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FORMATION OF STUDENTS' LISTENING-COMPREHENSION SKILLS IN

TEACHING ENGLISH FROM A LINGUODIDACTIC PERSPECTIVE

Abstract. Listening-comprehension is the most difficult type of speech
activity that occurs in an artificial language environment. The primary
condition here is the intuitive perception of the content and meaning of
the spoken text simultaneously, as well as the recognition of lexical and
grammatical material within the speech. The role of the productive
performer (the speaker) is to select and adapt the lexical and grammatical
elements stored in long-term memory during the expression of ideas,
while the receptive performer's (the listener's) attention is focused on
receiving the speech flow, correlating the grammatical features and lexical
meanings of words within the same timeframe, and understanding the
speech. In this process, the speech analyzer plays a significant role. It
should not be forgotten that the perception of form and content in the
native language occurs at the same time, while the attention of the listener
is focused solely on the content. In a foreign language, this causes some
difficulties if the form is not automated enough. However, the main goal in
the formation of listening-comprehension skills should be to ensure the
understanding of form and content at the same time. The relevance of a
dissertation aimed at improving English language teaching methodology
primarily arises from this necessity. To achieve a positive outcome, there
is a need to investigate methodical approaches that are scientifically
substantiated and tested experimentally. As we know, speech activity is
carried out in four types: listening comprehension, speaking, reading, and
writing. According to the nature of verbal communication, the types of
speech activity are divided into types that form oral and written
communication. Speaking and listening-comprehension are speech
activities that realize oral communication. In relation to speech, the
different types of speech activity mean the formation and expression of
thoughts in various ways. If we take speech as a method of formation and

© Yagut Bashirli, 2024. 24


https://doi.org/10.58442/3041-1831-2024-29(58)-24-39�
https://orcid.org/0000-0002-8465-1032�
mailto:yaqutbashirli@gmail.com�

ISSN 3041-1831 (print) Inentudikatop mezgia: R30-05068
ISSN 3041-184X (online) Media identifier: R30-05068
BicHuk micsgunioMHol ocBiTH: 36ipHUMK HayKoBUX npanb. Cepis «[lefaroriuni Hayku». Bumn. 29(58). Kateropis «b»
Bulletin of Postgraduate education: collection of scientific papers. Educational Sciences Series. Issue 29(58). Category «B»
https://doi.org/10.58442/3041-1831-2024-29(58)

expression of ideas through language, then this classification creates
different forms of speech. Here, we would particularly like to emphasize
that the types and forms of speech are completely separate concepts.
There are three forms of speech: external oral, external written, and
internal speech. Speech is the formation and expression of ideas in the oral
form of communication by an external oral method. Types of speech
activity differ from each other in the nature of the interrelation controlling
this process. In speaking, a kinesthetic interrelation is created from the
executive organ, that is, the articulation apparatus, to the program of the
brain that creates this process. This muscle-related interrelation acts as an
internal control. In addition to internal interrelation, there is external
interrelation based on listening. Therefore, listening-comprehension is not
a type of speech activity, but a form, and it combines speaking and
listening-comprehension as a type of speech activity. To learn speaking in
a foreign language, it is necessary to establish a continuous articulatory-
auditory connection, which conditions the success of internal speech.
There is only one way to create such relationships. The intensive use of
auditory expression with a proactive character in practice. By doing all
this, you should be able to adjust the pace of your inner speech to the
announcer's pace through repeated listening. The principle of the
development tempo of internal speech has been actively used by us in the
first and second stages of teaching. Thus, it can be said that in the initial
stage of listening comprehension, repeated listening tunes the student's
voice apparatus to understanding the speech heard in a foreign language.
Additionally, repeated practice generates auditory patterns of words,
which not only plays an invaluable role in perceiving speech but also in
improving subsequent speech production. In addition to using methodical
tools and properly organizing the teaching process in order to facilitate
the issues posed by listening-comprehension teaching, careful selection of
audio materials that match the levels of language learners plays a big role.

Keywords: foreign language; training; English language teaching;
listening-comprehension; speech mechanisms.
INTRODUCTION / BCTYII

Statement of the problem / IlocraHoBka npo6JsieMu. Despite the great
attention paid to the issue of linguodidactic foundations for the formation of
listening skills in both linguistic and methodological literature, their unified
explanation and generally accepted classification have not been found. This is
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due to the fact that the linguodidactic basis for the formation of listening skills is
not clearly defined. Many scientists, approaching the issue only from a purely
linguodidactic point of view, define linguodidactic foundations for the formation
of listening skills within the framework of language, the language system and its
internal patterns.

As is known, the linguistic basis of listening-understanding is language.
However, we are not interested in listening, but in the linguodidactic
foundations of developing listening skills. With this approach to the issue, it
becomes clear that developing listening and listening-understanding skills are
not the same thing. From this point of view, language and its internal patterns
are only the linguistic basis of listening perception. When teaching, it is not
enough to rely only on the language system. If the problem were solved in this
way, there would be no need for methodological science and teachers, and in
this case, everyone could learn any language and speak it easily by reading
books on grammar and vocabulary of the language. In defining the status of
listening-understanding, our main motto was the issue of the importance of
distinguishing language and speech.

Authors who narrowly define the linguistic basis for the formation of
listening skills only as the basis for speech did not take this nuance into account,
that is, the differentiation of language and speech. As before, I would like to
emphasize that language and speech are not the same thing, language becomes
functional in speech, and at this time a number of nuances appear that are
actually alien to the language system, that is, language does not manifest itself in
speech speech in the same way as the laws of the system require.

Thus, the differences between the language system and its functional form
- speech, as well as the features associated with the frequency of processing of
language elements in speech, together create the speech system. Identifying
these differences and taking them into account in training should form the basis
for the formation of listening-understanding skills. That is, the linguistic basis
for the formation of listening skills should be not the language system, but the
speech system. However, we should not forget that the functional spheres of
listening-understanding are different, language does not always become
functional in speech in the same context, in the same style and in the same
sphere of communication.

A certain speech event can be characteristic to varying degrees of different
competitions, styles and spheres of communication. Therefore, taking into
account the differences and frequency of processing of language phenomena in
speech in different contexts, styles and spheres of communication of the
language system is one of the linguistic foundations of teaching oral speech.
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Analysis of (major) recent research and publications / Anauis
(OCHOBHMX) OCTaHHIX AOCIiKeHb i nyoJstikanin. Among the researchers who,
according to our position, define the material for the formation of listening-
understanding skills as speech material are N.Shansky [9], N.Bakeeva [7],
G. Rozhkova [10], V. Kostomarov [11] and others. However, these researchers
use the term “functional language system” to explain that language becomes
functional in the semasiological and onomasiological aspects. The semasiological
aspect involves examining and explaining the meanings of units of different
language levels and their functions in speech activity. At this time, it is necessary
to know how various linguistic phenomena are expressed in speech, what
changes and limitations they undergo during the transition from the language
system to the speech system. Apparently, although these authors use the term
functional language system, they actually mean the speech system. However, the
formation of listening skills based not on the language but on the speech system
does not mean a complete solution to the issue of the linguodidactic basis for
teaching listening skills. To teach the speech system in auditory conditions, the
material should be selected and systematized in a certain sequence at different
levels (low, medium, high). A linguistic analysis of the selected material should
be carried out and speech units should be determined. Linguistic analysis of
educational material is carried out in the literature in two aspects: 1) based on a
simple description of the features of the functional system of language (i.e. the
speech system); 2) Clarification of the features of the functional system of
language from the point of view of the native language, i.e. by comparison with
the native language.

L. Novikov [12] also identifies the following components of the
linguodidactic basis for developing listening skills: 1) Linguistic description of
educational material; 2) Selection of educational material; 3) Comparison of
linguistic characteristics of the native and foreign languages [12].

G. Rozhkova writes: “The types of exercises and teaching methods depend
not only on the specific learning objective, but also to a large extent on the
linguistic features of the selected material” [10].

N. Bakeeva, approaching the issue from a completely different position,
defines the linguodidactic basis for teaching listening as follows: 1) “The effect of
developing listening skills of various language trends”; 2) An approach to
linguistic phenomena from the point of view of the achievements of modern
science, compatibility of educational material with modern linguistic science”

[71
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AIM AND TASKS / META TA 3ABAAHHA

The purpose of the study is to develop the theoretical and methodological
foundations of the methodology that is important for developing students'
listening skills when teaching English at the secondary school level, to study its
implementation in practice, and to create an experimentally tested
methodological model and teaching system.

Based on the purpose of the study, the following tasks were defined:

e analysis of theoretical and methodological literature from the point of
view of the problem;

e study of the situation in the viewer's experience;

e determination of psychological, linguodidactic and methodological
foundations for developing students' listening skills when teaching English at
the secondary education level;

e analysis of the state of the problem statement in textbooks;

e determination of indicators of the level of development of listening-
comprehension skills and assessment criteria;

e study of the difficulties that students encounter during listening and
their causes;

e determination of requirements for a methodological model and a
system of classes designed to develop students' listening skills when teaching
English at the secondary level;

e based on these requirements, creation of a methodological model and a
system of research and experimental testing.

THEORETICAL FRAMEWORK / TEOPETHUYHI OCHOBH

As can be seen, a number of scientists associate the definition of
linguodidactic foundations of teaching primarily with the solution of the
problem of choosing a theory. Analysis of linguodidactic studies of the above-
mentioned scientists shows that there are two ways to solve the problem. The
first way is to study existing linguistic concepts and choose a theory that can
ensure the solution and implementation of the tasks facing the teaching of a
foreign language. The modern approach arises from the relativity of various
aspects of language description depending on the goal and various explanations
of the same linguistic phenomena and facts. In the process of studying linguistic
concepts, one can encounter different theoretical descriptions and explanations
of the same object.

If we take the point of view of the purpose of teaching, the problem can be
solved by choosing a useful, legitimate and purposeful theory of teaching. The
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second method of defining linguodidactic foundations is to clarify the
possibilities of using a newly emerged concept. For example, in connection with
the widespread use of the lexical-phraseological semantic field in linguistic
didactics in a certain period, its possibilities were studied against the
background of the selection of educational material, methods of its organization
and implementation in the educational process [14].

When studying linguodidactic foundations, the question arises: is it
important to base only one selected concept on the methodological system or is
a synthesis of theoretical concepts possible? Methodological interpretation of
linguistic theories reveals their positive aspects, as well as their limited
capabilities in terms of didactic goals. Therefore, when using a synthesis of
linguistic theories, it will be more appropriate to choose directions that meet the
requirements of higher and secondary schools and correspond to the
terminological system. One of the linguistic bases that is considered important
to consider when developing listening skills is its correct and error-free
formulation from a linguistic point of view. If the linguistic structure of listening-
understanding is measured by external criteria, then first of all the minimum
consisting of the vocabulary and grammatical material of the language is
remembered. However, one should not forget about the phonemic system and
sound design of oral speech. One of the grammatical features is the relative
variability of syntactic means.

The content of the speech changes quickly and dynamically. It does not
burden short-term memory and allows the speaker to focus primarily on the
semantic aspect of the statements. Written speech is characterized by the
fullness of expressions, the breadth of syntactic means, the quantitative set of
designations and combinations of designations that serve to describe the
communication situation. Such syntactically complex and extensive construction
of sentences in written speech to a certain extent includes intonation techniques,
inversion (the displacement of words in a sentence as a grammatical event or
stylistic device), parallel constructions, rhythm, etc.

One of the syntactic features characteristic of listening-comprehension is
the absence of conjunctions in authentic materials. Instead of subordinating
conjunctions, gestures, facial expressions, intonation, etc. are often used.
Excessive use of conjunctions in authentic materials makes them somewhat
artificial, bookish, and prevents the creation of a natural listening environment.

Understanding the meaning depends on the syntactic function of the word
and the distribution of the communicative load between the members of the
sentence. From this point of view, information, news and completeness are more
informative and communicative elements. A person who understands a text feels
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as if the text consists of sentences, the text always points to the subject of
thought, and news conveys information about the subject and points to some of
its features.

Since listening is of a nominal nature, in materials that develop listening
skills, verbs in the second person and command form are more often used in the
news position. Such a situation is relatively rare in written speech. The
difference (differentiation) between oral and written speech is manifested not
only at the level of a particular morphological form and the frequency of its
processing, but even at the level of sentence construction. Although sentences in
written and oral speech are structurally identical, their lexical basis is different.
For example, in written speech, abstract nouns with one or more different
definitions are more often used in the role of messenger. For listening-
comprehension, this event is considered an exception rather than a pattern.

Deviation from literary norms in written speech is considered rudeness.
Therefore, each thought in the article is expressed in accordance with the norms
as much as possible. In oral speech, expressions in the form of "unpolished raw
material" are encountered. The reasons for such a violation may be different:
1) When the communicative situation is free, when there are informal relations
between the communicants; 2) When the speaker has little education and
written communication skills; 3) When the subject of conversation is not
entirely clear to the speaker; 4) When the listening material is unprepared and
spontaneous [15].

This kind of non-normative feature of listening-understanding should be
taken into account in teaching; in addition to teaching normative listening,
understanding of non-normative listening should also be ensured.

It is clear that the language material selected for the development of
listening-understanding skills cannot be the same in terms of communicativeness.
Some scientists divide this material into active and passive. It is necessary to
clarify a little the division of educational material into two parts - active and
passive. First of all, it is necessary to explain the concept of receptive vocabulary.
These can be: 1) Lexical units, words and phrases that are not needed in real
communication, but are heard only in the speech of other people; 2) Vocabulary
that we are not used to using in our speech, but understand well in the speech of
others. Some difficulties that arise during listening and understanding are mainly
related to homophones (the same pronunciation, different spelling and meaning)
and poronims (the simultaneous use of words whose meanings are different, but
the pronunciation is partially similar to each other). It is clear that for the speaker,
the ononymy of linguistic units (words that are different in meaning, similar in
pronunciation) is not considered an obstacle, on the contrary, he agrees with the
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requirements of the speech generator. However, such a situation is contrary to
the interests of the listener. One of the main problems of transmitting information
is related to synonymy. That is, choosing between several linguistic units that
have the same meaning.

The presence of a number of unfamiliar lexical units in speech also
complicates listening and understanding. In this case, it is necessary to use
methods of filtering, identifying unfamiliar lexical units and opening space by
evaluating. The meanings of the perceived or misunderstood parts of listening
are restored by the recipient using predictive prediction [11].

When dividing language material into active and passive, the general
social and communicative position of the learner should be taken into account.
In practice, dividing vocabulary into 2 parts, productive-receptive and purely
receptive, causes great difficulties, primarily from the point of view of teaching.
Therefore, although this vocabulary is considered a receptive minimum in real
communication, it must be included in the active language material in the
learning process. In general, any word can be easily transferred from the active
lexicon to the passive and vice versa at the right moment in the learning process.
One of the important features of oral speech is that it has a phonetic structure
and melody. The parameters of physical expressiveness of speech also include
pauses, rhythm and logical stress, and together they ensure the purity of
pronunciation. The above-mentioned acoustic means should not only
correspond to the content of speech, but also perform the expressive function of
speech, express the attitude, feelings and excitement of the speaker, emotional
state, from what point of view he approaches facts, events, and the topic. Since
the relationship between the speaker and the listener in the process of
communication is reflected in their intonation, its expressive-emotional function
is more important than that of other acoustic units. In written speech, there is no
intonation.

In doing so, they often equate phonetics and reading a written text aloud.
This is only a transition from graphics to the code of listening, and at the same
time, the difference between the graphic image and the sound image of any word
prevents the formation of this word in oral speech. The main difficulty arises
from the lack of clear boundaries between words in the flow of speech and
between sounds within words [12].

In this regard, there are two aspects of the auditory sense: the phonemic
sense implements the acquisition of individual linguistic phenomena at the
verbal and structural level, and the speech sense implements the recognition of
units in context. In addition, familiar words can change their traditional sound as
a result of assimilation, change in accent and other phonetic phenomena in the
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speech flow, which complicates recognition. Vowels and consonants, syllables
and syntagmas have different temporal features in different languages,
discrepancies in the differential features of phonemes in different languages,
accent features, etc. This is one of the important issues that should be taken into
account when developing listening-comprehension skills. If listening-
comprehension is taught at language faculties, especially in senior classes,
recognition of words that have changed in the speech flow, highlighting stressed
words, understanding the type of intonation, distinguishing words that sound
similar; understanding speech at different tempos and from different people
should be one of the main goals.

When we study the psychological nature of listening comprehension, our
results allow us to approach the problem in a different way. This approach
allows us to see the role of not only external factors existing in real reality, but
also internal factors in its creation, as the authors who understand the situation
in a narrow sense claim. The situation depends more on the relationships
between the communicators participating in this situation than on the place
where it is created. The reason for this is that the situation is reflected in the
mind of the listener. Of course, a person associates the words spoken during
listening with objects of real reality, but at the moment of listening he uses
thoughts and images more. So, the situation is reflected in consciousness. The
situation is not a local part of reality, it is a part of activity, and therefore has a
certain structure, content, heuristic and hierarchical feature inherent in activity.
Therefore, the essence of the situation is the relationship of the participants in
communication. It is known that the subjects of discussion depend on a number
of relationships that exist outside of us. However, at certain moments these
relationships are associated with human activity. As a result of certain events,
there is a discrepancy in the system of interaction between a person and another
person or with the environment, and we call this a problem. The situation
creates a problem at the moment, which in turn creates speech. The subject is
the potential basis of a person's social experience, not included in the context of
personal activity. It reflects individual spheres of extralinguistic reality and our
knowledge of them. This knowledge and experience always exist as
prerequisites in reality and human consciousness, but have no relation to a
person in the current state, that is, they cannot influence a person and create
speech. The topic is fixed and descriptive. The problem, on the contrary, is
dynamic. That is, the problem is not simply described, it is discussed. Life itself
creates problems and any person has to talk about some problem during
communication. Therefore, when creating a natural situation during listening,
one should not lose sight of the problem, the need and desire for its solution. We
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do not consider the principle of taking a topic as the basis for selecting material
and dividing it into situations to be methodologically correct. The situation feeds
the topic, and in one and the same situation there can be one or more topics.
However, the main thing is not the topic, but the content of the speech. The
content is created by the situation. In this regard, there must be an objective
contradiction in the content of the material selected for training. This contrast
must be either intra-textual in nature or aimed at the knowledge and experience
of the student. The problem stimulates situational logical and creative thinking
and, ultimately, listening comprehension. However, concluding the question of
the principles of material selection, it should also be mentioned that the content
of the situation is an event, a situation that disrupts the system of relationships.
The content of social relations is the value underlying the relationship. In
addition, if the speech situation is accompanied by speech, social communication
can occur without speech activity. And finally, the situation is not local, that is,
the same situation can arise in different extralinguistic conditions, in different
places. Social communication is local and requires specific extralinguistic
conditions. And finally, according to the requirement of the communicative
approach, at the senior stage of teaching oral speech, students should develop
sociolinguistic and sociocultural background knowledge and competencies.
However, many texts of the textbooks we analyzed are not able to meet this
requirement. Material language capable of forming socio-cultural competence
must include national and cultural elements of the people being studied,
universal, moral and ethical problems and cognitive potential about the country.
Constant work on artificial and simplified texts and accustoming students to it
complicates their understanding and adequate reaction to texts taken from real
life. If we want to prepare a student for real communication, it is necessary to
use real, original material taken from real communication. This type of material
is used in linguistic and methodological literature as the term authentic material,
and the principle that involves the selection of authentic material is accordingly
called the principle of authenticity [3].

Authentic texts are diverse in subject matter, style and genre and do not
create monotony in the lesson. From this point of view, texts taken from the
speakers' communication experience should be divided into 2 types according to
different genres: 1) Instructional, explanatory, advertising and warning
functional texts used in everyday life - signposts, road signs, shop signs,
diagrams, charts, pictures, theater, cinema, etc. programs, etc.; 2) Informative
texts - articles, interviews, reviews, letters from readers, current sensational
information, announcements, statistical explanations, graphs, advertising,
comments, reports, etc. [14].
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As can be seen from the above, the formation of communicative
competence is one of the most important tasks in teaching a foreign language,
and listening comprehension is a very important part of this process.

RESEARCH METHODS / METOJAU AOC/IIAXXEHHA

The work used theoretical analysis and composition, social and pedagogical
method, experimental method and mathematical and statistical method.

RESEARCH RESULTS / PE3YJIbTATHU JOC/IAXKEHHA

Below are the specific results we obtained as a result of the research work
we conducted with the aim of studying the methodology and methodological
foundations of using listening-comprehension studies, their application in
practice, as well as the creation of an experimentally tested methodological
model and teaching system for improving the listening-comprehension skills of
high school students when teaching English:

¢ In this article, devoted to the development of listening-comprehension
skills, we turn to the integrated, auditory and naturalistic approaches. In all such
approaches, the leading role is given to listening comprehension, that is, learning
English begins with listening comprehension.

e The teaching methods became the issue that aroused our interest in
conducting our research. Such teaching methods include audiolingual,
audiovisual, oral and suggestopedic methods. Each of these methods (apart from
the obvious positive aspects) also has its own shortcomings in a certain sense,
therefore, a complex method is used in the teaching methods of pedagogy. This
method combines elements of theoretical methods.

e Due to the constant expansion of international relations, the English
language is of great importance in modern life, which has created great
opportunities for improving the methods of teaching foreign languages,
especially for improving the aspect of the language “Listening-understanding”.

e More attention is paid to the use of video materials, which are
considered the latest "innovation" in teaching listening. In our opinion, the video
part used in teaching facilitates the assimilation of the corresponding audio
material. Listening-understanding is more problematic for us in the process of
its implementation without participation. At this time, a student with an average
level of language knowledge immediately becomes helpless when listening to
language material recorded on tape by a native speaker. It is with this type of
teaching listening-understanding that it is impossible to successfully complete
the work without activating the concentration mechanism, and this issue clearly
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shows its relevance. We believe that it is impossible to adequately teach a
foreign language without concentration.

CONCLUSIONS / BUCHOBKH

It should also be noted that in scientific literature many problems of
teaching listening are simply mentioned and do not find a scientific solution at
the corresponding methodological level. Thus, the problem of concentration of
attention without visual support in the formation of listening skills remains
unsolved, which once again confirms the relevance of the study of listening using
the technology we have developed.

The linguodidactic foundations of developing listening skills include
differences that arise during the development of a functional language system in
speech in different contexts, styles and areas of communication, taking into account
the frequency of processing linguistic phenomena in speech, grammatical, lexical
and phonemic features, analysis of the structure of content, and principles of
selection of speech material. When speaking about the linguistic foundations of
listening, it is not enough to analyze it only from the grammatical, lexical and
phonemic points of view. When analyzing the context of the listening material, it is
necessary to identify its content and the semantics of words, sentences and texts
based on them. The semantic structure of both the expressed and perceived
thought is its content. The text is a structural unit of internal creativity, external
expression, understanding and perception of the content.

Prospects for further research in this direction / IlepcnekTuBmu
NOoAAJbUIMX AOCAIAKeHb Y boMy HanpaMmi. The methodological foundations
of using a new type of listening in the formation of listening skills should be
studied primarily in a comparative manner with the history of its creation and
development. These types of research have been used in foreign language
lessons with different methodological bases from the day of their creation to the
modern period of improvement.
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AHoTauis. AyiitoBaHHS — CJIyXaHHS-PO3YMIiHHS — L€ HAWCKJIAAHIIIUU BU/
MOBJIEHHEBOI [iI/IbHOCTI, 1[0 BifOYBAETbCS B YMOBaxX UITY4YHOI MOBH.
OCHOBHOXO YMOBOIO IPU LbOMY € IHTYITUBHE CIPUUHATTA OJHOYACHO
3MICTYy W 3HA4eHHA BUMOBJIEHOTO TEKCTY, a TaKO0X pO3Ii3HaBaHHA
JIEKCMYHOTO ¥ rpaMaTU4YHOro  MarTepiajy  MOBJIeHHA.  PoJb
NPOJAYKTUBHOTO BUKOHaBLS (MOBILSI) MoJsra€ y BUOOpi Ta aganTariii

JIEKCMYHUX 1 TIpaMaTUYHUX eJIeMEeHTIiB, 1o 36epiratoTbcs

JIOBTOCTPOKOBIM maM’'sATi Mif, 4yac BUCJOBJIIOBAHHS ified, Y TOW 4Yac fIK
yBara pelenTUBHOTO BUKOHABIA (C/ayxXada) 30cepe/KeHa Ha CHPUMHATTI
MOBJIEHHEBOTO MOTOKY, KOpeJisliii rpaMaTU4YHi 0COOJIMBOCTI Ta JIEKCUYHI
3HAaYeHHd CJiB B OJHOMY 4aCOBOMY IPOMIXKKY, pO3YMiHHSA MOBJIEHHA. Y
IbOMY IMpOLECIi 3HAYHY pOJib BiZirpae MOBHHUU aHajsizatop. He cuifg
3a0yBaTH, U0 CIPUMHATTA POPMHU i 3MICTYy piHOK MOBOIO BiIOYBAETHCA
OZIHOYACHO, TOJAI fK yBara cjyxayda 30Cepe/pKeHa BUKJIYHO Ha 3MicTi. B
iHO3eMHIN MOBI 1je BUKJIMKAE NTEBHI TPYAHOLI, K110 pOopMa HeJOCTATHbO
aBTOMaTH30BaHa. [IpoTe TroJIoOBHOW MeTOW y (QOpPMYBaHHI HaBHUYOK
pPO3yMiHHA Ha CJyXx Ma€ OyTH 3abe3nedyeHHsA PO3yMiHHSA GOPMHU i 3MicTy
OZIHOYACHO. AKTYaJIbHICTh AUcepTalii, CIpSAMOBAaHOI Ha Y[ 0CKOHaJIeHHH
METOAWKU HaBYaHHS AaHIJIIMCbKOI MOBHM, IepeayciM BUHHUKAE 3 M€l
HeoOXiaHOCTI. [l JOCATHEHHSI MO3WTUBHOTO pe3yJbTaTy HEOOXiJHO
JIOCJIiPKyBaTH HAYKOBO OOI'PYHTOBAHI Ta eKCIIEPUMEHTAJIbHO MepeBipeHi
MEeTOAWYHI Nigxoau. fIK BijoMO, MOBJIEHHEBA [iSIJIbHICTb 3/[iINCHIOETHCS Y
YOTUPBbOX BUJIAX: pO3YMiHHSA Ha CJyX, TOBOPiHHA, YATAHHA Ta NUCbMO. 3a
XapaKTepoM MOBJIEHHEBOI'O CHIJIKyBaHHA BUJU MOBJIEHHEBOI AiAJIbHOCTI
NOAIIAITBLCA HAa BUJHU, L0 YTBOPKIThL yCHe Ta NMUCEMHE CIiJIKYBaHHS.
[OoBOpiHHA Ta ay/Jil0OBaHHA - Ije MOBJIEHHEBI Ail, AKI peasi3ylOTb yCHe
criyikyBaHHs. [lo BifgHOILIEHHIO [0 MOBH Pi3Hi BUAU MOBJIEHHEBOI
JUSJIbBHOCTI 03HavyalTb (GOPMYBaHHS 1 BHUpPaXeHHSI AYMOK PIi3HUMHU
cnocobamMu. K0 po3rasAaTh MOBJIEHHS fIK cnocib ¢opMyBaHHS Ta
BUpPaKeHHsI J[yMOK 3a /I0IOMOrOK MOBH, TO I KJacudikallisi CTBOPIOE
pi3Hi ¢opMu MOBJIeHHS. TyT 0COGJIMBO X0YEThCA MiAKPECAUTH, L0 TUIIH i
dbopMU MOBJIEHHS € aOCOJIIOTHO OKPEMUMU MOHATTAMU. PO3pi3HAIOTH TpU
dbopMU MOBJIEHHS: 30BHILIHE yCHE, 30BHIIIIHE MUCbMOBE Ta BHYTPIIIHE.
MoBJsieHHs1 - 1le GOpMyBaHHS i BUpPaXeHHS AYMOK B YCHil ¢opmi
CIIJIKyBaHHS 30BHILIHIM YCHUM C1OCO60M. Bl MOBJIEHHEBOI AiSIJIBHOCTI
BiZIpi3HAKTBCA OAWMH BiJi OJHOrO XapaKTepoM B3Aa€EMO3B'SI3KY, IO
KOHTPOJIOE 1€l Tpolec. Y pPO3MOBI CTBOPHETHCA KiHECTETUYHUH
B3aEMO3B'I30K BiJj BUKOHABYOrO0 OpraHy, TOOTO apTHUKYJALINHOrO
amapary, A0 I[porpaMM MO3Ky, $Ka CTBOpPHE Led npouec. lleun

37



ISSN 3041-1831 (print) Inentudikatop mezgia: R30-05068
ISSN 3041-184X (online) Media identifier: R30-05068

BicHuk micsgunioMHol ocBiTH: 36ipHUMK HayKoBUX npanb. Cepis «[lefaroriuni Hayku». Bumn. 29(58). Kateropis «b»

Bulletin of Postgraduate education: collection of scientific papers. Educational Sciences Series. Issue 29(58). Category «B»

[1]
[2]
[3]
[4]

[5]

https://doi.org/10.58442/3041-1831-2024-29(58)

B3aEMO3B’I30K MiXK M'i3aMM /[li€ §K BHYTPIIIHIA KOHTpoJib. Kpim
BHYTpPIiIIHBOTO  B3aEMO3B'SI3Ky ICHY€ 30BHIilIHIH  B3aEMO3B'SI30K,
3aCHOBAaHUM Ha cjyxaHHi. ToMy ayZitoBaHHSA - 1€ He BUJ MOBJIEHHEBOI
JlisiIbHOCTI, @ popMa, i BOHO MOENHYE B COOi TOBOPiHHSA Ta ay/lilOBaHHSA SIK
BUJ, MOBJIEHHEBOI JifAJibHOCTI. /i HaBYaHHS iHO3€MHOT'0 MOBJIEHHA
HeOoOXiJHO BCTAHOBUTHU  Oe3NepepBHUN  aAPTHUKYJSALIAHO-CIAYXOBUHU
3B’AI30K, IKMW 3YMOBJIIOE YCHIIIHICTh BHYTPIIIHBOTO MOBJIEHHA. ICHYE
JIULIEe OJVH CIOCIO CTBOPUTH TaKi BifJHOCMHU. [HTeHCHBHE BUKOPUCTAHHSA
CJyX0BOI eKcrnpecii 3 iHil[iaTUBHUM XapaKTepoM Ha mNpakTuli. Pobsisuu
BCe 1lle, BU 3MOXeTe MPUCTOCYBATU TEMIl Balllol BHYTPIilUHbOI MOBHU [0
TeMILy JUKTOpA LJIAXOM IOBTOPHOTI'O NIPOCAYXOBYBaHH4A. [IpuHIiMn Temny
PO3BUTKY BHYTPILIHbOTO MOBJIEHH aKTUBHO BUKOPHUCTOBYBaBCA HaMH
Ha I[epuwioMy Ta JAPYroMy eTanax HaBYaHHA. TakKWM YMHOM, MOKHaA
CKa3aTH, L0 Ha IOYaTKOBOMY eTalli pPO3yMiHHA Ha CJAyX IOBTOpPHE
ayJliloBaHHS HaJIALUTOBY€E TOJIOCOBUM amapaT y4YHA Ha pPO3YyMiHHS
NOYyTOTO MOBJIEHHS iHO3eMHOI MoBOw. KpiMm Toro, 6Garatopa3oBa
NpaKTUKa TeHepye CJAYXOBi WIAOJOHU CJiB, SKi He TiJIbKM BiJirparwThb
HEOLIiHEHHY PpOJIb Yy CIHPUMHATTI MOBJIEHHS, a W y TMOKpalleHHI
NOJAJIbLIOT0 MOBJIEHHA. Kpim BUKOpPUCTaHHA METOAUYHOI0
IHCTpyMEeHTapil0 Ta MNpaBUJbHOI oOpraHi3anil OCBITHBOIO MHpoLecy 3
MEeTOI0 MOoJIETLIEeHHS 3aB/laHb, OB’ I3aHUX i3 HABYAaHHAM CHPUUHATTSA Ha
C/yX, BeJUKY pOJib BiJlirpae peTeJlbHUU Bifbip ayaioMaTepiasiB, sKi
BiZINIOBIAAXOTH PIBHAM BUBYEHHS MOBH.

Kiro4oBi cjioBa: iHo3eMHa MOBAa; HaBYaHHS, BUKJaJlaHHS aHIJiMCbKOI
MOBY; ay/ZII0BAHHA-PO3YMIHHA; ME€XaHI3MH MOBJIEHHS.
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