less psychological safety of teachers
(p <0.01). It should also be noted that managers feel more psychologically safety
than ordinary teachers (p < 0.01).

At the final stage the indicators of teachers’ inner freedom was found to
positively correlate with the respondents’ psychological safety of their educational
environment In particular, there are correlations between psychological safety of
educational environment and indicators of teachers’ inner freedom such as self-
efficacy, the personal value of inner freedom, professional autonomy and subjective
well-being (p < 0.01).

The investigation findings can be used in to elevate Ukrainian teachers’ inner
freedom taking into account the necessity of creating a psychologically safe
educational environment. In our opinion, the main conditions for creating a
psychologically safe educational environment include:

e monitoring of the psychological safety of the educational environment
and participants in the educational process;

e psychological and managerial counselling of educational institutions’
managers regarding the management of the educational environment in the
context of psychological safety;

e organization of special psychological training of participants in the
educational process;

e training of practical psychologists to psychological support of the
interaction of participants in the educational process in a safe educational
environment.

6. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH /
BUCHOBKH TA IIEPCIIEKTUBH ITOAAJIBINUX JOC/IIAKEHD

Psychological safety of educational environment is a significant factor in the
personal development of teachers, in particular, their inner freedom. As a result of
the empirical study of inner freedom of teachers of secondary schools from all
regions of Ukraine, are found an insufficiently high level of inner freedom and
psychological safety of educational environment for a significant number of
educators.

There are correlations between psychological safety of educational
environment and indicators of teachers’ inner freedom such as self-efficacy, the
personal value of inner freedom, professional autonomy and subjective well-being.
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The investigation findings can be used in to elevate inner freedom Ukrainian
teachers’ by means of special training courses. This can be effectively done in the
system of post-graduate pedagogical training.

Prospects for further research. It would be valuable to find out the
indicators of inner freedom of teachers of institution of higher education and the
safety of their educational environment. The theoretical background, development
and testing of the program to promote the development of internal freedom of
teachers in postgraduate education seems expedient.
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AHoTania. Y craTrTi po3r/AHYyTO MNpo6JieMy B3a€EMO3B'SI3KY  MiX
BHYTPIIIHBOIO CBOOOA0I0 BUUTEJISA Ta ICUXOJIOTTYHO 6€3MEeKOI0 OCBITHBOTO
cepeZloBUILA IKOJIU. BU3HaYeHO K/I0YOBI IPOTUPIYYA MO3ULIT YKPATHCHKUX
BUMTEJIIB, IKI MOXKYTb 3MEHIIUTH IXHIO BHYTPILIHIO CBOOOAY Ta HEFaTUBHO
BIUIMHYTH Ha ICUXOJIOTIYHY 0e3MeKy OCBITHbOro cepeZjoBULIA. Po3KpuTO
CYTHICTb Ta OCHOBHI 03HAaKM BHYTpIlIHbOI CBOOOJAM BYHUTEJS Ta
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NICHUXOJIOTIYHOI 6€e3NeKU OCBITHBOTO Cepe/loBHIA 3aKJa/liB cepeaHbol
OCBITH.

JlocsipkeHO B3a€EMO3B'SI30K MiXK BHYTPIlIHbOIO CBOOOJ0I0 BYHWTEJIIB Ta
0e3MeKOo OCBITHBOrO cepefoBUINA. Bu3HayeHO 0COOJMBOCTI Ta daKTOpHU
BHYTPIllIHbOI CBOOOAX BYWTEJsI Ta ICHUXOJIOTIYHOI 06e3MeKu IXHbOTO
OCBITHBOIO cepefoBMILA. Y pe3yjbTaTi eMIipUYHOr0 [JOCJaiJKeHHA
BHYTPIllIHbOI CBOOOJM BYUTEJIIB CEpeAHIiX IIKiJ 3 ycCiX perioHiB YkpaiHu
BUSIBJIEHO HEJOCTaTHbO BUCOKMW piBEHb BHYTPIlIHbOI CBOOOAX Ta
MICUXO0JIOTIYHOI Oe3MeKH OCBITHBOTO CepeAoBUIIA JJII 3HAYHOI KiJIbKOCTI
OCBiTsiH. BuU3Ha4eHO 0CO6JIMBOCTI NMPOSIBIB BHYTPIllIHbOI CBOOOAY BUMTEJIB
Ta MCUXO0JIOTIYHOI 6e3N1eKU HaBYaJIbHOTO Cepe/OBUIIA LIKOJIA B 3aJI€XKHOCTI
Bif ix cTaTi Ta AOCBiAYy po6OTH.

[lokasaHo, 110 ICUX0JI0TiYHA O6e31eKa OCBITHBOTO CEpPe/IOBUILA € BAXKJIMBUM
$aKTOpPOM 0COOUCTICHOTO PO3BUTKY BUMUTEJIS, 30KPEMA, iXHBOI BHYTPILLIHBOI
cB060M. 30KpeMa, BU3HAYEHO, 10 iCHYIOTb KOpEeJSLiliHI 3B'SI3KM MiX
NICUXOJIOTIYHOK 0e3MeKO OCBITHBOTO CepeJloBUINA Ta IHAWUKATOpaMU
BHYTPILUIHbOI CBOOOAU BUYMTEJIS, TAKUMU SIK CaMOe(peKTHUBHICTb, OCOOMCTICHA
[[iIHHICTh BHYTPIIIHbOI CB0O60H, TpodeciiiHa aBTOHOMHICTb Ta Cy6'€KTUBHE
6/1aronoJ1y44s OCBITSH.

KoHcTaToBaHO, 1110 pe3ysbTaTH AOCAIKEHHS MOXYTb OYTH BUKOPHCTaHI
JIJIs1 PO3BUTKY BHYTPILIHbOI CBOOO/AU YKPAiHCbKUX BUMTEJIIB 3a JONOMOIr0I0
Crielia/IbHUX HaBYaJIbHUX KYpCiB Y CUCTEMI MICJAAUIIIIOMHO] MeJarorivHol
OCBITH.

Kiilo4oBi cjioBa: BuMTe/ib; BHYTPILIHA CBOOOJA; OCBITHE CepefOBMILE;
NICUXO0JIOTiYHA 6e31eKa; Cy6'EKTUBHE 6J1aronoJyyys.

OCOBEHHOCTH BHYTPEHHEH CBOBO/Ibl YYUTEJIEM C PA3SHBIMH
YPOBHAMM IICUXO0JIOTHYECKON BE30OIACHOCTH UX
OBPA30BATEJIbHOM CPEJBI

bongapuyk Enena UBaHOBHa,

JIOKTOP MCUX0JIOTUYECKUX HaYK, Tpodeccop,

3aBeAytouias kadgepou NICUX0JI0TUU yIIpaBIeHUs
[leHTpa/IbHOTO UHCTUTYTA NOCAEJUIJIOMHOT0 06pa30BaHUs
['BY3 «YHUBepCUTET MeHEJKMEHTA 00PAa30BaHUSY,

Kues, YkpaunHa.
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AHHoTauusa. B cratbe paccMaTpuBaeTcsi npo6seMa COOTHOLIEHHUS
BHYTPeHHEM CBOOOJbI y4YWTeJs M ICUXOJIOTUYECKOM 0e30MacHOCTU
06pa3oBaTeJIbHOW Ccpefibl KOJbI. Onpe/iesieHbl KIo4UeBble IPOTUBOPEYUS
NO3UIMU YKPAUHCKUX N1€/IaroroB, KOTOPble MOTYT CHU3UTb UX BHYTPEHHIOIO
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CBOOOJly M HEraTUBHO NOBJMSATb Ha ICHUXOJIOTUYECKYI) 06€e30MacHOCTb
0Opa3oBaTeJIbHOU cpefbl. PACKPBIBAIOTCA CYIIHOCTh U OCHOBHbIE IPU3HAKHU
BHYTPEHHEH CBOOOJbI Y4YWTEJNSI M ICUXOJIOTUYECKOM 06e30MacHOCTU
00pa30BaTeJIbHOW Cpe/ibl yUYpeXAeHUN CpelHero 06pa3oBaHUS.
HccienoBaHa CcBS3b MeX/Jy BHYTpPeHHeW CBO0OOAON y4uTesed U
6€e30MaCHOCTbI0 06pa30BaTe/IbHOM Cpejibl. YCTAaHOBJIEHbI OTJIMYHUTE/bHbIE
yepThbl U GAKTOPbl BHYTPEHHEH CBOOOJbI YYUTEJNEHd U MCUXO0JIOTUYECKOU
6e30MacHOCTH UX 00pa3oBaTeJbHOM cpejibl. B pe3ysibTaTe aMIHUpPUYECKOTO
MCC/IeIOBAHMS BHYTPEHHEW CBOOOJBI y4dUTeser o00leobpa3oBaTe/bHbIX
IIKOJI M3 BCEX PErMOHOB YKpauHbl, BbISIBJIEH HEAOCTATOYHO BBICOKUH
ypOBEHb BHYTpPEHHEW CBOGOJbI W TCUXOJIOTUYECKOW 6€e30MacHOCTH
oOpa3oBaTeJbHOW CpeAbl JAJ 3HAYMTEJbHOTO 4YMCJIa [eJaroros.
OnpezesieHbl 0COOEHHOCTU MPOSIBJIEHUS BHYTPEHHEN CBOOO/bI yUUTENEN U
MICUXOJIOTUYECKOM 06e30MacHOCTH 00pa30BaTe/bHOU CpeJibl IIKOJIbI B
3aBUCUMOCTH OT UX [10J1a U ONbITA PAOOTHI.

[TokazaHo, 4TO McCUXO0J0TUYeCKasi 6e30MacHOCTh 06pPa30BaATEJNbHON CpeJibl
ABJISETCA 3HAYUMbIM (PAKTOPOM JIMYHOCTHOTO Pa3BUTHUA IeJaroros, B
YAaCTHOCTH, UX BHYTPEHHEH CBOOOAbI. YCTAaHOBJIEHO, YTO CYylLIeCTByeT
CTAaTUCTUYECKU 3HAYMMasi CBSI3b MEX/y MOKa3aTeJsIMU MCUX0JIOTHYeCKOn
6e30MacHOCTH 06pa30BaTeJIbHOM Cpe/ibl U BHYTPEeHHENW CBOOO/Ibl YUUTEJIS,
TaKHMHU KaK caM03(pPeKTUBHOCTD, JIMYHASA LIEHHOCTb BHYTPEHHEN CBOOO/1bl,
npodeccuoHaIbHasi aBTOHOMUSA U CyO'beKTUBHOE 0JIaromnoy4yue.
KoHcTaTupoBaHo, 4YTO pe3yabTaTbl UCCAEJOBAaHUS  MOLYT  ObITh
M CI10J1b30BaHbI /IJIs1 PAa3BUTUSI BHYTPEHHEN CBOOO/Ibl YKPAUHCKUX YYUTEeN
C IOMOUIBI0 CHEMaJIbHBIX yYeOHBIX KYpPCOB B CUCTEME NOCAEJUIIIOMHOIO
Nelaroru4yeckoro 06pa3oBaHusl.

KinwuyeBbie c0Ba: y4uTe/ib; BHYTpPeHHss CB0060Ja; obOpa3oBaTeJibHas
cpeJia; ICUXO0JIOTUYeCKasi 6€30MaCHOCTb; CYyO'beKTUBHOE 0J1aronoJiy4yue.
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