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HUMANIZATION OF EDUCATION AS A PRIORITY
OF THE CONTEMPORARY PEDAGOGICAL PROCESS

Abstract. In the complex socio-economic conditions that have emerged in
our society, education plays a crucial role in seeking solutions to the
contradictions caused by the ongoing changes. Globally, processes are
becoming increasingly complex and are subject to rapid change. The
profound socio-economic transformations occurring across all sectors of
society also influence the field of education. Unlike the previously dominant
authoritarian teaching-upbringing methods and the principle of uniformity
in education, new tendencies related to the humanization of education have
begun to emerge. However, the innovations taking place in society are
accompanied by a deep crisis in all areas. The contradictions between
democratic changes and the real situation manifest themselves in the
intensification of destructive tendencies in all spheres of social life. The
ongoing crisis in the education system also prevents the full
implementation of tendencies directed toward the humanization of schools.
The article emphasizes that changes in priorities within social development
inevitably lead to changes in priorities in the structures subordinated to it,
including education. As the traditional education paradigm transforms into
a humanist one and the ideas of humanization begin to be implemented, the
personality of the teacher gains special importance today. The pupil’s
readiness to respond, more or less to both the teacher and their own
activity, as well as their attitude toward people, depends on how deeply
they personally engage in the activity formed through interaction with the
teacher. In conditions of social instability and fragmentation within society,
the meaning of pedagogical activity, which reflects the humanist ideals that
have long formed the foundation of human culture, requires an adequate
approach to the student, to the organization of their activity, and to ideals
such as kindness, beauty, truth, and equality in human relations. Today,
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when we speak of a return of the subject to culture and education, a
humanist approach to the child’s personality is undoubtedly considered one
of the real mechanisms of the humanization of education and subsequently,
of social relations. One of the most pressing issues of modern education is the
difficulty of implementing the ideas of humanist pedagogy in schools,
colleges, vocational institutions and higher education establishments. The
reasons for these difficulties lie in the current state of education and society
as awhole, as well as the contradictions between the principles of humanism
and the harmful tendencies present in public life. Despite the complexity and
uncertainty of the current situation, the leading tendency in the development
of education, which should ensure a decent life for individuals, must be the
humanization of education. The humanization of education is the path that
leads to the humanization of society and the formation of true human culture.
Solving this issue requires the renewal of the system of social values and the
upbringing of the younger generation on the basis of universal and moral
values. As a general direction in solving various pedagogical problems, the
humanization of education becomes the leading foundation in shaping
children's orientation toward humanist values. In this context, it is necessary
to form a system of principles and norms of behavior and activity that
enables resolving contradictions based on humanist criteria during moral
choices. The humanization and renewal of education are determined by
changes in societal life. Under such circumstances of instability in all spheres,
the problem of social equality based on moral and humanist values arises
sharply. Under humanization, it becomes necessary to implement a new
cultural-educational function of the school. Its purpose is to eliminate the
isolation of schools from the cultural life of society. This function is aimed at
the formation of a creative personality, the development of self-awareness,
self-regulation, enrichment of the moral world and the revelation of
humanist-oriented developmental potential.

Keywords: humanist approach; social and personal need; personality
formation; humanist values; personality-oriented education.

INTRODUCTION / BCTYII

Statement of the problem / IlocranoBka npo6Jsemu. The relevance of the
problem of humanization is determined both by its importance for modern education
and by the justification of its theoretical and empirical foundations. Theoretical
foundations primarily include research conducted on this issue. Empirical foundations
refer to pedagogical practices aimed at the development and implementation of various
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concepts and approaches to the humanization of education.

Conflicts occurring between nations and states since the beginning of the
century show that humanity is facing a real danger - the alienation of individuals
and social relations from humanism. The growing estrangement of people from
society, labor, and the educational process leads to the loss of moral values. Socio-
economic crises, environmental destruction, and global wars represent a threat
that could result in the annihilation not only of the current generation but also of
future generations - of all humanity. Since in the modern era increasing
importance is being placed on the transition from a technogenic civilization to an
anthropocentric one - which places the human being at the center - it is essential
to guide people toward embracing humanistic values.

As an integral part of culture, education has the ability to shape a value system
that motivates people to create a dignified way of life and eliminate destructive
tendencies. Solving this problem is linked to the renewal of society’s value system,
as well as to the upbringing of the younger generation based on universal moral
values. As a general approach to solving various pedagogical problems, the
humanization of education becomes a fundamental basis for children’s acquisition
of humanistic values. In this regard, it is necessary to form a system of principles and
norms of behavior and activity that would enable them to resolve contradictions
arising during moral choices based on humanistic criteria.

The humanization of education and its renewal are driven by changes in
social life. At the same time, the unstable situation in all spheres sharply raises the
issue of social equality based on moral and humanistic values. The humanization
of education contributes to recognizing the high value of each individual as a
person and to addressing two important tasks aimed at ensuring a global way of
life as a whole.

In the context of humanization, there arises a need to implement a new
cultural and educational function of the school. Its goal is to eliminate the school's
isolation from the cultural life of society. This function should serve to shape a
creative personality, foster self-awareness and self-regulation, enrich the
spiritual world, and reveal the capacity for developing a humanistic orientation.

A holistic approach to analyzing humanization involves considering it both
within the context of the "teacher-student" relationship and in a broader socio-
pedagogical framework. Education plays a crucial role in restructuring society
based on humanistic values. It performs the function of “transmitting” important
information and values of various kinds from the older generation to the younger
generation. This perspective supports the idea of a connection between the
humanization of the education system and the humanization of social relations.
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Analysis of scientific works and reflection on the problem of humanization
of education allow us to conclude that the phenomenon of humanization in
education encompasses sociocultural, theoretical, and practical dimensions
(aspects). The resolution and implementation of educational issues are connected
with a unified approach to analyzing this interconnected problem. The analysis
revealed various disagreements among scholars regarding the essence, content,
factors, and means of implementing the humanization of education.

Analysis of (major) recent research and publications / AHaui3
(ocHOBHHX) OCTaHHIX AOCAIAXKeHb 1 myoutikanin. Analysis of scientific works
and research on the topic shows that the issue of a humanistic approach to the
student’s personality is studied by scholars within the context of the
humanization of education. Researchers unanimously agree that, in the
conditions of the humanistic development of schools and the transition from
traditional to humanistic education, the role of the teacher’s personality in
teaching and educating students increases. This problem has been addressed by
scholars such as Sh. Amonashvili [6], R. Aliyev [2], N. Kazimov [4], G. Richardson
[11], A. Alizade [1], and others.

According to R. Aliyev, the main task of the education system in our republic
is to systematically influence the educational process as a driving force of social
progress and to revive the national mentality [2].

Scientists, conducting sociocultural and historical analyses of the current
situation in our society, conclude that the function of education - even at its
highest level - should be aimed at:

e transmitting and strengthening historically formed moral, worldview,
and cultural values as the foundation of the national mentality;

e enriching the individual and social psychological qualities of society
through universal human morality and ethical values, integrating them while
preserving the traditions of each people;

e correcting and renewing moral values, which are likely reflected at
various levels of behavior and actions [4].

Researchers emphasize the importance of overcoming the modern "crisis
mentality,” which has arisen as a result of the breakdown of socio-psychological
characteristics that shape behavioral patterns, the structure of consciousness,
and the overall human psyche. In the current era, educators face the task of
strengthening the most resilient moral qualities that form the deep foundations
of the national mentality [3].

N. Kazimov associates the solution to the problem of humanizing education
with the humanistic formation of the student's personality. He emphasizes the
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necessity of developing humanistic needs and beliefs in students through the
cultivation of a system of views, feelings, attitudes, and worldview based on the
assimilation of humanistic moral norms reflected in ideas [4].

AIM AND TASKS / META TA 3ABJAHHA

The aim of this article is to theoretically justify the method of guiding
students toward the implementation of a humanistic approach to the learner and
to identify the pedagogical conditions that ensure future teachers’ mastery of this
method and its application in interaction with students. The humanistic approach
to the learner, serving as the goal of pedagogical activity, represents a
fundamental direction of the teacher’s work - the realization of relationships with
the student that are adequate to the content of humanistic activity, which
constitutes the teacher’s subjectivity.

The objectives of the article are defined as follows:

1) To identify trends in the humanization of education.

2) To reveal the content of the teacher’s humanistic approach to the
student.

3) To determine the structure of personal qualities in students that are
realized through pedagogical activity.

4) To develop the content of general pedagogical training that ensures
students’ mastery of the method of humanistic orientation within the cultural
context.

5) To define the pedagogical conditions that ensure the formation of
students’ readiness to implement a humanistic approach toward learners.

THEORETICAL FRAMEWORK / TEOPETHUYHI OCHOBH

A developing society places demands on individuals that correspond to its
goals. These demands increase even more during periods of socio-economic
change. The trivial assumption that the individual is the central figure in social
change transforms into a methodological imperative: in interpreting any
phenomenon, one must start from the meaning and purpose of the personal
essence of the individual, who is capable of bringing clarity to social activity by
resolving contradictions arising from the rapid pace of scientific and technological
progress, changes in technology, and shifts in the global community.

Analysis of scientific literature and the study of practical experience have
shown that, depending on how the problem of the humanistic approach attracts
the scientific interest of researchers, the main aspects of studying its essence and
content are selected: the humanistic approach is understood as placing the child’s
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personality and culturally appropriate modes of activity and communication at
the center of pedagogy. It is argued that at the intersection of the actions of
teachers and students, in their interaction with each other, a number of extremely
interesting effects arise, such as mutual understanding, mutual evaluation, and
mutual cooperation within the “teacher-student” system. The essence of this
pedagogical phenomenon is revealed: “every person carries within themselves all
human content, and there is nothing we cannot feel as part of ourselves” [1].

For the purpose of further deepening the scientific understanding of the
humanistic approach to the student’s personality, among the numerous issues
arising in the study of this socio-pedagogical phenomenon, we believe it is
necessary to focus on those related to defining the content of the humanistic
approach and developing the readiness of pedagogical university students to
implement it during their training process.

The source of these problems in pedagogical practice lies in a certain
discrepancy, and sometimes even a contradiction, between the teacher’s
rationalization of the creative practice of educating children and the teacher’s
desire to go beyond the established rules and requirements for organizing the
learning process.

As can be seen from the analysis of the experience of educational
institutions, educators who develop in students the motivation not only to "be
themselves" and "be for themselves" [2], but also to "achieve success in the art of
living," still do not fully understand that an understanding of activity norms -
allowing for the revision and enrichment of interaction norms with students
during the learning process - creates a rich comprehension of the norms that
define the value and intrinsic worth of the child not only from the perspective of
the goals achieved or even the criteria of student development.

Pedagogical science seeks ways to engage students in value-based
(interdisciplinary) connections, which are not merely treated as criteria but are
accepted as fundamental to the nature of value definitions and the goals of
humanistic pedagogical activity. However, in pedagogical practice, the idea that
the student is the primary goal of the activity carried out at a given time is not
always successfully realized - not only because the humanistic function of
pedagogical activity does not always come to the forefront, but also because it
does not always complement what is embedded in the adaptive function.

The implementation of a humanistic approach to the personality of the
student in the educational process cannot be limited to the teacher’s mere focus
on the child. The teacher’s attention to the student must be such that the
“pedagogy of parallel activity” acquires a new quality: the teacher’s subjectivity,
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imbued with value content, is projected onto the student in such a way that this
subjectivity is reflected in the perceived image of the teacher, thereby creating
conditions for the student’s self-understanding [2].

The foundation of such reproduction is a humanistic approach to the
personality of the student, and at the core of this approach lie moral values such
as participation, assistance, empathy, and unity, which create a meaningful bond
between teacher and student.

The desire to find ways to resolve this contradiction defined the problem of
our research. From a theoretical standpoint, it is the problem of justifying an
approach to developing the readiness of pedagogical university students to
implement a humanistic approach toward learners. From a practical standpoint,
itis the problem of substantiating the content and methods of general pedagogical
training, during which students’ mastery of universal human values - guiding the
direction of their pedagogical activities - is combined with the formation of their
personal qualities.

The formation of students’ readiness to implement a humanistic approach
to learners implies that the target parameters for mastering and applying the
method of humanistic orientation in the realms of culture and morality are
reflected in their humanistic attitude toward the student. This becomes a reality
when, in various types of activities and in the art of living based on the principles
of equality, justice, and humanity, students critically reflect upon the scientific
knowledge they acquire during their training. This knowledge regulates their
attitude toward teaching methods as norms of desired interpersonal
relationships. Based on this:

e the formation of students' readiness to implement a humanistic approach
to the learner involves developing their skills in pedagogical and moral reflection,
as well as systematizing the moral values acquired during the learning process,
which determine their attitude toward the student and their activities;

e reflection, as part of the knowledge structure embedded in values,
enables students to express their attitude toward the acquired knowledge for the
purpose of child development and its application;

e the process by which students assimilate the method of humanistic
orientation within the realms of culture, morality, and interpersonal relations
during training is based on the principles of learner-centered education and
instruction;

e the creation of individually developing, problem-based pedagogical
situations during the training process encourages the search for ways to resolve
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contradictions and ensures the formation of a value-based attitude toward the
student and their activities;

e the development of students’ value orientations, which involves the
assimilation of values in a “ready-made” form and their adoption as guidelines for
pedagogical activity, occurs when reflective analysis of the results of value-
oriented activities is complemented by the formation of cognitive, operational,
and motivational components within the general pedagogical process.

In the implementation of learner-centered education, it is not only the
importance of these functions that matters. It is also important to highlight the
components of the system-forming function. We believe that the system-forming
function is the function that cultivates culture.

Its essence lies in introducing students to culture and its values, fostering
cultured, informed, and literate individuals. Thanks to this function, the child is
placed at the center of the educational process. As a result, the inclusion of cultural
values in the content of knowledge becomes inevitable. Such a situation demands
the implementation of the humanitarian function. At the same time, education
brings to the forefront the issue of students' social relationships with other people
and the surrounding world. Familiarity with content based on cultural values
creates opportunities for students to “move freely,” enter new social
environments, and go beyond established boundaries.

In our opinion, the implementation of the culture-forming function of
education creates conditions for learners to freely choose values, thereby
resolving the problematic situation. The realization of this function also involves
the use of standard forms of activity: “These include visual arts, poetry, music, and
education. Education essentially builds its activities on the integration of standard
types of activities, enriching them with specific content” [5]. Enriching standard
forms of activity with specific content means incorporating cultural values into
the educational content (humanitarian function), engaging students with cultural
values (culture-forming function), and adapting them to existing cultural forms
(socialization function). In this context, the essence of the humanization of
education lies in placing the individual person - distinguished by their unique
approach to knowledge and education - at the center of the entire educational
process.

Ensuring the full participation of the child in the educational process means
the real implementation of the humanization of education. The analyzed ideas of
scholars on the humanization of education make a concrete contribution to
solving this urgent socio-pedagogical problem.

It is important to emphasize that pedagogical activity aimed at developing
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the personality of the student should also focus on cultivating qualities such as
humanity, humanism, and kindness. The teacher’s task is to help the child form
self-concepts such as “I am kind,” “I am just,” “I am strong,” etc. [1]. We do not
reject this approach to developing the student’s personal qualities and consider it
a possible option. However, it is necessary to note that the focus is not on
influencing the student’s self-awareness alone, but rather on shaping a value
structure through its enrichment with humanistic content.

In the formation of value-goal relationships among schoolchildren,
alongside cultural identity of the individual, social and moral identification also
holds significant importance. When considering the problem of humanizing
education, we believe that education oriented toward the personality of the
student is not the sole factor contributing to the resolution of humanistic
objectives.

If we accept the idea that the “pole” of any educational process is the
“teacher-student” relationship, this means that, like the teacher, the student is an
integral part of the pedagogical process. This highlights the importance of
studying not only the issues related to one “part” of the pedagogical process (in
this case - the students) but also the problems related to the teacher and their
activities within the context of the humanization of education.

In the process of humanizing education, the development of the teacher’s
humanistic thinking and mastery of a system of values is one of the pressing
issues. The primary goal of the teacher is to introduce students to values and
develop their ability to apply these values. In this regard, the concepts of scholars
who view the humanistic formation of the teacher’s personality as a key factor in
the humanization of education are especially relevant.

A number of scholars consider the process of humanizing education as a
socio-pedagogical phenomenon that reflects contemporary social trends in the
functioning of the education system, including pedagogical education as a
subsystem. The researcher links the implementation of humanization in
education with the orientation of the content of education in higher education
institutions toward the formation of the teacher’s personality in a humanistic
direction, aiming to take a subjective position in the pedagogical process [7].

The humanistic orientation of education is connected to the humanistic
orientation of the teacher themselves, which is manifested in the teacher’s
personal qualities. This orientation reflects trends in the development of
universal processes in the modern world, including the ability to think globally
and to relate knowledge to the surrounding environment. Several scholars
associate the resolution of these tasks with the personal qualities of the teacher,

» «
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which enable the implementation of a humanistic strategy in the specific
educational process of children [6].

We believe that these perspectives are important for our research because
they address the issues of developing students' abilities and skills to implement a
humanistic approach to the student's personality. One of the questions of
undeniable interest for our study is the concept of humanization and reform of
the education system, substantiated by M. Berulava. According to the scholar, the
process of humanizing education should be approached from two sides [9].

Firstly, it is aimed at the individualization and differentiation of education,
the use of individual norms, the strengthening of positive learning motives, the
activation of creative activity, the revision and development of content, forms, and
methods of teaching that ensure the effective development of the child's personal
qualities.

Secondly, it is a value-based orientation aimed at revising and developing
the demands placed on the teacher’s personality. According to the author, the
realization of the idea of humanism will be facilitated by several factors. First and
foremost, the personality of the teacher, endowed with highly developed spiritual
and intellectual qualities, is crucial. M. Berulava emphasizes that it is not the
content of education that teaches the student, but the teacher themselves, their
individuality. Interest in the student, the ability to evoke positive emotions, to
create a favorable pedagogical environment, and to develop cognitive skills - all
these are essential requirements for the teacher and their professional activity.

The author emphasizes the creation of new educational technologies and
personal development methods that stimulate self-education, self-learning, and
self-development. According to him, pedagogical influence consists not only of the
interaction between individual psychological and personal characteristics but
also of the activity of the subject. In our opinion, the most important aspect is that
value orientations can guide the teacher's activities in the individualization and
differentiation of student education, as well as in creating conditions for students
to achieve success.

The criterion for evaluating the results achieved in pedagogical activity is
the conscious acceptance and internalization of values. In our opinion, the
position regarding the norms of humanizing education does not contradict the
idea of the “free movement” of the socio-moral process. It means that the
implementation of humanization in education should become a norm of
pedagogical work. In other words, it is connected with the formation of humane
relationships between teacher and student and the realization of moral values
appropriate to the content of activity within the educational process.
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In pedagogical activity, increasing attention is being paid to the study of
issues related to the teacher’s personality, which embodies spiritual values and
the moral principles of humanism. Scholars initially view the humanization of
education as a social demand and a moral obligation incumbent upon the teacher,
reflecting the purpose of their work and development. The formation of spiritual
and humanistic relationships between teacher and student as a criterion for the
humanization of education means that in the pedagogical process, interesting
situations arise such as mutual understanding, joint evaluation, and collaboration
within the “teacher-student” system [7].

The concepts we have examined make a concrete contribution to
addressing the challenges of modern education. We consider it necessary to once
again emphasize that the humanization of education is a multifaceted socio-moral
phenomenon. Its implementation is inherently linked to the search for effective
mechanisms to apply highly significant and refined ideas. An analysis of various
concepts of humanizing education, which reveal the complementary and
sometimes divergent perspectives of scholars regarding the implementation of
this process in pedagogical practice, shows that the issue of preparing students in
pedagogical universities to apply a humanistic approach to the student's
personality has not been the subject of specialized research.

A humanistically oriented learning process implies granting students
freedom during the educational process. By this, we mean the freedom of learners
to choose methods of cognitive activity, freedom of creativity, freedom of self-
expression, and freedom to think and express their own ideas. A teacher who
structures their work taking these freedoms into account will demonstrate a
humanistic orientation. Providing students with the necessary freedom during
learning will contribute to the development of their personal strengths and self-
realization.

RESEARCH METHODS / METOAU AOC/IAKEHHA

To address the set objectives and test the initial hypotheses, a range of
complementary and topic-appropriate research methods were employed:
analysis of philosophical, ethical, psychological, and pedagogical literature;
sociological methods (surveys, interviews); observation (direct, indirect, and
participant); experimental methods (both confirmatory and formative variants);
study and synthesis of pedagogical practice experience; and mathematical-
statistical methods (analysis of means, correlation, and regression analysis).
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RESEARCH RESULTS / PE3YJIbTATHU AOCIIAKEHHA

Based on the above, we have reached the following conclusions:

¢ In conditions of an unstable social situation, the leading trend in modern
education becomes the realization of its humanistic function, based on the real
and changing life circumstances in general and the adaptation to school life in
particular. However, there arises a contradiction between the prescribed norms
of activity, which act as constraints in interactions with students, and the
teacher's desire to modify these norms considering ongoing societal changes.

e A teacher's lack of understanding of the issues of humanizing education
and the mechanisms for implementing these ideas leads to an inadequate
assessment of self-assertion in relation to students and the students’ attitudes
toward the teacher.

¢ The principle of the importance and necessity of implementing a humanistic
approach to the student should be reflected in the teacher’s attention to the student
as the goal of pedagogical activity and their own personal development. The
justification of the content of the humanistic approach to the student must be based
on humanism as a system of values. By transforming humanism into a value, norm,
and principle of pedagogical activity, the teacher will be able to introduce students
to values that illuminate the choice of life principles.

CONCLUSIONS / BUCHOBKH

The development of students’ readiness to implement a humanistic
approach toward learners should be based on fostering their abilities in
pedagogical and moral thinking. A scientific understanding of the humanistic
attitude of students toward their peers should guide their choice of methods for
pedagogical interaction and organization of the learning process: selecting ethical
guidelines (values, including knowledge), psychological factors (motivation), and
operational actions (evaluation and analysis, use of pedagogical tools to guide
value-oriented activities of students). Moreover, the teacher’s attitude toward
students is proportional to the students’ attitude toward the teacher.

The activity of the educator aimed at mastering and implementing a
humanistic approach among students will be effective if its goal, along with the
attitude toward the learner, is reflected as the goal of the educator’s own
development and formation as a personality, individual, and subject of activity.
The formation of students’ ability to apply a humanistic approach to their peers
should be complemented by the development of their pedagogical and moral
reflection. Additionally, there should be facilitated the movement of various types
of scientific knowledge acquired by students during pedagogical practice across
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different levels of reflection in various forms and types of educational activity.

Prospects for further research in this direction / IlepcnekTuBH
NoAaJIbIIMX AOCAIAXKEeHb y LbOMy Hampami. It is important to develop
strategies that ensure the teacher’s attitude toward children is based on
humanistic principles and that create the most optimal conditions during the
learning process. Thus, having identified the components that specify the essence
of the humanistic approach to the individual and shape humanism, we conclude
that the humanistic approach to the personality of a student represents practical
pedagogical activity grounded in humanism as a system of values that defines and
regulates the relationship between the teacher and the child.
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I'YMAHI3ALIA OCBITHU AK IIPIOPUTET
CYYACHOTO IEAAI'OTTYHOTI'O ITPOLIECY

bao6aeBa ®igan KHa3 rusm,

acnipaHTKa 3 3arajibHoi neJaroriku
['AHI?KMHCBKOIO epKaBHOI'0 YHIBEPCUTETY.
['aHmxa, A3epbangKaH.

https://orcid.org/0009-0003-5572-0785
babayevafidan2013@gmail.com

AHoTania. Y ckJaJHUX COLia/IbHO-eKOHOMIYHUX YMOBAX, 1110 CKJIAJIUCA B
HAILlIOMY CYCHIJIbCTBI, OCBiTa BiZlIrpa€ BUPILIAJbHY POJIb Y IIOLIYKY pillleHb
Cyllepe4yHOCTeN, CIPUYMHEHUX [OTOYHUMHU 3MiHaMU. Y CBITOBOMY
MaciITabi MpoIecy CTalThb AeAali CKAaAHIIIMMHA Ta CXUJbHI 10 IBUIKUX
3MiH. [JIn6OKi colliasibHO-eKOHOMIiYHI TpaHcPopmaliii, 1[0 BiZ0yBalOThCS B
yCiX CeKTopax CyCHiJIbCTBa, TAaKOX BIUIMBAalOTb Ha cdepy ocBiTH. Ha
BiAMIHY BiJ paHille AOMIHYHOYUX ABTOPUTAPHUX METOJIB HaBYaHHA-
BUXOBaHHA Ta NIPUHLUITY OJHAKOBOCTI B OCBITI, I0YaJIU NPOABJIATUCA HOBI
TeHJeHllil, NoB'sA3aHi 3 ryMaHi3aniero ocBiTU. OaHaK iHHOBAIlii, IO
BiIOYBAOTHCS B CYyCHiJICTBI, CYPOBO/KYIOThCS IJIMO0KO0 KPHU3010 B YCiX
cpepax. CynepeyHOCTi MiX JAeMOKPAaTUYHHMHU 3MiHaMM Ta peajbHUM
CTAaHOM peyer NPOABJIATHCA B MOCUJIEHHI JECTPYKTUBHUX TEHJEHIIN Y
BCixX cdepax CycrisibHOTO0 XXUTTs. TprBarya Kpr3a B CUCTEMI OCBITH TaKOX
NepeLIKO/PKAE IOBHOLIHHIM peaJii3alii TeHJeHLil, CNpsIMOBAaHUX Ha
ryMaHi3aniro WKOJU. Y CTaTTi HaroJoWyeThbCd, 110 3MiHU NPIOPUTETIB Y
CYCIIJIbLHOMY PO3BUTKY HEMHHYyYe NPU3BOAATHL A0 3MIH NPIOPUTETIB Yy
NiANOPAJAKOBAaHUX MOMY CTPYKTypaX, 30KpeMa B OCBiTi. Y Mipy
TpaHchopMauil TpagULiHOI MapafUrMu OCBITM B TyMaHICTU4YHY Ta
N04YaTKy BTiJIeHHs iJled TrymaHisallii, 0COOUCTICTb BYMTEJs CbOTOJHI
HabyBa€ 0CO6GJIMBOTO 3Ha4YeHHs. [[OTOBHICTb Y4HS pearyBaTH OiJIbLIOI0 YU
MEHIILOI0 MipOI0 SIK HAa BUMTEJIS, TAK i Ha BJIACHY Ail/IbHICTh, @ TAKOX UOTO
CTaBJIEHHd JI0 JIIOJEM 3aJIeXKUThb BiJi TOro, HACKiJIbKH TJIMOOKO BiH
OCOOUCTO 3aHYPIOETHCS B JiSIIbHICTD, [0 GOPMYETHCS Yepe3 B3aEMOJII0 3
BUMTesieM. B yMoBax couiasibHOI HecTabibHOCTI Ta ¢parMeHTaliii
CYCIJIbCTBA CEHC MelaroriyHoi JisiJIbHOCTI, 1[0 BijoOpaXka€e ryMaHiCTUYHi
ileayjiy, 10 3JaBHA CKJaJaJyd OCHOBY JIIOJACHKOI KYyJIbTYPHU, BUMarae
aZleKBaTHOTIO MiAX0Ay 10 Y4YHs, 0 OpraHisaiiii Moro AissJibHOCTI, [0 TaKUX
ifeaniB, Ak 106poOTa, Kpaca, MpaB/a Ta PiBHICTb y JIIOJCbKUX CTOCYHKax.
CborojiHi, K0OJIM MU TOBOPUMO PO MOBEPHEHHS CY0'€KTA 10 KYJbTYpPH Ta
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OCBITH, TYMaHICTUYHUH NiAXi[, A0 OCOOMUCTOCTI AUTHUHU OE3CyMHIBHO
BBAXKAETHCA OJHUM 13 pea/IbHUX MeXaHi3MiB rymMaHisalii ocBiTH, a 3r040M
i coniasbHUX BiIHOCUH. OHIEI0 3 HAaMAKTYyaJbHIIIKMX NP0o6JeM Cy4acHOI
OCBITH € CKJIQJHICTh BIPOBAJKE€HHS i[jled T'YMaHICTU4YHOI NeJaroriku B
IIKO0JIaX, KoJieJKax, MpodeCcinHO-TeXHIYHUX 3aK/Ia[ax Ta 3aKJjajax BUILOI
OCBITU. [IpUYUHU LIUX TPYLHOLLIB KPUIOTHCA B CYy4YaCHOMY CTaHi OCBITHU Ta
CyCIJIbCTBA B LIJIOMYy, a TaKOX Yy CyHepedYHOCTAX MK NPUHLMIIAMU
ryMaHi3My Ta WKIJJUBUMU TEHJAEHLIAMH, NPUCYTHIMU B CYCIHIJIBHOMY
KUTTI. He3BaxkaroyM Ha CKJIaZHICTb Ta HEBU3HAYEHICTb Cy4YaCcHOI CUTYyalil,
NPOBIIHOIO TEH/IEHIIIEI0 PO3BUTKY OCBITH, iIKa Ma€ 3abe3Me4YUTH TiJHe
KUTTS 0COOUCTOCTI, Ma€e OyTHU TymaHi3alisg ocBiTH. ['ymMaHi3aliisg oCBiTH —
1e LJISX, 110 BeJle A0 TYMaHi3alii cycniyibcTBa Ta pOpMyBaHHS CIIPaBXHbOI
JIIOACBKOI KyJbTYpU. BupilleHHd LbOro NUTAaHHA BHUMAarae€ OHOBJIEHHA
CHUCTEMHU COLliaJIbHUX LIIHHOCTEX TAa BUXOBAHHSA MiZPOCTAOY0r0 NOKOJiHHA
Ha OCHOBI 3araJIbHOJIO/JICBKMX Ta MOPAJIbHUX LiHHOCTeHW. K 3arajJibHUH
HalpsIMOK y BUpillleHHI pi3HUX MeJaroriyHux Mnpob6JseM, ryMaHi3daliq
OCBITH CTa€ NpPOBIJHOIO OCHOBOKW Yy QOpMyBaHHI OpieHTanlil fiTel Ha
TYMaHICTUYHI LiHHOCTi. Y IIbOMY KOHTEKCTi HeoOXifjHO chOopMyBaTH
CACTEMY NPUHLUMIIB I HOPM IOBEJIHKHA Ta JiAJIbHOCTI, fAKa /J03BOJIFAE
BUPIIIYBAaTU CYyNEPEYHOCTI Ha OCHOBI I'YMaHICTUYHUX KPUTEPIIB IiJ 4ac
MOpaJibHOTO BUOOpyY. ['yMaHi3alisl Ta OHOBJIEHHSI OCBITM BH3HA4alOThCA
3MiHaMH B CyCHiJIbHOMY KUTTi. 3a TAaKUX 0OCTaBUH HeCTabiJIbHOCTI B yCiX
chbepax rocTpo MocTae NpobseMa coliaJibHOI PiBHOCTI, 3aCHOBAHOI Ha
MOpaJIbHUX Ta TYMaHiCTUYHUX LIiIHHOCTSX. 3a F'yMaHi3allil cTa€ He0OXiTHUM
peasisyBaTH HOBY KyJbTYypPHO-OCBITHIO QYHKIiHO WIKOJW. [i MeTow €
YCYHEHHA BIJipBAHOCTI IKOJIM BiJi KYJIbTYPHOT'O XUTTH CyCIiJibCTBa. Lg
dyHKLiAA cnpsiMoBaHa Ha QOpMyBaHHS TBOPYOI OCOOMCTOCTi, pPO3BUTOK
CaMOCBiZJOMOCTi, caMoperyJifililo, 36aradeHHss MOpPaJbHOr0 CBITy Ta

PO3KPHUTTA FYMaHiCTI/I‘IHO CIIPpAMOBAHOI'O pO3BHUBAJIbBHOI'O l'[OTeHLliaJ'Iy.

Kio4oBi caoBa: ryMaHiCTUYHUM — migxif;  coljiabHO-oco6UMCTiCHA
notpe6a; opMyBaHHSI 0COOUCTOCTI; TyMaHiICTUYHI LIIHHOCTi; 0COGUCTiICHO

Opi€EHTOBAaHE BUXOBAHHA.
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