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FACTORS AFFECTING THE SOCIALIZATION OF
ELEMENTARY SCHOOL STUDENTS IN MODERN TIMES

Abstract. The primary school years, also known as the second stage of
childhood (ages 6-12), are one of the most sensitive periods for children's
development. During this time, children not only acquire academic skills but
also undergo critical phases of social, emotional, and moral development.
This study examines the key social factors influencing the socialization of
primary school students, particularly focusing on how emotional balance,
peer interaction, family dynamics, and moral education contribute to their
overall growth. The research explores theoretical perspectives of Piaget,
Kohlberg, Erikson, and other scholars to understand how children perceive
and internalize social roles, values, and norms. In this developmental stage,
children gradually shift from egocentric thinking to collaborative group
behavior. Through school experiences, they learn how to express their
feelings, understand others’ emotions (empathy), adapt to group dynamics,
and develop a sense of moral responsibility. Another dimension of the study
investigates the emotional challenges that children may face, such as self-
confidence issues, peer rejection, or anxiety, and how these can hinder
healthy social adaptation. The study emphasizes that the presence of
emotionally supportive family environments and structured school
programs - such as social-emotional learning (SEL) - significantly help in
managing these difficulties. Moral development, being closely related to
both emotional maturity and cognitive reasoning, also forms a central part
of this analysis. The research reviews different levels of moral judgment
that children display depending on their age, social exposure, and
education. It is highlighted that children who grow up in respectful and
ethically structured environments tend to develop a stronger moral
compass. This study also evaluates the role of teachers and the educational
system in facilitating socialization. Teachers' equitable behavior, emotional
engagement with students, and inclusion of moral lessons into classroom
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practices greatly enhance students’ capacity to socialize positively. Based
on the findings, the paper concludes that for successful socialization in
primary education, a multidimensional support system is essential -
combining family involvement, school programs, peer dynamics, and
consistent emotional-moral guidance. Finally, it suggests that systematic
observation and developmentally appropriate psychological support can
help reduce maladaptation and promote holistic growth.

Keywords: Primary school; socialization; emotional development; moral
education; empathy; peer relationships; teacher role; family environment.

INTRODUCTION / BCTYII

Statement of the problem / IloctranoBka npo6siemu. The subject of
socialization is becoming increasingly broader and more important in various
fields of science. The concept of socialization is derived from the Latin word
socialis (social). It refers to the process of learning and transferring the
accumulated knowledge, skills, norms, values and behavioral patterns of
humanity. This process takes place under certain conditions for the society to
which the individual belongs. Socialization can be seen as a process that continues
throughout the individual's entire life. Education, one of the largest sectors of
modern industry, is the most important factor of socialization. In addition, the
education system should be seen as the basis of national development. A social
education institution includes a large number of statuses, roles and social
organizations based on personnel, control devices and special procedures. All
societies need to have an education system. In other words, there should be a way
to teach the tasks expected of young people who have developed and matured and
reached adulthood. If this is accepted as a definition of the education system, it
can be thought that there is really no difference between education and
socialization. In many early societies, such a distinction was not made. Children
learn most things by chance, only by being involved in adult activities.
Traditionally, the family is the main area where socialization takes place. As
societies become more complex, the family has become unable to fulfill all aspects
of the socialization function. For this reason, the formal education system should
expand the socialization process that begins in the family. Modern and
industrialized societies make a distinction between education and socialization.
The distinction between socialization and education is defined according to the
tasks undertaken in raising children. In modern society, these two aspects of
socialization are divided into many parts. While child rearing is an informal
activity, education or schooling is formal. The role contents that determine the
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interaction between students and teachers are clearly defined and the program of
education to be given is clear. As is obvious, the education process is not limited
to formalized education alone. In addition to formal education or education in
schools, children also learn many things from their interactions in the family and
with their peers.

In the form of "group work" used in the training process, there are
important conditions that create a comprehensive opportunity for the efficient
and purposeful organization of all activities related to the educational process,
which include the ultimate goal of the subject to be mastered, the ways to achieve
the goal, and the methods for checking the effectiveness of these ways. Taking this
into account, the teacher should first of all try to perfectly build the motivational
stage of the lesson. At the motivational stage, he should familiarize students with
the topic of the lesson. At that stage, it is important to determine tasks that
develop students' logical, critical, creative thinking and research skills. Various
activities in the field of education should serve the interests of students, satisfy
their interests and needs, and develop their talents, abilities, and potential
opportunities. The questions asked should be open and logical.

We have tried to determine these conditions at the most optimal level [1]:
1) Tasks given in the form of "Work with groups" should be selected in accordance
with the academic level of group members. Because one of the important
conditions that can create motivation is that the tasks correspond to the student's
level of understanding. Determining tasks that are both meaningful and can create
motivation has a direct positive effect on pedagogical quality indicators.
Therefore, the characteristics of these materials should be attractive, unusual,
mysterious, unexpected and, most importantly, able to create conditions for
organizing independent thinking activities; 2) The mechanism of approach to
each group should be different so that the level of activity of students increases.
In this process, a special socio-pedagogical environment is created. When a
student feels special attention to himself, his interest in learning activities
increases. An appropriate learning environment is an essential condition for
achieving this result. When the teacher's mechanism of approach to students is
dynamic and planned, all elements of the pedagogical process are in the spotlight;
3) The methods of presenting tasks to groups should be clear and stimulating.
When presenting learning tasks to individual groups, the teacher should express
his confidence in the success of solving that task. That is, it is necessary to
stimulate them to continuous activity by creating a sense of self-confidence in
each student. When he openly voices his confidence in the strength of the group,
a dynamic style of activity is formed in students. In this process, the attention of
all students is focused on learning activities; 4) It is important to pay attention to
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the content of the activities performed by the students and to provide the
necessary level of direction. The importance of this issue is that if you do not pay
attention to the wrong approaches in the thoughts and ideas put forward by the
student, useless activity will continue until the end of the lesson. Naturally, the
quality of the lesson is mainly characterized by the teacher's organizational skills;
5) It is important to develop the ability of creative approaches in students.It is
necessary to try to ensure that the student presents the educational materials
mentioned in the textbook or teaching aids in a different form, while preserving
their content, rather than in the same form. This mechanism requires the
presentation of new forms while preserving the content when answering
questions. Better results are achieved if the student answers the tasks and
questions given based on the product of personal thinking. The teacher should
always try to ensure that the student is able to present freely in his own words.
Because one of the structural units of the personality model is the ability of a
person to approach existing issues individually. In this sense, the individual
approach, individual position and putting forward individual ideas create
conditions for the student's socialization as an active and potential member of
society. The most important condition here is that the student's mission of self-
affirmation is fulfilled. If the teacher manages to create an appropriate socio-
psychological and pedagogical environment, self-realization opportunities can
also arise in students. The mechanical structure of this tendency is built on the
teacher-student and student-student structure, but the socio-pedagogical
structure is conditioned by the formation of mutual relations [13].

Analysis of (major) recent research and publications / Anauis
(ocHOBHMIX) OCTaHHIX AOCAIAXKeHb i myoJstikanin. The issue of socialization and
developmental adaptation during primary school years has been extensively
analyzed in psychological literature. One of the foundational theoretical
contributions came from Jean Piaget, who described children's moral and social
development as a transition from egocentrism to an awareness of group norms,
shaped by the interplay of accommodation and assimilation mechanisms. His
stages of cognitive development provide the structural basis for understanding
how children internalize rules and adapt to social expectations [15].

L. Kohlberg and R. Hersh expanded on Piaget's moral development theory,
proposing three levels of moral reasoning, each with distinct stages. Their work
is instrumental in identifying how children progress from externally imposed
rule-following to internalized ethical reasoning [16].

From a psycho-social perspective, M. Gander and H. Gardiner [4], P. Miller
[5], and N.Senemoglu [13] have all contributed to a comprehensive
understanding of how emotional, social, and moral aspects interrelate during
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childhood. Their studies emphasize the role of developmental tasks, social
interaction, and individual temperament in shaping a child's ability to adapt and
engage within their environment.

The connection between emotional regulation and social competence is
emphasized in the works of N.Eisenberg et al. [10] who explored prosocial
behavior and emotional competence as key predictors of healthy peer
relationships. Similarly, ].Einarsdottir [11] offered insights into children's
perspectives on play, showing its critical function in the development of
expression, negotiation, and empathy in school settings.

Wolfetal. [7] further contributed to this domain by linking social-emotional
learning (SEL) with academic and behavioral outcomes, asserting that SEL is not
a secondary aspect of education, but a core developmental priority in early
schooling. In the Azerbaijani academic context, Sh. Babayeva and M. Hasanova [1]
examined general socio-psychological mechanisms and their influence on
personality development. R.]Jabbarov [2] focused on self-actualization as a
determinant of inner balance and social integration, arguing that personal
motivation and internal harmony are necessary for successful adaptation.

The importance of the family environment in shaping children’s moral and
emotional maturity is clearly highlighted by J. Chandio and M. Ali [9], while Igbal
et al. [18] and L. Nucci & D. Narvaez [19] addressed the ethical responsibilities of
schools and teachers in promoting character development S. Cam et al. [14]
presented empirical findings supporting the progression of moral understanding
in primary school students in the Piagetian framework.

T. Wright and J. Croxen [15] as well as H. Yavuzer [8] underscored the
practical and behavioral dimensions of development, advocating for holistic
educational settings that foster emotional resilience, autonomy, and social
learning. D. Johnson [6] emphasized the role of active learning and cooperative
strategies in shaping a child’s social behavior, while H. Ma [17] proposed an
integrated approach to moral development, linking personal, social, and
institutional elements.

Altogether, this wide range of research provides a multi-dimensional
foundation for understanding the socialization of primary school children. The
present study synthesizes these perspectives to examine how various emotional,
moral, and social factors intersect to influence children’s ability to adapt and
integrate into their educational and peer environments.
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AIM AND TASKS / META TA 3ABJAHHA

The purpose of this study is to identify psychological and social factors that
affect the socialization of primary school students in modern times and to present
optimal approaches that stimulate socialization.

The following tasks are set in the article:

1. The socialization of primary school students depends not only on their
individual characteristics, but also on the characteristics of the social
environment, its psychological impact on the child and the child's ability to adapt
to this environment. Therefore, in each different social situation, approaches
appropriate to the individual characteristics of the child should be applied.

2. Factors affecting the socialization of children can, on the one hand,
facilitate this process, and on the other hand, cause socialization problems.
Therefore, it is important to identify factors that have a negative impact for
effective socialization and minimize their impact.

3. The dependence of a child's socialization on individual characteristics is
determined by temperament, behavioral habits, communication skills and
interests. Modern psychology approaches these factors more conceptually.
Studies show that the development of social and emotional intelligence can be
more effective in increasing the intensity of this process.

4. The main condition for the socialization process is that the changes in
the child's personality structure correspond to the requirements of the social
environment. Only in this case can the successful adaptation of the primary school
student to the social environment be ensured.

5. The socialization process is carried out by activating the components
involved in this process. For this, first of all, factors that complicate socialization
should be identified, psychological support programs should be implemented,
and the child's self-regulation skills should be developed.

THEORETICAL FRAMEWORK / TEOPETUYHI OCHOBH

Development occurs when many multi-faceted and interacting
developmental areas and periods integrate and form a pattern. In this process,
developmental areas and periods shaped by social interaction together with
innate genetic factors are increasingly addressed and become the subject of
interest in academic studies. In this study, social, emotional and moral
development is addressed in the second childhood period, which is one of the
critical periods in terms of development. According to the developmental
approach, the primary school years, which are classified as the second childhood
period of life (6-12 years), can be defined as a period of approximately 6 years in
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which the foundations of individuals' subsequent developmental periods are laid
and many developmental tasks are fulfilled. During this period, children interact
with their peer group and social environment and realize their social, emotional
and moral development. With the start of school, children develop the concepts
necessary for daily and academic life, learn to get along with their peers, learn
social roles by interacting with social groups, and develop a conscience, morality
and value system. Although the primary school period in which these
developments occur is specified with different names in different theories,
especially in Freud and Erikson's theory, it corresponds to the same age range in
terms of age. In Erikson's theory, the "productive age" has begun for primary
school children who are in the period defined as a sense of inferiority against
diligence. In this period, where many academic, social, emotional and moral
learnings take place, schools and all social environments should support
children's self-esteem and self-esteem development [3]. In order for the
development of a sense of diligence and productivity, which can be described as
preparation for adulthood in a sense, children are motivated to do things well and
finish the work they start.

However, inadequate work habits and failure to fulfill developmental tasks
can create feelings of inadequacy in children. Therefore, allowing children to
experience success, organizing and rewarding learning activities in a way that
every child can learn, and directing them towards realistic goals will support their
development. In a social sense, children who go out of their home and family
environment interact with their peer groups and realize their social-emotional
and moral development through play and formal/informal educational activities
at school. While they become aware of their own feelings, especially through
interaction with the environment, they develop their expression skills in social
environments, and they also learn social rules and form their moral perceptions.
During the socialization process, children learn to control their emotions and
excitement and to obey moral rules through interactions with family, peers and
school [11].

Children in this period cannot yet understand that the rules of the game can
be changed in line with the tendencies of the group. In addition, children also have
moral reasoning and decision-making powers. In order to understand moral
development, Piaget observed how children of different ages interpreted the rules
and structured his theory. Piaget emphasizes that two-year-old children do not
have rules, they just play, they notice the rules between the ages of two and six,
they accept the rules between the ages of six and ten, and finally, between the ages
of ten and twelve, they perceive that the rules are things that everyone agrees on
and that the rules can be changed. In addition, Piaget, who defines moral
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development as two periods, defines the six-twelve-year-old period as
dependence on external rules [16]; Afterwards, with the expansion of children's
peer groups, he stated it as a period of moral autonomy. When considered in a
developmental sense, starting from the primary school period, children can
evaluate intention and result together by breaking away from the realism of the
concrete operations period. According to Kohlberg's theory, which was created
by reinterpreting Piaget's theory, moral development similarly focuses on how
children and adults interpret the rules that govern their behavior in certain
situations. Unlike Piaget, Kohlberg, instead of observing children's games,
classified their reactions and reasoning by giving them certain situations that
included moral dilemmas into three levels and six stages. According to the
psychoanalytic approach, morality is seen as related to the "conscience" located
in the superego.

The theory, which states that moral development is largely completed in the
first six years of life, states that the sense of guilt that children feel, especially
during the Oedipus and Electra complexes experienced in the phallic period,
ensures the development of conscience in them. In the moral education to be
given to children regarding moral development, which constitutes an important
dimension in development, the dimensions of human relations, sacrifice, moral
feelings and psychological needs, moral judgment and citizenship are
emphasized. Regarding the role of teachers in supporting this development; the
majority of them agreed that they should maintain good relationships with
students that will help them develop cognitive, social-emotional and moral skills
and that they work to create a welcoming environment for students.

In addition, they emphasized the importance of behaviors such as not only
transferring knowledge but also developing students' skills and correct attitudes,
focusing on their ethical attitudes [12]. In addition, the widespread view that
schools should contribute to students' moral development and character
formation states that students should support values such as honesty, respect for
others, and democracy. Students believe that schools should promote values such
as honesty and tolerance towards others [8].

It has been observed that various psychoeducation and learning programs
applied are effective in the social-emotional and moral development of students
and improve their friendship skills. In recent years, studies on the role of emotion
and emotion regulation in morality have attracted attention. However, it is
emphasized that experimental and theoretical studies on moral development are
not sufficient. Increasing research on social-emotional and moral development in
the second childhood period will provide a better understanding of the period.
The use of the systematic review method in this study can provide information to
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researchers about the gaps and deficiencies in the literature [9].

RESEARCH METHODS / METOAU AOC/IAXEHHA

In accordance with the purpose of this study, the following methods were
selected and applied:
e theoretical analysis;
observation;
interviewing;
questionnaires;
diagnostic tests;
training;
mathematical and statistical methods.

RESEARCH RESULTS / PE3YJIbTATH JOC/TIAXKEHHA

Primary school students should be prepared in advance for the rapidly
changing social and emotional conditions of the modern era. However, when to
start this process, how to organize it and at what level it should be implemented
has not yet been clearly answered. Our goal is to shed light on these unanswered
questions. Currently, we have summarized the personality traits of students who
have just started primary school, their behavior and attitudes arising from
adaptation difficulties, as well as learning problems, and have come to the
following conclusions:

Educational activities in primary schools are mainly organized in groups.
Therefore, a child entering school needs interaction with his peers, especially with
those with whom he will quickly communicate. At this stage, the communication
style of class leaders and teachers has a significant impact on the formation of
relationships. The teacher's equal approach to all children, his avoidance of
discrimination, and his behavior as an example and modeling have a positive
impact on the socialization process.

In this sense, the quality of educational work carried out at school, the level
of professionalism of teachers, the content of cognitive and emotional interactions
with students, taking into account their individual characteristics, facilitate and
accelerate the process of social adaptation. The application of socialization tools
has an adequate effect on this process and strengthens adaptation.

The egoism, self-esteem and desire to be distinguished, instilled in the
family, prevent children from effectively communicating with their peers. The
rules of cooperation are often violated, confrontations and conflicts arise.
Observations show that children with low status in the peer group are often
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selfish, do not adhere to communication norms and try to artificially exaggerate
their status. These children are characterized by emotional indecision, lack of self-
confidence, timidity and poor self-control. As a result, these situations lead to
problems within the group and in adapting to new conditions. On the contrary,
modest, sincere and justice-minded children have a high social status among
themselves and their adaptation is more successful. Therefore, in order to
improve the socialization process, it is important to form new skills and habits in
children that will replace negative habits from the family.

During the observations, it became clear once again that intellectual dynamics
also weaken in children who have difficulty regulating relationships and who
maintain incomplete habits. Educational outcomes gradually deteriorate.
Adaptation becomes more difficult in children with a low level of intelligence.
However, students who have advantages in terms of physical fitness can compensate
for these shortcomings to some extent. The greatest difficulties are observed in
children with both a weak intellectual level and weak motivation and needs. Changes
in behavior and relationships are observed in these children. Their friendships
quickly break down and a feeling of loneliness arises. The discovery and
actualization of internal resources in such children should be supported by special
methods. The main motivation that adapts a student to new social situations is the
adaptation of his internal needs to the school environment. Weak self-development
and self-realization needs prevent the child from adopting behavioral models
appropriate to new situations. The development of personal abilities is possible with
a purposeful choice of direction, emotional stability and willpower. In cases where
emotional-willpower characteristics are sufficiently developed, the child can get
away from stress and regulate his behavior.

To support the socialization process, pedagogical awareness work should
be carried out among teachers, roles should be formed according to the age and
personality characteristics of the students, and activities aimed at cooperation
and mutual support should be organized. With properly directed corrective
measures, it is possible to achieve significant changes in these children.

CONCLUSIONS / BUCHOBKH

Thus, analyzing the factors influencing the socialization of primary school
students in modern educational settings, we can note a number of conclusions.

We can conclude that primary school students face various difficulties in the
process of socialization due to the interaction of individual and environmental
factors. These were studied in several dimensions: motivation, communication,
emotional development, and group integration.
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Difficulties in motivation are primarily associated with children's
insufficient internal desire to participate in collective activities, limited self-
confidence, and an unclear understanding of their personal and social roles.
Moreover, emotional insecurity and limited encouragement at home or school
may contribute to this. The main reason for communication difficulties is the
mismatch between children's prior social habits, often formed in family
environments, and the expectations of school-based social interaction. Children
encounter structured group dynamics, social rules, and formalized peer
communication at school. This new environment can cause communication
delays, avoidance, peer exclusion, and sometimes introversion or aggression,
especially in emotionally sensitive students.

Another important area of difficulty is the emotional domain. Observations
and diagnostic tools show that many students struggle with emotional instability,
such as anxiety, fear of being judged, mood fluctuations, low emotional resilience,
or overreaction in social situations. These are caused by: a) innate emotional
traits and temperament characteristics of the child; b) unfamiliarity with the
social and emotional demands of the classroom environment; c) underdeveloped
emotional self-regulation skills due to limited support during early childhood.

Another challenge during socialization involves role behavior within the
classroom. The shift from informal home settings to formal learning and peer-
based cooperation requires children to develop discipline, cooperation, and
responsibility. However, many students are not prepared to assume these roles
and responsibilities. As role behavior is deeply connected to self-regulation,
behavioral habits, and modeled actions, its development depends on both
structured teaching and peer modeling. If not addressed adequately, such gaps
may lead to behavioral issues, withdrawal, or even longer-term maladjustment.

Prospects for further research in this direction / IlepcnekTuBmu
NoJa/IbIIUX AOCIIA)KEeHb y IIbOMYy HanpaMi. [t is possible to conduct further
research in various directions aimed at minimizing the difficulties encountered
by primary school students during the socialization process. Future studies can
focus on the development and implementation of pedagogical and psychological
interventions that facilitate smoother social adaptation in early school years.
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®AKTOPH, 110 BIVIMBAIOTb HA COLIAJII3ALIIIO
YYHIB IOYATKOBOI IIIKOJIU B CYYACHUM YAC
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AHoTauis. Poky HaBYaHHA y MOYATKOBIM LIKOJII, TAKOX BilOMi IK APYTUMA
eTan JUTUHCTBA (Bik 6-12 pOKiB), € OJJHUM i3 HAWUYYTJUBILIUX MEPIOAIB
JUISI PO3BUTKY AiTeH. Y 1led 4ac JiTU He Jivlle HAaOyBalOTh aKaJeMiuHUX
HAaBUYOK, a ¥ NMPOXOASATh KPUTUYHI Pas3u COLiaJbHOTO, €eMOLIiIMHOro Ta
MOpPaJIbHOTO PO3BUTKY. lle mociifxeHHd po3ridahae KJI4YO0Bi coLjia/ibHi
daKTopH, 10 BIVIMBAlOTh Ha COIljiaji3allifo yYHIiB MOYaTKOBOI IIKOJIH,
30CepePKYIOYUCh Ha TOMy, SK eMOI[iMHa piBHOBara, B3aEMOJi 3
OZHOJIITKaMH, CiMelHa JWHaMiKa Ta MOpaJibHe BHUXOBAaHHA CIPHUAKTH
IXHbOMY 3araJilbHOMy 3pOCTaHHIO. [locaif»KeHHa NPOBOAUTh TEOPeTHUYHI
nepcnektuBu Iliaxke, Kosbbepra, EpikcoHa Ta iHIIKMX BYeHHUX, 100
3p03yMiTH, K LiTU COPUMMAIOTh Ta 3aCBOKOITh COLia/IbHI poJIi, iHHOCTI
Ta HOpMU. Ha njboMy eTami pO3BUTKY JITH NOCTYIOBO IEPEXOJAATH BiJ
erolueHTPUYHOTO0 MHUCJEHHS [0 CIJIbHOI IPYHoOBOi MOBEeAIHKU. 3aBAAKHU
IIKIJIbHOMY [JOCBily BOHM HAaBYalTbCA BHUCJIOBJIOBATHU CBOI MOYYTTH,
po3yMiTu eMolii iHIIKMX (eMMaTisA), aAanTyBaTUCS A0 TPYNOBOI AMHAMIKU
Ta PO3BHUBATHU IOYYTTSA MOpPaJbHOI BiANOBIAANBHOCTI. [HIIUK BUMIpP
JOCJTiPKeHHS IOCTIKY€E eMOLiHI TP006JIEMU, 3 IKUMHU MOXKYTb CTUKATUCS
JIiTH, TaKi 9K Npo6JIEMH 3 BIEBHEHICTIO y C00i, Bi;TOPrHEHHA OJHOJITKIB
abo TpuBOra, Ta sK Ille MOXe IepellKo/PKaTU 3J0pOBiH coljiajabHIN
ajanTanii. Y [gocsifpKeHHI HAroJIOWIYETbCS, L0 HAABHICTb €MOLIIKHO
NiATPUMYHYOr0 CIMEMHOTO CepejoBHIlA Ta CTPYKTYPOBAHUX IIKIJIBHUX
nporpam, TakHX siK colliaJibHO-eMoliiiHe HaB4YaHHsA (CEH), 3HauHo10 Mipoto
JlOTIOMarae BIOpaTUCs 3 UMM TPYAHOLAaMU. MopaJlbHUU PO3BUTOK, TICHO
NOB'SI3aHUM SIK 3 €MOI[iIHOI0 3PiJIiCTI0, TAK i 3 KOTHITUBHUM MUCJIEHHSM,
TAaK0XX € UEeHTPaJbHOI YaCTUHOK LbOro aHadidy. Y pjocaifxkeHHi
pO3rAA4AaThCA Pi3HI piBHI MOpPa/bHOTO CYIPKEHHH, AKi JeMOHCTPYIThb
JITU 3aJieXXHO BiJ IXHbBOrO BiKy, COLiaJIbHOTO BILJIMBY Ta OCBITH.
[ligKpeca€eTHCA, 10 JiTH, AKi BUPOCTAIOTh Yy IIAaHOOJHWBOMY Ta €THUYHO
CTPYKTYPOBaHOMY cCepeLoBHUlli, AK MpPaBUJIO, PO3BUBAKTb CUJBHILIIUU
MoOpaJIbHUM KoMmmac. lle gocaigKeHHsI TaKOo>K OILiHIOE POJib BYUTEJIB Ta
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CUCTEeMH OCBITH y COPUSIHHI couiastizanii. CnpaBe/yivBa NOBeAiHKA BUMTEIIB,
eMOlLlihHa B3aEMO/Iifl 3 yYHSIMU Ta BKJIIOUEHHS MOPaJIbHUX YPOKIB Y KJIACHY
MPAKTUKY 3HA4YHO MiABUILYIOTb 3[AaTHICTb YYHIB [0 NO3UTUBHOI
conjasizanii. Ha ocHOBI oTpuMMaHUX pe3yJbTaTiB y CTATTi pPOOUTHCA
BUCHOBOK, 1110 JAJIs YCHIIIHOI coljiasi3alil y Mo4aTKOBIM OCBITi BaXk/KWBa
6araToBHMipHa cMcTeMa NiATPHUMKH, siKa MOEJHYE y4aCTh CiM'l, MIKiJbHI
nporpamMu, JAWHAMIKy OJHOJIITKIB Ta MOCHIJIOBHE €MOLiMHO-MOpaJIbHe
KepiBHMLTBO. Hapewri, y cTaTTi MNpPUIYCKAETHCA, L0 CUCTEMaTU4YHE
CIIOCTEPEXEHHA Ta IICUXO0JIOTIYHA NI TPHUMKA, 1110 BiANIOBIIAE PO3BUTKY, MOXKYTh
JIONIOMOI'TU 3MEHUIUTHU Jle3aJallTallilo Ta CIPUATH LiJIICHOMY 3pOCTaHHIO.

KU1r04oBi cj10Ba: moyaTKoBa LIKOJIA; Coljiasi3allisi; eMOL[iMHUHA PO3BUTOK;
MOpaJIbHE BUXOBAHHS; eMIAaTifl; CTOCYHKH 3 OJHOJIITKAMHU; POJIb BUMUTEJIS;
ciMellHe cepeOBUIIIE.
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